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INTRODUCTION  

The VEE was created in 1764 and moved to the village of Alfort in 1766. Its long history - 260 years 

and 256 graduating classes - explains the importance of its heritage. Its Parisian site (campus surface 

of 10 ha) has always been strategically located (in the city of Maisons-Alfort) , in the immediate 

vicinity of Paris. Since 1999, the VEE has a campus dedicated to horses (called the ñEquine 

Normandy Campusò, with a campus surface of 40 ha), located in Goustranville, Normandy, in the 

heart of the largest concentration of horses in France. Initially dedicated to equine locomotor 

pathologies, the VEEôs Board decided in 2018 to develop it and create a hospital dedicated to equine 

medicine and surgery, which opened in January 2025. 

The VEE is supervised by the French Ministry of Agriculture, Food Sovereignty, and Forest 

(MASAF). The VEE is heavily involved in local universities; it is a founding member of a group of 

higher education and research establishments (Paris-Est Sup) and collaborates with the Institut 

Pasteur, the Université Paris-Cité (the Franceôs largest healthcare university), and the University of 

Caen. 

The VEE was visited by ESEVT in April 2015, based on the SOP of Budapest 2012. The VEE 

received a conditional approval. The revisitation was in June 2017, at a time when the SOP had 

evolved in 2016 to the Uppsala version, including standards dedicated to quality assurance. After this 

revisitation, the VEE was granted with both ñapprovalò status under SOP of Budapest and 

ñaccreditationò status for its quality insurance politics, under SOP of Uppsala. The VEE was visited 

in 2019 by the French High Council for Evaluation of Research and Higher Education (HCERES). 

The report is available here. The VEE has strengthened its presence in international rankings: in 2023, 

Shanghai Ranking (rank 51-75, first veterinary school in France), QS thematic ranking (43 out of 70 

establishments), and Center for World University Rankings (CWRU) (rank 1363). The VEE is an 

independent establishment in higher education, not a veterinary faculty, which limits its ability to 

improve its ranking against universities.  

Due to a change in the Law in 2020, the VEEôs VTH became ña veterinary university hospital centre 

which is an animal care centre in which, with due respect for animal welfare, teaching and research 

are organisedò. The relationships between the clinical platforms and the teaching departments have 

been restructured to better coordinate care and teaching activities. A new position of Executive 

Director of the VTH was created in October 2021. 

VEEôs structures have been set up to take into account feedback from external stakeholders and staff: 

a listening unit for staff (2021), appointments of a Handicap referent (2022), a Laicity referent (2022), 

an Egality referent (2022), a Personal Data Protection referent (2022), a Scientific Integrity referent 

(2023), and a Sustainable development referent (2024). The Quality approach underwent a 

restructuring in 2023 to align with logistical and organisational changes, complemented by the 

recruitment of a Quality Assurance engineer in 2024. Quality management in training, budgetary, and 

accounting matters has been significantly enhanced and is annually reviewed by the Board. 

The 4 French National Veterinary Schools (FNVS), which share the same national diploma, initiated 

in 2017 a grouping to pool their actions and gain in efficiency, under the same brand (ñÉcoles 

Nationales V®t®rinaires de Franceò, ENVF); each FNVS carries out actions for the benefit of the 4 

(student recruitment, production of digital training and assessment tools, educational training for 

clinicians, clinical research, VTH good practices, continuing education, new hospital information 

system, etc.).  

The Rural and Maritime Fishing French Code (ñCode Rural et de la Pêche Maritimeò, CRPM) is the 

law governing agriculture, fishing and food safety in France, thus the VEE. Its article D812-60 

stipulates that ñVeterinary studies are regularly evaluated by the European system for the evaluation 

of veterinary training designated by order of the Minister for Agricultureò. In accordance with this 

https://www.google.fr/maps/place/École+nationale+vétérinaire+d'Alfort+-+EnvA/@48.8127454,2.4214544,17z/data=!3m1!4b1!4m6!3m5!1s0x47e6731d6f3981f1:0xa2c73cb3132ba49b!8m2!3d48.8127419!4d2.4240293!16s%2Fm%2F05mwx2p?entry=ttu
https://www.google.fr/maps/place/École+nationale+vétérinaire+d'Alfort+-+EnvA/@48.8127454,2.4214544,17z/data=!3m1!4b1!4m6!3m5!1s0x47e6731d6f3981f1:0xa2c73cb3132ba49b!8m2!3d48.8127419!4d2.4240293!16s%2Fm%2F05mwx2p?entry=ttu
https://www.google.fr/maps/place/EnvA+-+Cirale/@49.2191155,-0.0973765,16.13z/data=!4m6!3m5!1s0x480a7a18338e61d9:0x862bba9dab1210ad!8m2!3d49.2200851!4d-0.0960095!16s%2Fg%2F1tkb4hmm?entry=ttu
https://chevaux-normandie.com/le-cheval-en-normandie/la-filiere-equine-normande/
https://agriculture.gouv.fr/infographie-la-filiere-equine
https://www.paris-est-sup.fr/
https://www.pasteur.fr/fr
https://www.pasteur.fr/fr
https://u-paris.fr/
https://u-paris.fr/sante/
https://www.unicaen.fr/
https://www.unicaen.fr/
https://www.hceres.fr/en
https://www.hceres.fr/fr/rechercher-une-publication/ecole-nationale-veterinaire-dalfort-enva-0
https://www.shanghairanking.com/rankings/gras/2023/RS0304
https://cwur.org/2023.php
https://cwur.org/2023.php
https://www.legifrance.gouv.fr/codes/section_lc/LEGITEXT000006071367/LEGISCTA000029582274?dateVersion=13%2F01%2F2025&isAdvancedResult=&nomCode=9VJvOg%3D%3D&page=1&pageSize=10&query=hospitalier&searchField=ALL&searchProximity=&searchType=ALL&tab_selection=code&typePagination=ARTICLE&typeRecherche=date&anchor=LEGIARTI000046774709#LEGIARTI000046774709
https://formations.envf.org/les-envf-v2/
https://www.legifrance.gouv.fr/codes/article_lc/LEGIARTI000042617812
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article of the CRPM, France recognised in 2020 the ESEVT as the official assessment system for the 

FNVS (Art. 5 of the Ministerial Decree of December 3, 2020 on veterinary studies). 

In 2018, veterinary professional organisations, the National Union of Private Veterinary Practitioners, 

and the Ministry (MASAF) commissioned a prospective analysis of the need for veterinary graduates 

in France over the next 5, 10 and 15 years. The VEEôs Dean represented the FNVS. The study has 

resulted in a decision to increase the number of veterinarians trained annually in France. The intake 

has grown from 120-140 students in 2013, to 140-160 students in 2019, and is set to reach 180 

students per year by 2025. To support the FNVS, the MASAF has set up a reinforcement plan, with 

the provision of support and teaching staff and financial resources. Starting in 2018, to accommodate 

the need for larger class sizes, the MASAF and FNVS decided to implement a new national 

competitive entrance exam for high school graduates at the end of the French high school diploma 

(baccalauréat). This initiative aimed to enhance the social and geographical diversity of incoming 

students. The four FNVS introduced this new admission route in April 2021. The success of this 

initiative has led to a gradual increase in the number of students admitted through this route: 40 

students in 2021, 55 in 2023, and 70 in 2024. These students enter a newly established first year, 

officially making the veterinary curriculum six years post-baccalaureate starting in 2021. Students 

admitted through the historical admission routes enter directly into the second year, after completing 

2-3 years of post-baccalaureate education, resulting in a total curriculum length of 7-8 years. The 

introduction of this new admission route provided an opportunity to streamline and shorten the 

veterinary curriculum in France. 

The strong demographic pressures requiring a rapid increase in the number of trained veterinarians 

was a challenge that led the FNVS to quickly adapt their curriculum both at the national level (the 

new 1st year was implemented in each FNVS, and the overall increase in the newly admitted students 

per year is the same for each FNVS) and at the local level (re-organisation of the teaching activities 

taking into account the higher number of students while maintaining the highest educational 

standards).  

As in other countries, recruiting veterinarians as faculty members is challenging due to the relatively 

low salaries offered to civil servants compared to the higher income potential in private veterinary 

practice. 

One of the VEEôs site in the Burgundy region dedicated to production animals was closed in 2018 

due to the decline in livestock farming in the area. This closure was accompanied by the construction 

of a new hospital for farm animals on the Maisons-Alfort campus and the development of a robust 

network of partners. Extra-mural teaching activities were relocated and reinforced through facilities 

near Maisons-Alfort and more distant locations, thanks to new collaborations with agricultural high 

schools, livestock and breeding farms, and other partners. The fleet of dedicated vehicles has been 

expanded, and to address the increasing biosecurity constraints that may limit site access, digital 

learning tools have been integrated into the curriculum to enhance student preparation for on-site 

visits.  

The SER has been drafted and completed with the ESEVT SOP approved at the Leipzig General 

Assembly, 8 June 2023. 

  

https://www.legifrance.gouv.fr/jorf/article_jo/JORFARTI000042613259
https://www.depecheveterinaire.com/un-plan-de-financement-sur-dix-ans-a-destination-des-ecoles-veterinaires_679A4A7CAD5E9B5C.html
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AREA 1. OBJECTIVES , ORGANISATION AND QUALITY ASSURANCE POLICY  

Standard 1.1. The VEE must have as its main objective the provision, in agreement with the EU 

Directives and ESG Standards, of adequate, ethical, research-based, evidence- based veterinary training 

that enables the new graduate to perform as a veterinarian capable of entering all commonly recognised 

branches of the veterinary profession and to be aware of the importance of lifelong learning. The VEE 

must develop and follow its mission statement which must embrace the ESEVT Standards. 

In France, there are four FNVS: the VEE of Maisons-Alfort, the FNVS of Toulouse (called ñEnvTò), 

the FNVS of Nantes (called ñOniris VetAgroBioò), and the FNVS of Lyon (called ñVetAgroSupò). 

Like the three other FNVS, the VEE is a Higher Education and Research Establishment operating 

under the authority of the MASAF. Like the three other FNVS, the VEE is a Higher Education and 

Research Establishment operating under the authority of the MASAF. The FNVS are independent 

higher education institutions that operate outside the supervision of universities, though they maintain 

strong collaborative relationships with them. The VEE is a founding member of the ñParis-Est Supò 

Community of Universities and Establishments. The missions of the VEE are stated by Art. L812-1 

of the CRPM, and are presented in Table 1.1.1. 

Table 1.1.1. Missions of the VEE 

1 

Provide training in agricultural, forestry, aquaculture, and seafood production; the processing and marketing of 

these products; the agri-food and food industry; agriculture-related industries; animal and plant health and 

protection; hygiene, food quality, and safety; the planning, development, management, and protection of rural 

areas, forest, water resources, natural environments, and natural landscapes 

2 Contribute to environment education and sustainable development, and to implementation of these principles 

3 Participate in the policy of scientific development through fundamental, applied, and clinical research activities 

4 Conduct research, innovation, and engineering activities in the field of education and training 

5 

Contribute, in collaboration with the relevant organisations, to scientific and technical monitoring, technological 

innovations and development, as well as to the evaluation of research results, based in particular on experiments 

carried out on its farms, veterinary teaching hospitals, and technical facilities, and on research work carried out 

with the involvement of partners 

6 Participate in the dissemination of scientific and technical information 

7 
Contribute to the implementation of international scientific, technical, and pedagogical cooperation, in 

particular through the execution of agreements for the exchange of students, teaching staff, and researchers 

8 
Contribute to the advancement of European higher education and research and contribute to the attractiveness of 

the national territory, in particular through partnership agreements 

9 
Promote recruitment diversity and gender diversity, and contribute to the social and professional integration of 

students 

10 
Provide support for technical agricultural education, notably through the initial and continuing training of 

personnel and the transfer of research results, particularly in the field of agroecology 

The VEE must legally embrace the ESEVT standards since ESEVT has become, since December 

2020, the official evaluation system of the undergraduate veterinary education in France (see Art. 5 

of the Ministerial Order of December 3, 2020). Consequently, the curriculum aims to fulfil the EU 

requirements for veterinary training as outlined in EU Directive 2005/36/EC. To achieve this 

objective, the VEE provides: (i) the fundamental veterinary, scientific, interdisciplinary and 

methodological competences, (ii ) veterinary practical competences, and (iii ) professional attitude 

committed to the well-being of humans, animals and the environment, following an ethical attitude. 

The VEE also delivers diplomas of Master of Science (MSc) and PhD for which it is accredited by 

the Ministry of Higher Education, Research and Innovation (MESRI), either alone or in partnership 

with other universities. The VEEôs research units and diplomas of MSc and PhD are evaluated every 

5 years by the HCERES. 

Students receive their undergraduate veterinary training mostly from teachers-researchers, who 

devote half their time to research and the other half to teaching activities (Art. 6 of the Ministerial 

Order of February 21, 1992), thus ensuring a veterinary training based on scientific evidence. The 

https://www.paris-est-sup.fr/en/about-us/getting-to-know-us/members-and-associates/
https://www.legifrance.gouv.fr/codes/section_lc/LEGITEXT000006071367/LEGISCTA000006167927/?anchor=LEGIARTI000037556904#LEGIARTI000037556904
https://www.legifrance.gouv.fr/jorf/id/JORFTEXT000042613251
https://www.legifrance.gouv.fr/loda/article_lc/LEGIARTI000021000737
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core undergraduate veterinary curriculum is defined according to the Professional Activity and 

Competences Reference Framework (called ñCompetences Frameworkò thereafter) for veterinary 

studies1.1.01, that was issued in 2017. This Competences Framework ñhas been designed to ensure that 

all students graduating from FNVS have acquired all the competences they need to meet the 

requirements of European directive 2005/36/EC amended by directive 2013/55/EU and its annex 

V.4.1, [é] and corresponds to EAEVEôs Day-1 competencesò (page 10 of the Competences 

Framework). Students are made aware of the importance of lifelong learning, enabling them to 

develop skills beyond the Day One Competences (D1C) through the Department of Continuing 

Education and Lifelong Learning, which provides information on available programmes and 

emphasises their relevance (see Standard 3.2). 

The VEE continuously works with veterinary professional organisations (the National Council of the 

Veterinary Profession, the National Union of Private Veterinary Practitioners, French Associations 

of Veterinarians for companion animals, for equine, and for production animals, practitioners, public 

health officials, and the veterinary industry in the broadest sense) through its Board, on which 6 

representatives of the veterinary profession sit, through the Academic and Student Life Council 

(CEVE), on which 2 representatives of the veterinary profession sit, and through its alumni network 

(Association of Former Students and Friends of the EnvA). Involving professionals in these councils 

and networks is essential to ensuring that undergraduate veterinary education aligns closely with the 

current needs of the profession. The VEE assesses this alignment through national annual surveys, 

overseen by MASAF, which are sent to alumni one and two years after graduation. The survey results 

are presented and discussed during Academic Council and CEVE meetings (see Standard 1.5). 

Standard 1.2. The VEE must be part of a university or a higher education institution providing training 

recognised as being of an equivalent level and formally recognised as such in the respective country. The 

person responsible for the veterinary curriculum and the person(s) responsible for the professional, 

ethical, and academic affairs of the Veterinary Teaching Hospital (VTH) must hold a veterinary degree. 

The decision-making process, organisation and management of the VEE must allow implementation of 

its strategic plan and of a cohesive study programme, in compliance with the ESEVT Standards. 

The VEE is a higher education establishment under the supervision of MASAF (Art. D812-1 of the 

CRPM). Every 5 years, each FNVS signs a Strategic Objectives and Performance Agreement (COP) 

with MASAF, outlining planned actions and monitoring indicators. The COP is reviewed annually 

and reported to both MASAF and the Board. In addition, the VEEôs Dean receives an annual mission 

statement from MASAF detailing the current situation and required actions. Table 1.2.1 provides the 

administrative details of the VEE. 

  

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ESKcAgtY92pAgTu9gjAhMyYB1b08DmG_i0BK8Rd6woVBrQ?e=Fso2Fx
https://www.veterinaire.fr/lordre/qui-sommes-nous/lorganisation/cnov
https://www.veterinaire.fr/lordre/qui-sommes-nous/lorganisation/cnov
https://www.veterinaireliberal.fr/qui-sommes-nous/nos-missions/
https://afvac.com/l-association/l-association
https://avef.fr/avef/qui-sommes-nous/
https://www.sngtv.org/
https://alfort.assoconnect.com/page/1520955-accueil
https://www.legifrance.gouv.fr/codes/section_lc/LEGITEXT000006071367/LEGISCTA000006152694?isSuggest=true&anchor=LEGISCTA000006152694#LEGISCTA000006152694
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Table 1.2.1. Administrative details of the VEE 

Official name of the VEE £cole nationale v®t®rinaire dôAlfort (EnvA) 

Address 
7 avenue du général de Gaulle, 94704 Maisons-Alfort cedex, 

France  

Contact 00 33 1 43 96 71 80, direction@vet-alfort.fr 

Website www.vet-alfort.fr 

Dean of the VEE Prof. Christophe Degueurce (DVM, PhD) 

Vice-Dean of the VEE Prof. Renaud Tissier (DVM, PhD) 

Executive Director for Education Prof. Henry Chateau (DVM, PhD, ESEVT expert, CIQA) 

Executive Director for Research Prof. Renaud Tissier (DVM, PhD) 

Executive Director of the VTH Dr Djérène Maso (DVM, ISPV) 

Head of the General Secretary Emmanuel Berthenand 

Head of the Equine Normandy Campus Prof. Fabrice Audigié (DVM, PhD) 

Accreditation Officer Prof. Loïc Desquilbet (Ing., PhD, ESEVT expert) 

Official authority supervising the VEE  

Direction g®n®rale de lôenseignement sup®rieur et de la 

recherche, Minist¯re de lôagriculture et de la souveraineté 

alimentaire, jerome.coppalle@agriculture.gouv.fr 

The VEEôs hierarchical organisation chart1.2.06 includes all executive divisions, departments and 

services. All functions and name given in this hierarchical organisation chart have mission statements 

that are available to all VEEôs staff on a dedicated VEEôs intranet webpage1.2.10. 

The VEEôs Dean Prof. Christophe Degueurce has been appointed for 5 years by the MASAF, once 

the Board has given its opinion on the candidates.  

The Dean is accompanied by a Vice-Dean, Prof. Renaud Tissier, who is a teacher-researcher in 

pharmacy-toxicology and who is also the Executive Director for Research. Prof. Renaud Tissier relies 

on a support service dedicated to research and to the management of research platforms, and on heads 

of Research Departments, elected by the researchers working in each research field: 

¶ Prof. Laurent Tiret is the head of the Physiopathology Research Department, and also in charge of 

its quality policy; 

¶ Dr Bernard Klonjkowski is the head of the Infectiology Research Department, and also in charge 

of its quality policy. 

The Executive Director for Research also relies on the support of a referent for Scientific Integrity, 

Prof. Yves Millemann (see Standard 1.4). 

The Executive Director for Education, Prof. Henry Chateau, oversees all VEEôs training 

(undergraduate veterinary training and continuing education). Prof. Henry Chateau is a teacher-

researcher in anatomy, an ESEVT expert, and a member of EAEVEôs CIQA. He is supported by two 

departments: the Department of Studies and Student Life (DEVE) and the Department of Continuing 

Education and Lifelong Learning. He is also assisted by three project managers: 

¶ Prof. Loïc Desquilbet, professor in biostatistics and clinical epidemiology, in charge of Quality 

Assurance in training, ESEVT expert; 

¶ Dr Jérémy Béguin, teacher-researcher in oncology, is responsible for international coordination 

and student mobility, in collaboration with Ms. Mélissa Ordonez-Caceres, project officer; 

¶ Prof. Yves Millemann, professor in production animal pathology, who coordinates the work 

placement process, including tutored work placements (in the 6th year).  

  

mailto:direction@vet-alfort.fr
http://www.vet-alfort.fr/
mailto:jerome.coppalle@agriculture.gouv.fr
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EbG7lDCQb59Gpm_cgdHl7wgBgGVzH7ooNXmATHMo1MfhWg?e=YtFH30
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EbG7lDCQb59Gpm_cgdHl7wgBgGVzH7ooNXmATHMo1MfhWg?e=YtFH30
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The Executive Director of the VTH, Dr Djérène Maso is a Veterinary Public Health Inspector (ISPV). 

She oversees and coordinates the 5 clinical and paraclinical platforms of the VTH: the Companion 

Animal Hospital, the Production Animal Hospital, the Equine Hospital (relocated to the Equine 

Normandy Campus in early 2025), the Wildlife Hospital, and the medical analysis laboratory (called 

ñBiop¹leò). She is assisted by: 

¶ a director of each of the 5 platforms, and administrative staff; 

¶ a person in charge of litigation, Prof. Pascal Fayolle, emeritus professor in surgery; 

¶ a person in charge of VTHôs e-reputation and clinical quality, Dr Morgane Canonne-Guibert, 

teacher-researcher in veterinary internal medicine. 

The head of the General Secretary and his deputy supervise all support services, with the exception 

of the 5 following entities which are directly supervised by the Dean: the Quality Assurance, the 

Communication Department, the Library, the Fragonard museum, and the Real Estate and Logistics 

Department. 

The VEEôs Executive Board is comprised of the Dean, the 3 Executive Directors, the head of the 

General Secretary and his deputy. It meets weekly to discuss, plan and monitor actions and follow-

ups. Three or four times a year, the Executive Board meetings are expanded to include N-2 level 

staff as outlined in the VEEôs organisational chart. 

The VEE has established several referents to ensure compliance with key civic principles: 

¶ Equality Referent (Juliette Bourdon): ensures the prevention of gender discrimination and sexual 

or gender-based violence; 

¶ Laicity Referent (Sarah Seroussi): ensures adherence to French regulations on the religious 

neutrality of public services; 

¶ Disability Referent (Isabelle Vassias): facilitates the inclusion of individuals with disabilities; 

¶ General Data Protection Regulation (GDPR) Referent (Maxime Hovaere): oversees 

compliance with European Regulation 2016/679; 

¶ Scientific Integrity Referent (Yves Millemann): ensures adherence to principles of scientific 

integrity (see Standard 1.4); 

¶ Sustainable Development and Social Responsibility Referent (Cécile Le Barzic): promotes 

sustainable practices and the VEEôs social responsibility initiatives. 

Each referent has a defined position description or mission statement, with their actions evaluated 

annually. The three Executive Directors, the head of the General Secretary and his deputy each hold 

a letter of delegation, authorising them to act on behalf of the VEE within their respective areas of 

responsibility. 

Undergraduate veterinary training is organised into three Teaching Departments, each led by a head 

and a deputy. The Teaching Department of Basic Sciences covers teaching activities related to 

fundamental subjects and basic sciences disciplines. The Teaching Department of Breeding and 

Pathology of Equines and Companion Animals covers clinical sciences in companion animals 

(including exotic pets) and equines. The Teaching Department of Production Animals and Veterinary 

Public Health covers clinical sciences for production animals (including herd health management) 

and VPH (including FSQ). All VEE academic staff are assigned to a single Teaching Department, 

based on their teaching discipline.  

The list of councils, boards and committees is presented in a synthetic chart (see Appendix 6). 

Statutory councils and mandatory committees, governed by French Regulations review proposals 

from VEEôs specific councils and committees, approve matters within their area of expertise, and 

provide recommendations to the Board, which makes final decisions.  
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The Board is the sovereign council of the VEE and convenes 3 times per year. Its missions are defined 

in articles R812-3, R812-4 and R812-6 to R812-9 of the CRPM. The Board consists of 36 

members1.2.02: 8 academic staff members, 5 support staff members, 5 student representatives, and 18 

stakeholders. Members serve a four-year term, except for students, who are renewed annually. The 

current chairman of the Board is Dr. Hervé Gomichon. All Board minutes are accessible to the 

VEEôs staff and students via the electronic platforms (intranet and EVE). The Board includes two 

disciplinary sections, one for academics and staff, and the other for students. The Board approves the 

following VEEôs regulations: internal regulations1.2.19, internal regulations on local organisation of 

working hours1.2.13, studies regulations1.2.18, internships regulations1.2.17, disciplinary regulations for 

students1.2.11, continuing education regulations1.2.12, Quality Assurance Committee internal 

regulations1.2.20, Biosecurity Committee regulations1.2.21, Joint Consultative Committee 

regulations1.2.14, IT policy1.2.15, and Technical Committee regulation1.2.16. The Board reviews, 

validates, and monitors the implementation of the VEEô s Strategic Plan. 

The Academic Council is composed of 40 elected representatives of the teaching staff. It convenes 

8 times per year and all VEE teaching staff as well as the Executive Director of the VTH and the head 

of the Equine Normandy Campus are invited to attend. This council is responsible for overseeing the 

organisation and supervision of the undergraduate and post-graduate veterinary training, as well as 

assessments certifying acquired competences. It proposes to the Board the procedures for awarding 

diplomas and provides recommendations on the creation of diplomas (including continuing 

education), on the organisation of the Teaching Departments, on the teaching programme, and on the 

VEEôs Strategic Plan. Additionally, the council is consulted on the creation, renewal, and reallocation 

of teacher-researcher positions.  

The CEVE is composed of 2 members representative of the veterinary profession (external 

stakeholders) appointed by the Board, and 18 elected members including 7 teaching staff 

representatives, 7 student representatives (from the 1st to the 6th year), and 4 support staff 

representatives1.2.03. The CEVE convenes 3 times per year and is consulted on matters related to 

undergraduate veterinary training and continuing education, training programmes, assessment 

procedures. It provides opinions on proposals for the creation or modification of diplomas. 

Additionally, the CEVE prepares measures to assist students in career planning and entering the 

profession confidently, promote cultural, social and community activities for students, improve 

living, safety and working conditions, and support social services, and medical and social assistance 

initiatives. 

The Research Council is composed of 10 external scientific experts appointed by the Board, and 10 

elected members including 4 teachers-researchers holding an Accreditation to Supervise Research 

(HDR), 4 research staff representatives, and 2 post-graduate student representatives. The council 

convenes 3 times per year and advises the Board on the direction of research activities conducted 

within or in collaboration with the VEE. It is consulted on the allocation of the research budget, the 

characteristics of newly created teacher-researcher positions, the creation or transformation of 

research units, and on the VEEôs Strategic Plan. It ensures the integration of teaching and research, 

provides opinion on applications for accreditation to award national diplomas, and periodically 

assesses research activities and outcomes. 

The Social Committee is composed of 2 statutory members (the Dean and the head of the Human 

Resources Department), 8 elected representatives of administrative and support staff and 2 permanent 

guest members (the head and the deputy of the General Secretary). The committee convenes 3 times 

per year and may convene additionally to address specific topics as needed. It is primarily consulted 

on matters related to collaborative working issues. 

Each of the 3 Teaching Department Councils is composed of 14-17 elected members, including 11 

to 14 teaching staff representatives and 3 undergraduate student representatives. It convenes each 

https://www.legifrance.gouv.fr/codes/section_lc/LEGITEXT000006071367/LEGISCTA000006183772/?anchor=LEGIARTI000035258765#LEGIARTI000035258765
https://www.legifrance.gouv.fr/codes/section_lc/LEGITEXT000006071367/LEGISCTA000006183772/?anchor=LEGIARTI000035258765#LEGIARTI000035258765
https://www.legifrance.gouv.fr/codes/section_lc/LEGITEXT000006071367/LEGISCTA000006183952/?anchor=LEGIARTI000035258672#LEGIARTI000035258672
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EQz829AtOMJEv8KXJ3HcfwsBVEmorGhfNreR6lmPQJ_X5Q?e=saYtPU
https://eve.vet-alfort.fr/course/section.php?id=8582
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EYYj2Fx8EqxGhBYM-Y8fx3kBZhooUblAUO6sCood_0HdOA?e=d8gQ5B
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EeLZm1ktEghKiJsgstMEUSYBh4nU_MRi0Vz8tbF2Yo3Orw?e=Gaftet
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EdeALoQvxkhEjT6QA_QDDmIBhdgwp-9vylLf76F6mZouPw?e=1aMrpq
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EUcVGjf6F61Dibw4bXzhO_gBP6M5FILmE6Mcn4mOMpOK-g?e=dZc2dE
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EdMobrOcMSVEnglyiu-T3m0BbDQ_3I1YHcmEOlKe8acdBg?e=vmnbBc
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EY9Zx7-Up_dPi7kbpS9ek78BOwEkRQ-FPrz9jcop-kO9BA?e=YTW5Jv
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EQvI9nXYBghGhzJz01mlDY8BAi-QCYvWB4duev4s6kRKMw?e=yK43ng
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EYZNkO93U-VCnEa-DFc9cqYBNx_EvGtcRkyuOMM0j-c8OQ?e=nor7LS
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EYZNkO93U-VCnEa-DFc9cqYBNx_EvGtcRkyuOMM0j-c8OQ?e=nor7LS
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EZiXzh_Aka1EoO14wL0IVkYBXbs7xKNL_pTR3NTq9WGLbQ?e=yr1nBP
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EeZzLyewKFVEqYXX0AodP-oBBTig66cw5ELgAAQU3FodPw?e=QIGSvX
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EYqFRynx5khFmRXs4ieCQmAB6z1FpPjqBelPc8oTklR34g?e=l1TkLa
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month (except in August). All teaching staff within the department are invited to attend these 

meetings. The Teaching Department Council is responsible for:  

¶ designing, organising and coordinating undergraduate veterinary training and continuing 

education within the disciplines it covers;  

¶ proposing and discussing the competences to be acquired, learning outcomes, programmes, 

teaching and assessment methods, in alignment with the Competences Framework; 

¶ evaluating the needs and opportunities for new training development in its areas of expertise; 

¶ serving as a key point of contact with the relevant professional bodies; 

¶ identifying recruitment needs and advising on the prioritization of teacher-researcher positions. 

The Quality Assurance Committee (CAQ) is composed of 18 members, including 15 

representatives from teaching, administrative and support staff, and 3 undergraduate student 

representatives1.2.04. The CAQ convenes 4 times per year and supports the VEEôs Quality Assurance 

(QA) approach, focusing on continuous improvement. Its key missions are to: promote a quality 

management system (QMS) based on the ñPlan-Do-Check-Actò (PDCA) principle, propose strategies 

for deploying the QA approach to the councils and committees, draft periodically update the VEEôs 

Quality Manual, validate QA procedures, and ensure that VEE processes comply with the up-to-date 

ESEVT SOP. 

The Biosecurity Committee (CoBios) is composed of 18 members, including 15 representatives of 

academic, administrative and support staff, and 3 undergraduate student representatives1.2.22. It 

convenes at least twice a year and upon request for any specific referral. Its mission is to ensure that 

biosecurity rules are applied across all VEE activity sectors exposed to biological risk. Specifically, 

the CoBios is responsible for updating the Biosecurity Manual and ensuring its adoption and 

understanding by all relevant parties. It proposes biosecurity actions, coordinates their 

implementation, conducts audits and reports to the Executive Board on corrective measures needed 

for any detected irregularities. All VEEôs staff and students can submit comments, suggestions or 

complaints to the CoBios via e-mail. 

The Animal Research Ethics Committee (ComEth), jointly operated by the VEE, ANSES, and 

Paris-Est Créteil University, is composed of members designated by the directors of these institutions, 

and convenes once a month. It evaluates and provides opinions on project authorisation applications 

submitted to the MESRI, required for any research activity involving live animals, except for clinical 

practices. 

Each year, the DEVE sends a message to all students and interns announcing the election process for 

students wishing to be representatives in the Board, the CEVE, and Teaching Department 

Councils1.2.07. This message includes a link to a webpage of the Moodle platform (called ñEVEò), 

where the councils and the roles of student representatives in each council are described.  

The current Competences Framework was collaboratively elaborated by the 4 FNVS (see Standard 

3.1), before being approved by the MASAF in 2017. The same year, the 4 FNVS united under the 

common brand ñENVFò to strengthen collaboration through shared projects. Together, they have 

launched key projects such as the ñSiriusò hospital information system and the CompetVet software 

to streamline educational and clinical processes. They also coordinate national competitive exams, 

including student admissions after high school and intern recruitment for Production Animal, 

Companion Animal, and Equine Hospitals. Furthermore, they collaborate to advance clinical research 

and support continuing education through a shared agency. To optimise efficiency, specific actions 

are delegated to each FNVS for the benefit of ENVF. Two positions have been allocated by the 

MASAF to coordinate these actions, one focused on teaching and training cooperation, the other one 

dedicated to coordinating joint projects. 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EU-f4m2cq85PiLOhn_0pkXQB6xpf5-qh7-UEJ_NLGEwPAA?e=0Hgfwe
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EdHqXF5hfTtNtrh0FwQINS0BG3ImxtzLbx6edt1xrxBtrg?e=9yICYa
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ESKIvz5WifREvfK_S_gug3YBzw4xqrD82zJwqlD5RejR0g?e=C9zPSt
https://eve.vet-alfort.fr/course/view.php?id=142
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The 4 FNVS have privileged relations with the veterinary faculty of the University of Liège (Belgium) 

and have relations with the Sidi Thabet School of Veterinary Medicine (Tunisia), the National Higher 

School of Veterinary Medicine in Algiers (Algeria), the Hassan II Institute in Rabat (Morocco) and 

the Faculty of Veterinary Medicine in Ste-Hyacinthe (Quebec, Canada). 

Table 1.2.2. Persons responsible for the veterinary curriculum and the professional, ethical, and 

academic affairs of the VTH 

Executive Director for Education Prof. Henry Chateau (DVM, PhD) 

Teaching Department of Basic Sciences 
Prof. Matthias Kohlhauer (DVM, PhD, Dipl. ECVPT) 

Prof. Caroline Gilbert (DVM, PhD, Dipl. ECAWBM) 

Teaching Department of Breeding and 

Pathology of Equines and Companion Animals  

Prof. Alain Fontbonne (DVM, PhD, Dipl. ECAR) 

Dr Ghita Benchekroun (DVM, PhD, Dipl. ECVIM-CA) 

Teaching Department of Production Animals 

and Veterinary Public Health 

Dr Maxime Delsart (DVM, PhD) 

Prof. Julie Rivière (DVM, PhD) 

Executive Director of the VTH Dr Djérène Maso (DVM, ISPV) 

Companion Animal Hospital 

Prof. Christelle Maurey (DVM, PhD, Dipl. ECVIM-CA) 

Dr Charly Pignon (DVM, Dipl. ECZM) 

Dr Maxime Kurtz (DVM, Dipl. ECVIM-CA) 

Equine Hospital 

Prof. Fabrice Audigié (DVM, PhD) 

Dr Céline Mespoulhès (DVM, PhD, Dipl. ECVS) 

Dr Sandrine Jacquet (DVM, Dipl. ACVSMR, Dipl. ECVSMR) 

Production Animal Hospital Dr Bérangère Ravary (DVM., PhD, Dipl. ECBHM) 

Wildlife Hospital 
Dr Pascal Arné (DVM, PhD, competency certificate in native 

wildlife management) 

Medical analysis laboratory (Biopôle) Prof. Sylvain Bellier (DVM, PhD) 

Standard 1.3. The VEE must have a strategic plan, which includes a SWOT analysis of its current 

activities, short- and medium-term objectives, and an operating plan with a timeframe and indicators 

for its implementation. The development and implementation of the VEEôs strategy must include a role 

for students and other stakeholders, both internal and external, and the strategy must have a formal 

status and be publicly available. 

The VEE systematically draws up a Strategic Plan every 5 years, following a broad consultation 

process involving staff and students. The Strategic Plan is discussed by the Teaching Department 

Councils, the Academic Council, the CEVE, and the Research Council before being adopted by 

the Board. 

The current Strategic Plan1.3.01, titled ñCampus 2025ò, was discussed over a 10-month period and 

covers the period 2020-2025. It was created using SWOT analyses and digital tools. The plan focuses 

on five key axes to address contemporary challenges: (i) unleashing scientific energy, (ii) pursuing 

pedagogical transformation, (iii) Alfort eco-citizen, (iv) pushing back the walls, and (v) guaranteeing 

and increasing social cohesion. Each axis is sub-divided into 4 or 5 objectives, with specific actions 

monitored through indicators. The Strategic Plan is publicly available on a dedicated VEE webpage 

and its progress and monitoring is presented1.3.02 annually to the Board during the March meeting1.3.04. 

In addition, the VEE conducted specific consultations with students in the aftermath of the COVID-

19 pandemic. The pandemic, along with the associated isolation measures, significantly disrupted 

student dynamics and caused psychological distress for many. In spring 2022, the VEE launched a 

process of consultation, called ñstudent life conferencesò, to support students and restore momentum 

in campus life (e.g., catering, sustainability, community activities, student housing, sports, and 

culture). This consultation led to a list of actions, validated by the CEVE and presented to the Board. 

Progress is reviewed annually by the CEVE and the Board. 

Students can also be part1.3.05 of the National Council for Higher Education and Research in 

Agriculture, Agri-food, and Veterinary Sciences, which aims to discuss the missions of public higher 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/Ee5xF6q8FdJChbbdWkioXb0Bq4UZDYBWPBaKwko6hR1uHw?e=FVMokh
https://www.vet-alfort.fr/actualites-de-l-ecole/campus-2025-le-nouveau-projet-d-etablissement-de-l-enva
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ETgDiGxvNtROuM2fMb59FOMB0odiGa0z7loY7ExC7O-_NQ?e=eoqh3K
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EYHnHqsIZtBHuY_zxtGwqzcBhLHbOR4ZOq7TjHmyd-7bWQ?e=Adbu4b
https://www.vet-alfort.fr/actualites-de-l-ecole/assises-de-la-vie-etudiante-le-mot-du-directeur
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EXx70EFB0SdJkBEsLvRVLvwBDTJxIQn0VRIY1MHz6pkIMg?e=yCfJX2
https://fr.wikipedia.org/wiki/Conseil_national_de_l%27enseignement_sup%C3%A9rieur_et_de_la_recherche_agricole,_agroalimentaire_et_v%C3%A9t%C3%A9rinaire
https://fr.wikipedia.org/wiki/Conseil_national_de_l%27enseignement_sup%C3%A9rieur_et_de_la_recherche_agricole,_agroalimentaire_et_v%C3%A9t%C3%A9rinaire
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agricultural education establishments, the policies to be implemented, the distribution of resources, 

accreditation procedures and future directions.  

Table 1.3.1. SWOT analysis 

Strengths Weaknesses 

¶ Two campuses, each located at the heart of a major 

European concentration of companion animals and hub 

for extramural activities (Paris) and equines (Normandy) 

¶ Strong organisation of the VEE with clear and 

evolutive rules 

¶ Strong involvement of staff and students 

¶ A united, proactive community 

¶ Management of the overall graduation process: 

veterinarians, nurses, MSc, PhD  

¶ Large and dynamic customer base 

¶ Renovated premises fitting the VEEôs ambitions 

¶ Strong links with partner universities, in a region that 

accounts for 60% of Franceôs higher education and 

research strengths 

¶ Strong heritage and cultural dimension, vectors of a 

strong identity, acting as a brand 

¶ Campus shared with ANSES and ONF, providing 

research and work placement opportunities 

¶ Main campus located at significant distance from 

livestock farming areas, requiring strong logistical 

support to organise transportation 

¶ Cost of living and living conditions in Île-de-France 

¶ Limited attractiveness for staff recruitment due to 

factors such as salaries and location 

¶ Two distant campuses 

¶ Historical site with buildings classified as ñhistoric 
monumentsò by the Ministry of Culture, leading to 

complicated procedures to renovate them 

¶ The sound financial health of the VEE relies on VTH 

activity 

Opportunities Threats 

¶ Relocating equine activities to the Equine Normandy 

Campus internationally recognised for its expertise in 

locomotor pathology and diagnostic imaging (Cirale) and 

setting up a site dynamic with the University of Caen, 

Labeo, ANSES and INRAe (Cluster Centaure) 

¶ Synergies with Université Paris Cité, a French leading 

healthcare university, and Institut Pasteur of Paris 

¶ Difficulties in recruiting teaching and support staff 

¶ Potential destabilisation of the French veterinary 

profession in the mid-term due to the high number of 

French veterinary students trained abroad 

¶ Rapid corporatisation of the veterinary profession, 

with the rapid development of veterinary groups since 

2018 

Standard 1.4. The VEE must have a policy and associated written procedures for the assurance of the 

quality and standards of its programmes and awards. It must also commit itself explicitly to the 

development of a culture which recognises the importance of quality, and QA within the VEE. To 

achieve this, the VEE must develop and implement a strategy for the continuous enhancement of quality. 

The VEE must have a policy for academic integrity, i.e. the expectation that all staff and students act 

with honesty, trust, fairness, respect and responsibility. 

The VEE has consistently placed a strong emphasis on quality over the past several years. It was 

ñaccreditedò by EAEVE in 2017 under the Uppsala SOP, Standard 10. Since then, the VEE has 

intensified its efforts, particularly to meet EAEVE's evolving expectations. 

The VEEôs QMS was reorganised as part of the VEEôs restructuring process. This significant phase 

redefined the VEE and its departments. All administrative and support staff were relocated to a new 

building, the ñAgoraò building, and the departments were reorganised. These changes led to an 

updated organisational chart and the introduction of new internal regulations in 2021. By the end of 

2022, it became evident that the 2016 Process Mapping no longer reflected the VEEôs new structure. 

Consequently, a new Process Mapping was developed in 2023 to align the QMS with the VEEôs 

updated organisation and objectives.  

The VEEôs QMS is structured around the following key documents: 

¶ an annual letter of intent from the Dean, outlining the objectives for the year. The letters triggering 

the QMS revision were issued in February 20231.4.03 and March 20241.4.04; 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EVOdSYdEx59Jm0a2yB4PhgAB90pZ1Q8UoDTfTY_tkqSocg?e=1lwCQc
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EchkceYN7p9CtelL4cYuIiUBf1mRzPc5TxOPostcA2ehxw?e=2Dh4DE
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¶ the 2023 process mapping1.4.05, which identifies 12 processes: 2 management processes 

(Management and QA), 4 realisation processes (training, research, animal care, and culture), and 

6 support processes (finance and legal, information systems, human resources, communication, 

facilities and equipment, and health and safety). 

¶ a Quality Manual for each process (accessible to all staff via an intranet webpage1.4.07; see 

Appendix 4), which together form the VEEôs Quality Manual; 

¶ an annual review of processes and strategic documents (COP, Strategic Plan); 

¶ internal audits. 

The first annual review of this renewed processes and strategic documents took place in 2024. It 

forms a starting point and was presented to the Board in July 2024. 

The VEEôs QMS operates at two levels of management: 

¶ the general level, overseeing the overall organisation of the VEE and managed by the QA Manager, 

a quality engineer responsible for the general quality management of the VEE; 

¶ a level dedicated to EAEVEôs compliance, managed by Prof. Loµc Desquilbet, in charge of QA in 

training and an expert for ESEVT, who leads the dedicated CAQ. The Executive Director for 

Education, also an ESEVT expert and a member of EAEVEôs CIQA, actively participates in the 

CAQ and is strongly involved in this process. 

The QA policy engages the entire teaching staff, with students playing a major role in its training 

aspect (see Standard 3.4 for details on mandatory student evaluations of teachings and exams with 

mandatory responses from the teaching staff). The VEE implements its QA policy according to a 

ñPlan/Do/Check/Actò cycle. 

Internal audits are carried out throughout the year on various types of process by authorised internal 

auditors. The results of audits and surveys help to identify areas for improvement and guide decisions 

on corrective actions. These actions are documented in an audit report (see for instance the internal 

audit of the pharmacy of the Equine Hospital1.4.08) and can be evaluated during subsequent internal 

audits or surveys to ensure effectiveness and continuous improvement. 

The VEE is a member of the professional veterinary organisation dedicated to Quality Assurance in 

the veterinary profession (Qualitevet) whose outputs are useful in the fields of education and research. 

The VEE has a Scientific Integrity referent, a full professor who serves as the primary contact for all 

research-related questions on scientific integrity. The referent provides advice, addresses cases of 

misconduct, and mediates conflicts related to research activities. He also promotes a culture of 

scientific integrity by offering training and information to various VEE councils and newly recruited 

academic staff. In addition to dedicated teaching on scientific integrity in the 2nd year, particularly in 

relation to evidence-based veterinary medicine, students engage with scientific integrity principles 

through their veterinary thesis (see Standard 10.2).  

Standard 1.5. The VEE must provide evidence that it interacts with its stakeholders and the wider 

society. Such public information must be clear, objective and readily accessible; the information must 

include up-to-date information about the study programme, views and employment destinations of past 

students as well as the profile of the current student population. The VEEôs website must mention the 

VEEôs ESEVT status and its last Self-Evaluation Report and Visitation Reports must be easily available 

to the public. 

The VEEôs website is available in 5 languages (French, English, German, Italian, and Spanish). It 

presents general information on the education (including access to veterinary studies, curriculum, 

characteristics of students et graduates, professional integration of graduates), research, its VTH 

(Companion Animal Hospital, Production Animal Hospital, Equine Hospital, Wildlife Hospital, and 

the medical analysis laboratory), and its heritage. It also includes information on the VEEôs 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ERHi7UN19F1HozKwe7NezS8BEaftza51udKvbgD-XPHL5g?e=qtHer5
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EQm3UvZTRM9HvvAyNqU_WG8B84rH6X7zsoUk-fSz6LWEyA?e=w61dCa
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/Ef1TV_LvC_5EuQzbKvE0QIQBR9DRG5DGqUMXOSZCT-KdaA?e=aeg8tf
https://www.qualitevet.org/
https://www.vet-alfort.fr/
https://www.vet-alfort.fr/formation/devenir-veterinaire/devenir-veterinaire
https://www.vet-alfort.fr/formation/les-etudiants/les-etudiants-d-aujourd-hui
https://www.vet-alfort.fr/formation/les-etudiants/les-veterinaires-diplomes-d-alfort
https://www.vet-alfort.fr/formation/les-etudiants/les-veterinaires-diplomes-d-alfort
https://www.vet-alfort.fr/enva-recherche/presentation
https://www.vet-alfort.fr/
https://www.vet-alfort.fr/services-cliniques/hopital-des-animaux-de-compagnie/presentation
https://www.vet-alfort.fr/services-cliniques/clinique-des-animaux-d-elevage/clinique-des-animaux-d-elevage
https://www.vet-alfort.fr/services-cliniques/clinique-des-equides/clinique-des-equides
https://www.vet-alfort.fr/services-cliniques/faune-sauvage/l-equipe
https://www.vet-alfort.fr/services-cliniques/biopole-laboratoire-d-analyses/laboratoire-de-biologie-veterinaire
https://www.vet-alfort.fr/domaine-d-alfort/le-domaine-d-alfort/une-dimension-culturelle-rare
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accreditation status along with previous self-evaluation and visitation reports on a dedicated webpage 

publicly accessible. The VEE publishes an annual activity report available online (2019, 2020, 2021, 

2022, and 2023) with key facts and figures of interest. The last annual report is available on a 

dedicated VEE webpage, and is printed for all strategic, academic and commercial partners and 

visitors. Information about the latest promotion of students is available on a dedicated VEE webpage. 

General information about the whole population of students who graduated at the VEE between 1766 

and 2017 is available on a dedicated VEE webpage. 

Since 2018, the VEE has been investing heavily in social media to disseminate its activities to a wide 

range of audiences. The VEE posts information daily on Facebook (27 000 subscribers), Instagram 

(15 700), and Linkedln (20 000) (the Twitter/X account was closed in January 2024). The audience 

is tracked to assess the effectiveness of this communication. This strategy also encompasses global 

monitoring of social media, with tracking of relevant topics or issues and economic or academic 

partners. 

As described in Standard 7.1, the ñForum for Veterinary Studiesò is a one-day event designed to 

inform prospective students about the FNVS and provide insights into potential career paths. This 

information is also communicated to a targeted audience via numerous distribution channels (flyers 

sent to high schools, social networks, emails, etc.). 

The VEE has close contacts with the professional organisations of the various veterinary professions. 

Eighteen of the 36 members of the Board are representatives of external stakeholders: 10 are 

representatives of the veterinary profession, of industries and companies in the sector, and of French 

research organisations (ANSES, INRAE, INSERM), 3 are local elected representatives, and 5 

represent various government sectors related to VEEôs activity. These external stakeholders as 

members of the Board influence all decisions of the VEE. They take part in the debate and vote on 

the decisions that the VEE is subsequently responsible for implementing. They vote on the Strategic 

Plan, on the creation of positions for academic staff, and on all documents concerning the evaluation 

of training and research (self-evaluation reports for EAEVE and HCERES). 

Two of the Board stakeholder members representing the veterinary profession are also members of 

the CEVE, the body responsible for teaching and student life. They take part in all discussions and 

votes, and contribute on issues relating to training and student life. 

As explained in Standard 1.4, professionals play a central role in the design of training. They 

collaborated with the FNVS to develop the Competences Framework, which then allows for the 

definition of day-one competences and abilities at the national level. The update of this Competences 

Framework began in June 2024, and is steered by the National Council of the Veterinary Profession. 

As written in Standard 1.1, a national annual survey is sent to former VEEôs students one and two 

years after graduation. This survey aims to identify their professional profile, including salaries by 

sector, and to gather feedback on their perception of the strengths and weaknesses of the training they 

received at the VEE. The main results of these surveys are presented each year in the Academic 

Council1.5.01 and the CEVE1.5.02, enabling the training programs to be adapted based on this feedback. 

A summary of the results of this survey is made publicly available on a VEE webpage. 

The VEE is actively involved in projects led by the veterinary profession. The VEEôs Dean is a 

member of the Council of Presidents and Directors, an assembly that convenes 3 times a year by the 

National Council of the Veterinary Profession, which involves 25 personalities who play a key role 

on the governance of the profession. This assembly debates strategic or practical issues requiring the 

involvement of most of the veterinary professionôs stakeholders, including the FNVS. 

Every year, the National Union of Private Veterinary Practitioners organises a 2-day conference in 

one FNVS (at the FNVS of Toulouse in 2024). The aim is to bring together students, practitioners 

https://www.vet-alfort.fr/l-enva-interne/les-accreditations
https://www.calameo.com/read/0058033276fcd9d0c6f73
https://www.calameo.com/read/005803327b258f8ead2ac?page=1
https://www.calameo.com/read/005803327aa5839296d01
https://www.calameo.com/read/005803327f5be6e873ef9
https://www.calameo.com/read/0058033271a7483398b82
https://www.vet-alfort.fr/l-enva-interne/documentation-presse#institutionnelle
https://www.vet-alfort.fr/formation/les-etudiants/les-etudiants-d-aujourd-hui
https://www.vet-alfort.fr/formation/les-etudiants/les-etudiants-d-aujourd-hui
https://www.anses.fr/en/content/our-identity
https://www.inrae.fr/en
https://www.inserm.fr/en/home/
https://eduter.sphinx.educagri.fr/dataviv/r/ENVA/Enq2023_DEFV2019_Promo2020/217ae7e3-960b-4a36-af69-24943e16730f?c=!CfDJ8AQlRNlb1JRAkMG5pZUfQCIQ-annXqHhcNMjVsQ_dNJukzRHqF6l9zkcLMcTEEGEjU35xt_rQK59TsY6xm2FkffzjVC_QEcb86NemveOdA-6ZRjl5niu7J-q5TM7eUptK-PGNVQ61ioWOytG9VlYjguMRPmzC6D3Zue7vdR_hlWL
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EfX92AWhS51HqQDPZcrduEQBOx0nwCY_gsBlHqYU0gSmuA?e=iI4ym2
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ESUk4sCFVWJGg-OvV5Df8M0BqwbEoWRUAxwQxwgT7cilFA?e=PqI2db
https://www.vet-alfort.fr/formation/les-etudiants/les-veterinaires-diplomes-d-alfort
https://www.veterinaireliberal.fr/conseil-expertise/universites-de-printemps-du-snvel-2024/
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and staff from the FNVS to discuss current issues and desirable developments in the profession and 

training. 

Because of its Parisian location, the VEE hosts and co-organises a large number of professional 

meetings, such as the ñVeterinary Daysò, administrative and union meetings. 

A nationwide study, called ñVet Futurs Franceò was conducted between 2017 and 2020. The aim was 

to prepare the future of the veterinary profession and veterinary businesses in the light of human, 

social, economic, technical and scientific changes that will impact daily practice, by setting objectives 

that are precise, measurable, realistic and acceptable for the next 15 years. It was conducted by 

veterinary professional organisations and in collaboration with the 4 FNVS. A working group of 

students was asked to participate and the results of this study were presented to the students. 

Since 2017, the VEEôs Dean has been a member of the steering committee for the Demographic Atlas 

of the veterinary profession, conducted annually by the National Council of the Veterinary Profession. 

This survey-based Atlas presents national demographic data, offering an objective basis for 

understanding changes in the profession and adapting the veterinary curriculum accordingly.  

The VEE also maintains strong connections with its graduates through the Association of Former 

Students and Friends of the EnvA. This association supports students by providing grants and loans 

and actively promotes the VEE and its heritage.  

As a public establishment under the supervision of MASAF, the VEE is required to implement public 

policies related to its areas of activity, including public health, animal health, international relations, 

animal welfare, and anti-discrimination efforts (Table 1.1.1). Monitoring of the national press, trade 

press, and social networks helps identify changes affecting the VEEôs activities. This monitoring also 

serves as a basis for initiating debates within the VEEôs councils and committees. 

Standard 1.6. The VEE must monitor and periodically review its activities, both quantitative and 

qualitative, to ensure that they achieve the objectives set for them and respond to the needs of students 

and society. The VEE must make public how this analysis of information has been utilised in the further 

development of its activities and provide evidence as to the involvement of both students and staff in the 

provision, analysis and implementation of such data. Evidence must be provided that the QA loops are 

fully closed (Plan Do Check Adjust cycles) to efficiently enhance the quality of education. Any action 

planned or taken as a result of this data analysis must be communicated to all those concerned. 

The quality Assurance policy is overseen by the QA Manager, who reports directly to the Dean. As 

previously mentioned, the VEEôs QA system is structured around a letter of intent from the Dean, 

Quality Manuals elaborated by sector managers, and annual process reviews conducted by the QA 

Manager. The QA Manager relies on the CAQ for implementing actions and making decisions. The 

CAQ includes representatives from academic staff, research staff, administrative staff, and students 

(see Standard 1.2). All QA documents (including CAQôs internal regulations) are accessible to 

students via a dedicated EVE webpage. Each sector of the VEE manages its own QA review based 

on its Quality Manual. The overall QA policy is reviewed via the implementation of the Strategic 

Plan and the COP. Such implementation is discussed every year by the Board during its meeting of 

March or July, and in November for actions related to the ñStudent life conferencesò (see Standard 

1.3). 

Quality Assurance in training is primarily overseen by the CAQ, which convenes 4 times a year. The 

CAQ regularly updates a dashboard that includes ESEVT indicators and data from the SER Tables 

required by the ESEVT SOP. These ESEVT indicators are presented annually using a dedicated Excel 

spreadsheet1.6.04 and discussed in the December CAQôs meetin1.6.05 and in Academic Councils1.6.03. 

Depending on the values of the academic year (AY) or changes in the indicators, the CAQ suggests 

corrective actions and/or identifies individuals in charge of implementing corrective actions. 

https://www.veterinaire.fr/communications/actualites/journee-nationale-veterinaire-2022
https://www.veterinaireliberal.fr/wp-content/uploads/2023/04/DOC_LIVRE_BLANC_VFF_total_BDef.pdf
https://www.veterinaire.fr/communications/actualites/atlas-demographique-2024
https://alfort.assoconnect.com/page/1520955-accueil
https://alfort.assoconnect.com/page/1520955-accueil
https://eve.vet-alfort.fr/course/view.php?id=552
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EdoJiu6pmV5PnQLscIgX05UBHK6zxnPs6qWBkARyDrVP7w?e=0mPmI6
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EcH7xARA5nBAtKorhc56xrkBhcg7LMXX-3tu-0QgB4kaWQ?e=Oe1O51
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EZi-GDC35AdHudFWZDb9TBwBrYlcC92U00n_cKZXThfnNQ?e=5pXCRu
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The VEE annually reports around hundred indicators to the MASAF; they are discussed during the 

Strategic Meeting with the MASAF in September. Some of these indicators are used to monitor the 

VEEôs performance and the COP1.6.07. All data are collected by the administrative staff under the 

supervision of the Executive Board. 

Minutes of councilsô and committeesô meetings are posted online on dedicated intranet webpages for 

staff1.6.08, and on a dedicated EVE webpage for students. 

General assemblies are also held several times per year. They are usually presented by the Dean or 

by an Executive Director. These meetings provide regular opportunities for the VEEôs administration, 

academic staff, and support staff to meet and exchange views. 

PDCA (Plan, Do, Check, Act) Diagram ï Strategy, organisation and QA policies 

 

Standard 1.7. The VEE must undergo external review through the ESEVT on a cyclical basis. 

Evidence must be provided of such external evaluation with  the assurance that the progress 

made since the last ESEVT evaluation was linked to a continuous quality assurance process. 

The latest ESEVT full visitation, assessing Stage 1 of the 2016 SOP, took place in April 2015. The 

major deficiency recognised and listed by ECOVE (ñInadequate drugsô storage and biosecurity 

procedures in farm animal and equine facilitiesò) was considered ñfully correctedò following a 

revisitation in June 2017. During this revisitation, the VEE also requested a Stage 2 evaluation by the 

ESEVT experts, which was considered successful by ECOVE. The VEE has held ñaccreditedò status 

since 2017. The 2015 and 2017 visitation reports are publicly available on a dedicated VEE webpage. 

The ESEVT experts also identified minor deficiencies during the 2015 visitation. The correction 

processes of these minor deficiencies are described below. 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EeEoiOdccdxMtXCb8YNX78cBpIY-cHaD8UMxtvt0OSXWTw?e=8XIvq5
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EToo36rxhGRJtPFF579W0rYBIdFO_amfpQn8WNOte-NCzQ?e=1c4sEI
https://eve.vet-alfort.fr/course/view.php?id=142
https://www.vet-alfort.fr/l-enva-interne/les-accreditations
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ñInadequate clinical training in the pig and poultry sectorò: the recruitment of a specialised swine 

practitioner in September 2017 led to an increase in annual clinical visits involving both individual 

and collective cases. This also resulted in the creation of a serious game featuring a virtual pig farm 

visit using 360° videos, a new virtual visit captured in a poultry farm using 360° videos, the 

development of poultry and pig necropsies, and the addition of new workstations in the CSL. 

ñInadequate coverage in Food Safety and VPH, especially in the pig, poultry and fish sectorò and 

ñLack of practical training in food technology and food microbiologyò: two associate professors were 

recruited in 2019 to support meat inspection training, enhance the organisation of visits to Europeôs 

largest food market (MIN Rungis), and strengthen teaching in food microbiology. This led to the 

development of practical training in food shelf-life assessment and microbiological food analysis. 

Additionally, 5th year students participate in supervised visits to the ANSES microbiological 

laboratories and to a pig slaughterhouse. Virtual slaughterhouse visits have been developed for the 4 

FNVS. Finally, a full professor in food technology was recruited in 2022 to expand theoretical and 

practical food technology training, a followed by the recruitment of an associate professor in 2024. 

ñLack of standards and control measures of most extramurally trainingò and ñThe quality of the 

extramural training [EPT] needs special attention in the futureò: a charter of good pedagogical 

practices was written and implemented with the National Union of Private Veterinary Practitioners. 

In 2022, a web application called ñStageVetò has been launched by the National Union of Private 

Veterinary Practitioners and the 4 FNVS (see Standard 3.6). This application facilitates connections 

between veterinarians and students by identifying available dates, regions, and themes for work 

placements. It also manages the entire process for legal agreements, provision of electronic 

documents outlining the objectives and offering pedagogical guidance to the contracted vet-

supervisors, and reciprocal evaluations between students and vet-supervisors. 

ñLack of 24H emergency services in farm animalsò: an emergency service was launched in March 

2020 and is operational. 

ñApply SWOT analysis widely and on a regular basis as a tool of QAò: the systematic use of SWOT 

analyses continues to grow. Notably, a SWOT analysis has been used and shared by the community 

for the 2020-2025 VEEôs Strategic Plan as well as for the regular and national external audit by the 

HCERES on both education and research outcomes. SWOT analyses are also used within Teaching 

Departments when addressing strategic issues. 

Comments on Area 1 

Decision-making at the VEE is guided by statutory councils that integrate representatives of teaching 

staff, support staff, students, and stakeholders. It is supported by strong social dialogue and has 

enabled the implementation of significant strategic projects. Over the past five years, these projects 

have included the construction or major renovation of four buildings, notably a new VTH for 

production animals and new teaching facilities, the development of a dedicated equine campus in 

Normandy, the reorganisation of the VTH, and a comprehensive transformation of training programs 

based on a national Competences Framework. Additionally, the VEE has successfully welcomed 

major agricultural institutions to its Maisons-Alfort campus, underscoring its regional and national 

prominence. 

The VEE operates under an ambitious Strategic Plan that is meticulously monitored, which has 

allowed the institution to ensure transparency, growth, and financial consolidation. This has provided 

the VEE with the necessary flexibility to support and enhance pedagogical methods and curriculum 

while maintaining a good quality of working life for its staff, as confirmed by an independent study 

conducted in 2024. While challenges inherent to any human organisation occasionally arise, these are 

addressed through targeted measures such as appointing referents and establishing monitoring and 
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listening units. Student well-being is another critical priority, reflected in VEEôs leadership in piloting 

a health study for students across all four FNVS. 

The current Strategic Plan covers the period 2020ï2025. A new Strategic Plan will be developed to 

cover the next five years. As usual, the process will begin with an update of the Strategic Objectives 

and Performance Agreement (COP) during the annual strategic discussions with MASAF, followed 

by a broad consultation involving staff and students. This will include working groups and digital 

tools to gather feedback before discussions and approval by the councils (Teaching Department 

Councils, Academic Council, CEVE, Research Council before being adopted by the Board). 

Since its last EAEVE evaluation, the VEE has undergone substantial evolution, culminating in the 

2023 redefinition of its quality policy across all activities. This significant undertaking equips the 

VEE with continuous improvement tools aligned with its objectives and missions. 

The VEE also actively participates in local (Ile-de-France and Normandy) and national dynamics, 

maintaining strong ties with the MASAF and veterinary professional organisations. These 

collaborations contribute to its development, while the VEE itself has played a pivotal role in shaping 

the evolution of veterinary training in France, including increasing student capacity, creating VTH 

platforms, and expanding clinical teaching positions in collaboration with the MASAF and the other 

three FNVS. 

Suggestions for improvement in Area 1 

The development of the Equine Normandy Campus represents a significant challenge for the coming 

years, requiring dedicated attention to its growth and streamlined operations. As with other VEEôs 

entities, the Equine Normandy Campus will undergo a process of evaluation and dialogue regarding 

the resources allocated to it. One of the key avenues for development involves opening this campus 

to other French veterinary schools beyond the VEE, including the three other FNVSs and the private 

VEE that began operating in 2022. The VEE recognises the potential benefits of making this platform 

accessible to students from outside the VEE. While it is too early to implement this initiative, 

discussions are already underway. 

On the Maisons-Alfort campus, a strategic initiative to welcome agricultural institutions began in 

2017, with the VEEôs board approving the principle of their integration. This effort included the 

2022 relocation of the headquarters of the French National Forestry Office to the campus. This project 

reflects the French governmentôs aim to optimise the use of this valuable land while reinforcing 

VEEôs presence on its historical site. For the VEE, safeguarding its interests and development 

capacities remains a priority in both the medium and long term. This means ensuring that new 

buildings are located on the edge of the campus, remain compatible with VEEôs operations and future 

developments, and provide the VEE with significant land and property reserves. These considerations 

form a critical focus for the VEE. 
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AREA 2. FINANCES 

Standard 2.1. Finances must be demonstrably adequate to sustain the requirements for the VEE to 

meet its mission and to achieve its objectives for education, research and services. The description must 

include both expenditures (separated into personnel costs, operating costs, maintenance costs and 

equipment) and revenues (separated into public funding, tuition fees, services, research grants and other 

sources). 

Table 2.1.1. Annual expenditures during the last 3 years (in Euros) 

Area of expenditure 2023 2022 2021 Mean 

Personnel 22,866,249  21,540,034  20,245,751  21,550,678 

- Local contracts 6,246,260  5,635,543  4,890,920  5,590,908 

- Civil servants* 16,619,989  15,904,491  15,354,831  15,959,770 

Operating costs 12,172,352  11,572,434  10,281,536  11,342,107 

- Utility costs (water, electricity, gas, fuel) 1,918,195  1,632,697  1,136,577  1,562,490 

- Other costs 9,515,615  8,714,892  8,215,844  8,815,450 

- Maintenance costs 738,542  1,224,845  929,115  964,167 

Investments** 3,282,381  3,200,661  13,488,864  6,657,302 

Total expenditure 21,700,993  20,408,638  28,661,320  23,590,317 

* Civil servants are paid directly by the MASAF; **Expenses > ú800 are considered to be investments in 

the accounting system 

Table 2.1.2. Annual revenues during the last 3 years (in Euros) 

Revenues sources 2023 2022 2021 Mean 

Public authorities 5,232,678 4,810,951 3,933,842 4,659,157 

Tuition fees 1,809,045 1,718,142 1,643,567 1,723,585 

Clinical services 8,569,659 7,986,574 6,918,495 7,824,909 

Diagnostic services 765,317 681,738 697,334 714,796 

Other services 445,626 575,820 686,145 569,197 

Research grants 1,176,501 834,196 1,011,602 1,007,433 

Continuing Education 965,352 878,183 1,052,280 965,272 

Donations 576,330 22,659 152,639 250,543 

Other sources* 5,726,646 8,013,836 11,841,628 8,527,370 

Total revenues 25,267,154 25,522,099 27,937,532 26,242,262 

* Student residencies, museum, library, hall rentals, valorisation of property assets (occupancy agreement) 

Table 2.1.3. Annual balance between expenditures and revenues (in Euros) 

Year Total expenditures Total revenues Balance 

2021 28,661,320 27,937,532 - 723,788 

2022 20,408,638 25,522,099 + 5,113,461 

2023 21,700,993 25,267,154 + 3,566,161 

The process of building the budget for year N begins in June of year N-1, with an initial framework 

phase during the strategic meeting between the MASAF and the Dean, and the first orientations of 

the national Finance Regulations Project for year N. A budgetary orientation discussion in July of 

year N-1 within the Executive Board then sets out the main trends for the VEEôs budget for year N. 

From August onwards, these elements will serve as a framework for the management dialogues with 

all the heads of each responsibility centre (i.e., VEEôs services and departments). An information 

memo2.1.01 and a timetable2.1.02 are issued between August and September to set up these management 

dialogues. The management dialogues for each responsibility centre enable to decide how to allocate 

staff resources and financial support that will be made available in year N to carry out their missions. 

These management dialogues result in the implementation of a contract of objectives and resources 

between the Executive Board and each responsibility centre (see for instance the one2.1.07 of the 

Companion Animal Hospital), along with a draft overall consolidated budget based on the 

compilation of these discussions.  

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ESLOWwfjFAZLmhBeQUduNfMBE1mkL0wmxzhIl0nQQAAz2Q?e=nU8Wki
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EeNvxh56HCRAoGlJ94H_QjoBKTu3nPi60wCXWuVXzalcPQ?e=51bdxi
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EaeL7vLGs95EkHuj3ohONpwBGdETxVoy1nU_cFquF7dMSA?e=2bLC8s
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This initial draft of the VEEôs budget for year N is first presented to the MASAF during bilateral 

meetings between the VEE and the MASAF in October of year N-1. It is then reviewed and analysed 

by the regional budget controller to ensure budgetary sustainability and compliance with financial 

indicators, including the VEEôs self-financing capacity, cash flow and working capital. The budget 

for year N is then discussed and approved by the Board in November of year N-1. 

In year N, the budget is made available to the responsibility centres for expenditure execution. 

Monthly monitoring is carried out in conjunction with the Financial Affairs Department. The accounts 

are closed on December 31st of year N and the financial balance for year N-1 is presented to the 

Board by March 15th (financial report2.1.03 and financial account2.1.04). 

Expenditures are categorised into staff, operating and investment expenditures. Personnel costs 

supported by the VEE represent approximately 22.5% of total budget expenditure and are primarily 

allocated to the VTH and to biomedical research platforms. In addition to these personnel 

expenditures from the VEEôs own budget, there are also personnel expenditures financed by the 

MASAF, essentially devoted to teaching, clinical and support functions (see Table 2.1.1). Operating 

expenditures account for 51.8% of the total budget expenditure, and are spread across the various 

VEEôs mission areas: undergraduate veterinary training, continuing education, research, VTH, 

support functions and real estate. Investment expenditures accounts for 25.7% of the total budget 

expenditure, focusing primarily on building infrastructure (renovation and maintenance) and the 

acquisition and renewal of equipment (medical, scientific, audiovisual and IT).  

About 74% of the VEEôs revenue, excluding civils servants directly paid by the MASAF, comes from 

its own activities, while 26% comes from public subsidies (MASAF and other national bodies). Public 

subsidies mainly come from the MASAF (ú3.6 million in 2023). The main sources of the VEEôs own 

revenue include the VTH (ú9.8 million in 2023), research contracts (ú2.1 million in 2023), tuition 

fees (ú1.8 million in 2023), and continuing education (ú1 million in 2023). These own revenues have 

increased by 38% from 2019 to 20232.1.08. The VEE also receives revenue from student residences 

(ú2.8 million in 2023); however, these funds are fully dedicated to covering rent for the buildings, 

which are owned by an independent entity, with the VEE solely responsible for their management. 

Global revenues are allocated to the VEEôs various missions to carry out its activities. Resources are 

allocated during management dialogues with the responsibility centres to assess whether allocated 

resources are appropriate for achieving objectives. Targeted revenues are used to finance specific 

operations. 

The VEE also benefits from major sources of funding for its investments, in particular from the Ile-

de-France Region and the Val-de-Marne Departmental Councils, as well as from the Normandy 

Region, the Calvados departmental council, the French State (State-Region Development Plan), from 

Europe (FEDER funds), and from other financial resources allocated by funders in response to calls 

for proposals. 

Over the last 3 years, the VEE has generated a budget surplus on its operating cycle and current 

operations. This budget surplus generates cash flow to finance investment operations. 

The cash flow is the main indicator to assess the financial substantiality of the VEE. This indicator 

should remain around or above ú2 million to support the VEEôs investments. It amounted to ú5.16 

million in 2021, ú5.63 million in 2022, ú6.01 million in 2023. 

  

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EVjZqibiyKRBikRxrR5SFdQBq24BMmUzLKmYw5UJolCnkw?e=jaMLiD
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EcIVaBGOjYJMqL-hYKzOB3oBT-OSFR3qo81doE6-PxNqDA?e=ydEk1W
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EU72j8nX03ROhWQLDtTQKfABZ1aM3yMt8hmjRd80BYvOcA?e=NGXQ9A
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Standard 2.2. Clinical and field services must function as instructional resources. The instructional 

integrity of these resources must take priority over the financial self- sufficiency of clinical services 

operations. The VEE must have sufficient autonomy in order to use the resources to implement its 

strategic plan and to meet the ESEVT Standards. 

Each hospital of the VTH is a responsibility centre. A staff, operating, and investment budget is 

decided during management dialogues. This budget, which is also founded by the MASAF, must 

enable the platforms to mobilise the resources they need for their own investments and to finance the 

teaching activities in the VTH. Over the last 3 years, each hospitalôs revenue has steadily increased, 

reaching the ú10 million target fixed by the MASAF in the Deanôs mission statement. The resources 

generated by each hospital are managed at the level of each hospital. In case of very large investments 

(such as the purchase of an MRI), the Executive Board decides on these investments to be made 

within these hospitals. Investments are made using accumulated resources, research contracts, and 

regional or national subsidies, with the aim of providing a top-quality healthcare for patients, and 

educational resources for students. 

The VEEôs positive cash flow enables the VEE to invest in the renewal of its equipment. Over the 

past 3 years, a major investment plan was conducted to modernise the audiovisual equipment in 

teaching rooms. This modernisation was carried out in the new Agora building dedicated to teaching 

activities (both for undergraduate veterinary training and continuing education) and central 

administration, and also in the Fragonard building (meeting rooms, teaching rooms). Hospitals have 

also benefited from major investments in terms of renovation of their facilities (construction of a new 

VTH for production animals) and equipment, such as the acquisition of an MRI for companion 

animals (ú800,000), enabling the development of medical imaging activities within the Companion 

Animal Hospital. A surgical unit was equipped with videoconferencing systems enabling students to 

visualise the surgical procedure and interact with the surgeon. Building improvements have also been 

carried out. 

The VEE has the necessary and sufficient resources to support its institutional project and guarantee 

the training of its students through the budget allocated to each of its three Teaching Departments. 

The VEE is autonomous in the development of its budgetary strategy and the allocation of resources 

to its missions. The VEEôs autonomy is fully maintained as long as the budget it presents to the Board 

remains sustainable. Furthermore, the VEE has full autonomy in allocating resources generated by its 

VTH activities to investments necessary for clinical activities and student training. 

Standard 2.3. Resources allocation must be regularly reviewed to ensure that available resources meet 

the requirements. 

For many years, the VEE has maintained a financial and accounting internal control system build on 

risk mapping, a maturity scale for the various processes2.1.05, and a functional and nominative 

organisational chart1.2.06. This system is assessed annually and presented to the Board, which 

approves the corresponding report and the action plan. The VEEôs budget is presented in terms of 

expenditures and revenues, divided into different categories2.1.06. 

The allocation of resources is reviewed on a regular basis once a year during management dialogues, 

the purpose of which is to reassess the resources allocated to the responsibility centres. The 

management dialogues are then used to produce an amending budget and an initial budget for the 

next year. The amending budget and the initial budget are presented to the Board for a vote (see 

Standard 2.1). 

The management dialogues (one per responsibility centre) involve the Financial Affairs Department, 

the Human resources Department, members of the Executive Board, and the head of the 

responsibility centre, with the aim of determining the human and financial resources required to carry 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EeJCzlVobA1Hpp6VfGsAimABRd28PNhLNFaqvKVlcKosrQ?e=OMAmCV
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EbG7lDCQb59Gpm_cgdHl7wgBgGVzH7ooNXmATHMo1MfhWg?e=xCIwgZ
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/Ec4hl4-kqDJFiJ3nTNQ6VF4B1eqBRRctHjrtfhl6YNoCkQ?e=HsBBZ9
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out their missions. The management dialogues result in the formalisation of a contract of objectives 

and resources, which is the basis for the action of the responsibility centres. 

Comments on Area 2 

The VEE benefits from a diverse range of funding sources, with a significant proportion derived from 

its own resources, primarily generated through income from the VTH. This efficient allocation of 

resources allows the VEE to fulfil its missions in teaching, veterinary care, and research effectively. 

The VEEôs business model, refined since its last evaluation, prioritises the dynamics of competitive 

structures, resulting in a strong self-financing capacity that supports essential investments, except 

buildings. However, this funding model is highly reliant on veterinary care activities, which are 

inherently variable, necessitating a robust organisational framework to manage these operations. 

While the VEE remains dependent on public service subsidies and tuition fees (both of which are 

beyond its control), this dependency is moderate, thanks to its substantial own resources. The 

financial dynamism of the VEE allows for the development of activities, as demonstrated by 

investments in the new Production Animal Hospital, advanced medical imaging, audiovisual 

equipment for teaching facilities on the Maisons-Alfort campus, and the establishment of the equine 

medical and surgical centre on the Equine Normandy Campus. The financial health of competitive 

sectors enables the VEE to focus resources towards inherently loss-making activities, ensuring their 

sustainability and alignment with its strategic priorities.  

Suggestions for improvement in Area 2 

The VEEôs financial structure, which relies significantly on its own resources, carries two main risks. 

The first is that a decline in veterinary activity could threaten its sustainability. However, the model 

has been designed to adapt to such fluctuations, and despite a nationwide decrease in veterinary 

procedures over the past two years, the VEEôs financial position remains strong. The key challenge 

is to maintain rigorous and continuous monitoring, suggesting the need to further strengthen all 

ongoing quality processes.  

The second risk is that the emphasis on clinical activity could potentially conflict with the VEEôs 

missions in veterinary training and research. This risk is well understood and effectively managed, 

with a focus on identifying and controlling it to prevent any deviation. Moreover, the current structure 

ensures that students benefit from extensive exposure to a wide variety of clinical cases under up-to-

date material conditions, balancing the dual priorities of clinical activity and education. Another 

positive aspect of this organisation is the early exposure of students to management and operational 

challenges they will face in their careers. The VTH serves as a model to demonstrate how a structure 

must be organised to remain profitable, extending beyond simple medical training to introduce 

students to the financial, accounting, and managerial aspects of clinical operations. This environment 

is used as a pedagogical tool by teachers specialised in management and business sciences, enabling 

a practical application of theoretical concepts.  
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AREA 3. CURRICULUM  

Standard 3.1. The curriculum must be designed, resourced and managed to ensure all graduates have 

achieved the graduate attributes expected to be fully compliant with the EU Directive 2005/36/EC (as 

amended by directive 2013/55/EU) and its Annex V.4.1. The curriculum must include the subjects 

(input) and must allow the acquisition of the Day One Competences (output) listed in the ESEVT SOP 

Annex 2. This concerns: 

¶ Basic Sciences 

¶ Clinical Sciences in companion animals (including equine and exotic pets) 

¶ Clinical Sciences in food-producing animals (including Animal Production and Herd Health 

Management) 

¶ Veterinary Public Health (including Food Safety and Quality) 

¶ Professional Knowledge including soft skills (e.g. communication, team working skills, 

management skills). 

I f a VEE implements a tracking (elective) system in its study programme, it must provide a clear 

explanation of the tracking system in the SER. 

General description of the curriculum 

Veterinary studies in France are organised according to Decree No. 2020-1520 of December 3, 2020, 

which states that veterinary education aims to prepare veterinarians with the necessary competences 

to: treat and protect animals, prevent the spread of diseases among animal populations, ensure public 

health, particularly by guaranteeing food safety and quality through identifying risks related to 

various animal-linked hazards, analyse interactions between animals, humans, and the environment, 

especially their impact on public health and environmental protection, develop and implement a 

scientific approach to human-animal interactions in society, conduct research and training activities, 

as well as comparative medicine studies, facilitate the professional integration and career progression 

of students. 

The law also outlines the organisation of the curriculum as follows (Art. R812-55 of the CRPM): 

veterinary studies are organised over six years and are divided into semesters; the first two semesters, 

corresponding to the 1st year, have a propaedeutic aim; semesters three to ten constitute the core 

curriculum (2nd to 5th year) of fundamental veterinary studies leading to the Diploma of Core 

Veterinary Studies (DEFV), a diploma equivalent to a MScôs degree; semesters eleven and twelve 

form the tracking year (6th year; see Standard 3.5), which includes the preparation and defence of a 

thesis leading to the Doctor of Veterinary Medicine (DVM) degree. 

The DVM degree, obtained at the end of the 6th year, certifies that the student has acquired the 

knowledge, skills, and competences specified in Art. 38 of Directive 2005/36/EC of the European 

Parliament and Council, as amended by Directive 2013/55/EU. Within this legal framework, the VEE 

is responsible for organising its curriculum, aligning objectives, teaching methods, and assessments 

to meet a national reference standard common to all FNVS, directly derived from the EAEVEôs D1C. 

The curriculum implemented in the VEE is based on the Competences Framework1.1.01 (see Standard 

1.1) that was developed by working groups of academic staff and qualified professionals, from 

autumn 2016 to spring 2017 and coordinated by a national project manager and a steering committee. 

This committee included the Executive Directors for Education of the FNVS as well as members of 

the academic staff representing different disciplines. The committeeôs progress was regularly 

discussed during VEEôs Academic Councils, pedagogical seminars, and with students during CEVE 

meetings. The Competences Framework was widely shared and discussed with members of the 

veterinary profession during a seminar, gathering 20 veterinary practitioners from various fields and 

20 members of the academic staff from the FNVS. A focus group of veterinary practitioners 

recognised for their expertise provided further review, using the Delphi method. Feedback from 

https://www.legifrance.gouv.fr/jorf/id/JORFTEXT000042613180
https://www.legifrance.gouv.fr/codes/article_lc/LEGIARTI000042624783
https://eur-lex.europa.eu/LEXUriServ/LexUriServ.do?uri=OJ:L:2005:255:0022:0142:EN:PDF
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ESKcAgtY92pAgTu9gjAhMyYB1b08DmG_i0BK8Rd6woVBrQ?e=DxuHLU
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academic staff, students, and the veterinary profession enriched the groupôs work, leading to the 

approval of a the collectively accepted Competences Framework. It has been validated by various 

councils within each FNVS (Academic Council, CEVE, Research Council, and Board) and at the 

national level by National Council for Higher Education and Research in Agriculture, Agri-food, and 

Veterinary Sciences. 

This Competences Framework was implemented in the 2018-2019 AY and recently upgraded; it 

significantly restructured the training programme to adapt to the professionôs evolutions and 

challenges, aligning with the latest international standards. It was designed to focus on the expected 

competences for young graduates, comprehensively incorporating all EAEVEôs D1C. 

The Competences Framework following the structure of EAEVEôs D1C, is divided into four macro-

competences specific to veterinary practice (to advise and prevent, to establish a diagnosis, to care 

and treat, and to act for veterinary public health) and four transversal macro-competences (to work in 

a company, to communicate, to act as a scientist, and to act responsibly). Macro-competences are 

divided into 37 competences, further divided into abilities that describe a situation to be mastered or 

an action to be carried out. For each ability, a performance level is specified: ñhas seenò (the student 

has observed or seen, and can explain), ñhas doneò (the student has performed under direct 

supervision), or ñknows how to doò (the student is autonomous). Each situation can be experienced 

in CCT or EPT teaching activities, in real or simulated settings. 

The teaching programme is structured into semesters, each comprising multidisciplinary teaching 

units called ñCompetences Unitsò (CU), providing 2 to 6 ECTS. Each CU is managed by the head of 

the CU, a teacher involved in teaching activities of the CU. A complete mapping of the competences 

targeted by each CU is established, along with the assessment methods to certify that all competences 

of the Competences Framework are addressed (see the competency matrix in Appendix 2). A 

computer-based visual aid (CompetVetSuivi), available on EVE, allows each student to track their 

skills acquisition through the CUs of the curriculum. In this way, each student has access to a 

personalised dashboard on EVE, displaying progress through histograms for each competence and 

ability being developed3.1.01. Additionally, on each EVE CUôs webpage, the targeted competences are 

illustrated in the form of a pie chart (see for instance the one of a 3rd year CU3.1.03). 

In addition, dedicated tools have been developed to assess studentsô competences using a digital 

logbook. The CompetVet application8.5.14 (see Standard 8.5) collects student assessments and self-

assessment, competences certifications by teaching staff and reflexive case log at the animalôs 

bedside. Clinical and transversal competences (communication, teamwork, etc.) are thus tracked for 

each student (see Standard 8.5). 

In terms of management, undergraduate veterinary training is handled by the Teaching Departments. 

They coordinate the CUs of the curriculum, interacting with the DEVE. The head of each CU is 

responsible for implementing the teaching plan with participating teaching staff from various 

disciplines. They must formulate the objectives of each CU in connection with the targeted 

competences of the Competences Framework and they must respond to the student evaluations of 

teachings and exams after semester exams (see Standard 3.4). Teaching Department Councils 

continuously monitor the coherence of CUs both among themselves and with the Competences 

Framework. This ongoing process allows for the evolution of CUôs content, the introduction of new 

disciplines when necessary, and the promotion of interdisciplinarity. The entire process is coordinated 

by the DEVE under the control of, and feedback from, the Academic Council and CEVE, with the 

participation of students (Teaching Department Councils and CEVE) and external stakeholders 

(veterinary practitioners in the CEVE). 

More comprehensive and cross-curricular changes in the undergraduate veterinary training are also 

led by the CEVE and the Academic Council, which establish guidelines for implementation by the 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EV2mxPhg9alHuWN5miR-6DkBTZFG1C12gwetOCoj6tDzFg?e=E1aW5E
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EQ_hAj5aiP9IvmbvdwQh8HsBtl4iPpNzWT8PxZZ86wlDcg?e=IixQUV.
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EU4TOOa4whBGrFi5hrN4k7kB51Bmq8pllzdN2hyxk8E8OQ?e=ryd78C
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Teaching Department Councils. These changes may be prompted by student evaluations of 

teachings and exams (see Standard 3.4) and by former students through national surveys (see Standard 

1.5), by interactions between teaching staff and external members of the veterinary profession 

(stakeholders of the CEVE and the Board, referring veterinarians, national and international 

congresses), and also during meetings organised with the veterinary profession (the National Council 

of the Veterinary Profession and professional organisations). These developments are discussed in 

the Teaching Department Councils and validated in the CEVE and the Academic Council. The 

marked increase over the past 10 years in teaching soft skills, including communication, business 

management, and professional knowledge, is for example a direct result of this process.  

Table 3.1.1. Curriculum hours in each academic year taken by each student 

Academic 

years 
A B C D E F G H J 

Year 1 295 280 178 81 11 10 70 0 925 

Year 2 266 250 19 17 102 0 105 0 759 

Year 3 341 283 51 71 35 6 0 0 787 

Year 4 342 264 60 18 10 114 24 0 832 
Year 5 0 158 67 28 8 870 140 0 1271 

Year 6 See Table 3.1.4 

A: lectures; B: seminars; C: supervised self-learning; D: laboratory and desk-based work, E: non-clinical animal work; 

F: clinical animal work; G: EPT; H: others (specify -e.g. graduation thesis); J: total 

Table 3.1.2. Curriculum hours taken by each student (core curriculum 1st-5th years)  

Subjects A B C D E F G H 

Basic subjects 

Medical physics 23 28 6 11 2 0 0 70 

Chemistry (inorganic and organic sections) 59 71 26 18 0 0 0 174 

Animal biology, zoology and cell biology 84 33 48 31 3 0 0 199 

Feed plants and toxic plants 0 0 1 6 0 0 0 7 

Biomedical statistics and biomathematics 49 38 20 4 0 0 0 111 

Specific veterinary subjects - Basic Sciences 

Anatomy, histology and embryology 82 47 1 0 72 0 0 202 

Physiology 72 62 25 6 0 0 0 165 

Biochemistry 38 24 16 7 0 0 0 85 

General and molecular genetics 60 36 5 10 0 0 0 111 

Pharmacology, pharmacy and pharmacotherapy 31 40 6 0 0 4 0 81 

Pathology 10 10 0 16 0 0 0 36 

Toxicology 6 6 3 0 0 0 0 15 

Parasitology 37 10 0 22 0 0 0 69 

Microbiology 46 34 1 4 0 0 0 85 

Immunology 27 30 0 6 0 0 0 63 

Epidemiology 4 26 0 0 0 0 0 30 

Information literacy and data management 0 10 18 0 0 0 0 28 

Professional ethics and communication*  42 167 33 2 0 18 0 262 

Animal health economics and practice management 9 63 3 0 0 0 0 75 

Animal ethology 13 15 0 2 0 0 0 30 

Animal welfare 8 6 0 0 8 0 0 22 

Animal nutrition 36 28 6 0 8 0 0 78 

Obstetrics, reproduction and reproductive disorders 19 23 0 2 2 26 0 72 

Diagnostic pathology 17 49 0 0 0 32 0 98 

Medicine 119 44 4 4 2 76 0 249 

Surgery 51 12 17 5 3 88 0 176 

Anaesthesiology and analgesia 18 16 4 0 0 92 0 130 

Clinical practical training in common companion animals 14 24 48 10 18 200 0 314 
Infectious diseases 5 9 0 0 0 45 0 59 
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Preventive medicine 11 34 0 2 6 45 0 98 

Diagnostic imaging 26 9 12 2 2 53 0 104 

Therapy in common companion animals 0 2 11 0 5 238 0 256 

Clinical Sciences in food-producing animals (including Animal Production and Herd Health Management) 

Obstetrics, reproduction and reproductive disorders 10 15 5 5 0 0 0 35 

Diagnostic pathology 4 2 1 0 2 6 0 15 

Medicine 28 18 3 0 0 0 0 49 
Surgery 5 0 1 1 0 0 0 7 

Anaesthesiology and analgesia 1 0 0 2 0 0 0 3 

Clinical practical training in common food-producing 

animals 
0 0 30 3 17 50 0 100 

Infectious diseases 18 6 2 1 0 0 0 27 

Preventive medicine 8 0 0 0 0 0 0 8 

Diagnostic imaging 2 0 0 0 2 4 0 8 

Therapy in common food-producing animals 3 22 0 0 0 0 0 25 

Animal Production, including breeding, husbandry and 

economics 
59 47 1 2 14 0 0 123 

Herd health management 2 28 0 6 0 14 0 50 

Veterinary Public Health (including Food Safety and Quality) 

Veterinary legislation including official controls and 

regulatory veterinary services, forensic veterinary 

medicine and certification 

24 43 0 0 0 0 0 67 

Control of food, feed and animal by-products 12 25 18 10 0 0 0 65 

Zoonoses and their prevention 10 14 0 0 0 0 0 24 

Food hygiene and environmental health 18 4 0 12 0 6 0 40 

Basic food technology 24 5 0 3 0 3 0 35 

A: lectures; B: seminars; C: supervised self-learning; D: laboratory and desk-based work, E: non-clinical animal work; F: 

clinical animal work; G: others (specify); H: total; * including training in English communication. 

Basic sciences 

Basic sciences teaching activities mostly take place between the 1st and the 4th year of the curriculum. 

The organisation of teaching activities is coordinated by the Teaching Department of Basic Sciences. 

The major basic sciences topics are related to fundamental sciences (general biology, biostatistics and 

biomathematics, chemistry, and physics), animal biology, including physiology, anatomy, genetics 

and ecology and para-clinical sciences such as pharmacology, pathology, clinical biochemistry, and 

infectiology. The general purpose of basic sciences competences is to ensure the adequate prerequisite 

for clinical sciences and veterinary public health (VPH). Most of the basic sciences topics are 

therefore included in CUs in which clinical sciences and/or VPH are taught (such as anatomy and 

imaging technics, ethology and behavioural medicine or pharmacology and anaesthesia). 

Teaching activities in basic sciences are contextualised as early as possible in the curriculum. Clinical 

applications of fundamental concepts are emphasised from the very beginning of the curriculum, with 

a focus on active teaching methods wherever possible (practical work, dissection, seminars, 

laboratory, and desk-based activities), and using digital tools (online voting systems, self-assessment 

tools, video capsules, etc.). 

Professional Knowledge (including soft skills) 

Competences related to professional knowledge including marketing, management, leadership, 

psychology and social sciences, communication, ethics and deontology are taught by 6 teachers (two 

teachers in management and business sciences, one teacher in communication, one teacher in ethics 

and law, and two teachers in professional English). All these subjects are covered from the 1st to the 

6th year of the curriculum with a special emphasis on the practical application of their different topics. 

Client communication teaching activities include 15 hours of theoretical and practical courses, as well 

as 12 hours of simulated veterinary consultations with peer students (3rd and 4th years) or professional 
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actors (4th and 5th year) playing the role of owners. Teaching activities in marketing and management 

include two serious business games (in the 2nd and in the 4th years). A notable initiative is the 

ñHackavet initiativeò, where entrepreneurial projects are created and discussed by students with the 

guidance of stakeholder mentors, following the hackathon model. This approach together with the 

dynamic student consultancy firm (junior enterprise) founded and managed by the students, fosters 

innovation, collaboration, and problem-solving within the veterinary field. This student initiative was 

awarded by the veterinary profession. 

Clinical Sciences in companion animals (including exotic pets) and equine 

The training in clinical sciences in companion animals and equine is organised from the 2nd to the 5th 

year to allow a progressive approach to the learning of fundamental knowledge, followed by clinical 

skills. The organisation of teaching activities is coordinated by the Teaching Department of Breeding 

and Pathology of Equines and Companion Animals. Second-year students receive basic theoretical 

and practical teachings on the species and different breeds of pets, exotic animals and horses. They 

are introduced to clinical pathology and semiology. Third-year students are taught in reproduction, 

breeding and selection, cancerology, and integrative neurology of companion animals and main 

clinical conditions in horses. Fourth-year students are taught in medical pathology, preventive 

medicine, surgery, diagnostic imaging, anaesthesia, emergencies and intensive care. They are 

involved in the acquisition of their clinical gestures and skills in companion animals through a strong 

presence in the clinical skills laboratory (CSL; see Standard 6.3) and by participating to first clinical 

immersion (reception desk, pharmacy, sampling room, preventive medicine, surgery consultations, 

and hospitalisations; see Table 3.1.3). Fifth-year students complete a full semester dedicated to 

companion animals and exotic pets in clinical rotations, necropsies, and activities in the medical 

analysis laboratory, and four other weeks dedicated to equine clinical rotations. The Table 3.1.3 lists 

all the clinical rotations in the Companion Animal and in the Equine Hospitals. The Table 5.3.1 

provides the group size in clinical rotations in the VTH. 

From the 2nd to the 5th years of the curriculum, students must follow teaching activities of a pluri-

annual CU ñpermanence and continuity of health careò, contributing to the acquisition of 

complementary skills in the context of permanence of health care for companion animals, exotic pets, 

and horses, and skills in the field of intensive care and emergencies (triage, stabilisation, etc.). 

Clinical Sciences in production animals (including Herd Health Management) 

Core clinical training in production animals is provided from the 2nd to the 5th years of the curriculum. 

Teaching activities are organised within three main themes: (i) animal husbandry, including rural 

economics, farming systems, bromatology, nutrition and feeding of livestock animals, genetics, 

housing, animal welfare, and farm audits, (ii) reproduction, covering sexual cycles, gestation, birth, 

reproductive disorders, gynaecology in ruminants, reproductive monitoring on farms, obstetrics, 

neonatology, and mastitis, and (iii) pathology, including health management of ruminants (medical 

propaedeutics, surgery, neonatology, digestive, metabolic, locomotor, ocular, dermatological, 

cardiovascular, hepatic, urinary, and neurological conditions), poultry and swine health management, 

and regulated diseases. 

Similar to companion animals, clinical training begins with the acquisition of clinical skills at the 

CSL. It is then conducted at the Production Animal Hospital, particularly during the 4th and 5th-year 

clinical rotations, where students provide care to sick animals. The teaching activities during these 

clinical rotations are described in Table 3.1.3. In the 5th year, additional self-directed learning is 

provided the week before the clinical rotation on a dedicated EVE webpage. 

Students also participate in farm visits to private facilities between the 2nd and the 5th years (see Table 

5.2.1). These visits allow students to explore different production systems (ruminants, swine, 

poultry), perform reproductive monitoring (ruminants), provide advice (health and parasite evaluation 

https://www.vet-alfort.fr/actualites-de-l-ecole/interview-hackavet-ils-creent-le-premier-hackaton-veterinaire
https://proveto.net/
https://eve.vet-alfort.fr/course/view.php?id=226
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of a herd, farm audits), or deliver veterinary care (off-site clinical services). The off-site clinical 

service of the hospital uses an equipped vehicle (see Standard 4.7). Additionally, virtual 360° virtual 

farm visits are offered: a virtual pig farm visit in clinical case format, and a virtual visit to a poultry 

farm, complementing the in-person visits students conduct in 3rd year for these two sectors. 

The clinical training also benefits from an extensive network of agricultural high schools and 

agronomy schools, including the agricultural high schools of Brie Comte Robert, of Le Chesnoy, and 

of La Bretonnière, and the farm of Grignon (see Standard 5.1). This network provides a varied 

learning experience, offering students opportunities for hands-on training and exposure to a range of 

clinical situations. Through these partnerships, students work with a significant number of animals, 

primarily ruminants, where they practice restraint, perform technical procedures (such as blood 

sampling), and assess animal welfare and body condition, starting in the 2nd year of the curriculum. 

These intra-mural and extra-mural teachings activities, supervised by academic staff, are 

complemented by mandatory work placements (see Table 3.1.4.a and Standard 3.5). At the end of the 

clinical training in production animals, students are assessed on their ability to: diagnose both 

individual animals and herds, offer guidance and preventive solutions while understanding the 

production environment, conduct clinical examinations on production animals, either individually or 

collectively, identify and describe the main disorders, propose and discuss differential diagnoses, 

present relevant etiological and epidemiological data when applicable, and recommend appropriate 

therapeutic measures and preventive advice tailored to each situation. 

Veterinary Public Health (including Food Safety and Quality) 

Regulated diseases are taught in the 3rd and 4th years of the curriculum, by animal sector, providing 

theoretical foundations for the practical cases in the 5th year. Infectious and parasitic zoonoses are 

taught in the 4th year and revisited in the 5th year through applied learning in a spiral learning method. 

Teaching activities in food safety and quality (FSQ) start in the 2nd year, introducing the ñOne Healthò 

concept and the roles of veterinarians, such as their involvement in the food chain, public health 

administration, veterinary inspectors, industry, and research. Additionally, students are taught about 

the meat and dairy sectors through lectures and tutorials. A virtual slaughterhouse visit conducted in 

the 2nd year prepares students for a real slaughterhouse visit in their 3rd year. In the 4th year, students 

learn about pathology, diagnoses, seizure justifications, inspection techniques (ante-mortem and post-

mortem), animal welfare in slaughterhouses, and the management of animal by-products. 

Additionally, the 4th year covers foodborne hazards (bacteria, viruses, parasites, toxins, chemical 

contaminants), foodborne outbreaks, food safety and quality control (storage, hygiene practices, 

Hazard Analysis Critical Control Point (HACCP), traceability, risk analysis, expiration date 

determination, and product shelf-life validation), and introduces students to predictive microbiology. 

A special focus is given to poultry and seafood production chains, including inspection in 

slaughterhouses. A visit to the Rungis international market allows students to explore the meat, 

poultry, offal, and dairy pavilions and interact with veterinary services. In the 4th (or 5th) year, students 

must complete a three-day work placement in a slaughterhouse under the supervision of veterinary 

services. Afterward, they must describe how food chain information is handled, how specified risk 

materials are removed, and what happens to animal by-products. They are also expected to identify 

and describe lesions observed during the work placement and the resulting product disposition. 

Additionally, they must attend ante-mortem inspections carried out by the veterinary service and 

oversee general slaughterhouse operations (as requested by the Competences Framework and 

described in a Ministerial Order3.1.02). In the 5th year, 4 weeks are dedicated to VPH, including two 

weeks in FSQ. VPH topics include general health legislation, practical cases on regulated diseases, 

infectious and parasitic zoonoses in pets and production animals, and foodborne zoonoses. Students 

also practice inspection techniques on seized specimens brought to the VEE and conduct fish 

inspections. For microbiological food control, they analyse minced meat and visit the food safety 

https://www.rungisinternational.com/
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EYK8Pn94XO9Ds3TTK5IrChsBXa4awtwuyC3PNzm-1a_tIA?e=V4droD
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laboratory of ANSES. Visits to catering services of the French Army allow students to apply hygiene 

practices and HACCP principles, while visits to food industries deepen their understanding of food 

processing technology. They also visit a pig slaughterhouse to apply hygiene practices, examine 

animal welfare, and sanitary issues in the pork industry. European and national food hygiene 

regulations, along with the egg and egg product sectors, are also covered in the 5th year. All off -site 

visits in FSQ are listed in Table 5.1.2. Finally, all 5th year students receive a one-week Prerequisite 

Training for Sanitary Accreditation (FPHS), that is necessary for carrying out the duties of sanitary 

veterinarians, such as rabies vaccination, prophylaxis of regulated diseases, and sanitary visits (see 

Art. R203.1 of the CRPM and the Ministerial Order of November 25, 2013).  

All VPH teachings, including visits, are conducted in groups of 15-20 students, except for the visit to 

Rungis international market and sessions on regulated diseases in 3rd and 4th years (40 students) and 

the catering services of the French Army (10 students). 

Table 3.1.3. Practical rotations under academic staff supervision (excluding EPT) for each student 

between the 1st and the 5th year 

Types List of practical rotations (Disciplines/Species) Duration Year of programme 

Equine 

Hospital 

Equine pathology, surgery, anaesthesia, locomotion, 

general medicine and emergencies 
4 weeks 5th year 

Necropsy 

room and 

MAL*  

Necropsies (dissection, identification of lesions, 

conclusions with differential diagnosis), laboratory 

diagnosis in infectiology, clinical biology, and medical 

genetics 

2 weeks 5th year 

Wildlife 

Hospital 
Zoological medicine 2 days 5th year 

Companion 

Animal 

Hospital 

Hospital organisation, animal care logistics, and 

biosecurity principles 
2 mornings 2nd year 

Hands-on experience in basic veterinary care, application 

of biosecurity 
2 evenings 3rd year 

Reception desk, telephone switchboard, pharmacy, 

sampling room, preventive medicine, surgery 

consultations, hospitalisations 

10 mornings 

4th year 

Care, diagnostic approaches, and treatment planning for 

hospitalised animals 

3 days on 

weekends or 

holidays 

Anaesthesia, emergency, intensive care and imaging 4 weeks 

5th year 

General medicine (consultations, hospitalisations), 

neurology, cardiology, ophthalmology 
4 weeks 

Reproduction, preventive medicine, clinical nutrition, 

dermatology, exotic pets 
4 weeks 

Surgery (consultation, operating room, and 

hospitalisations) 
4 weeks 

Hospitalisations during ñpermanence and continuity of 

health careò clinical rotations 

1 week during 

holidays 

Production 

Animal 

Hospital 

Restraint, care, feeding of hospitalised animals, 

participation in consultations 
4 mornings 4th year 

Consultations, hospitalisation, surgery, emergency, 

additional examinations (ultrasound, blood analysis, 

coprology, radiology) and necropsy for bovines, sheep, 

goats and pigs 

1 week 5th year 

Wildlife 

Hospital 
Zoological medicine 2 days 5th year 

Ambulatory 

clinics 
Bovines, sheep, goats, pigs, poultry 2 mornings 5th year 

  

https://www.anses.fr/en/content/our-identity
https://mesdemarches.agriculture.gouv.fr/demarches/veterinaire-laboratoire-ou/participer-a-une-activite-de/article/demander-une-habilitation?id_rubrique=46
https://www.legifrance.gouv.fr/codes/article_lc/LEGIARTI000026119972/2012-07-01/
https://www.legifrance.gouv.fr/loda/id/JORFTEXT000028271884?init=true&page=1&query=AGRG1328937A&searchField=ALL&tab_selection=all
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Types List of practical rotations (Disciplines/Species) Duration  Year of programme 

Herd Health 

Management 

Discovery of intensive poultry and pig farms, biosecurity 

audit, farm audit 
2 days 3rd year 

Bovines, welfare evaluation, farm visit, housing audit,  

reproduction monitoring, sanitary and coprological 

inspections, transrectal palpations and ultrasounds 

2.5 days 5th year 

VPH 

(including 

FSQ) 

See text above + Table 5.2.1 for FSQ off-site visits 4 weeks 5th year 

Electives See Tables 3.1.4.a and 3.1.4.b 

* MAL, medical analysis laboratory. 

Table 3.1.4.a Minimum duration of Professional Training (PT) and Personal Project Credits (PPC) 

work placements for Elective Practical Training (EPT) for each student between the 1st and the 5th 

year 

Type of work 

placement 

Students 

concerned 
Field of Practice Minimum duration  

Year(s) of programme 

(CU) 

PT 
100% of 

students 

Production animals 

(pre-clinical) 
2 weeks (dairy cattle) 2nd year (CU-0224) 

Production animals 

(clinical) 

1 week (mixed or PA practice) 2nd year (CU-0224) 

4 weeks (PA practice) 5th year (CU-0526) 

Companion animals 

(clinical) 
2 weeks 1st year (CU-0125) 

VPH (including 

FSQ) 
3 days (slaughterhouse) 4th-5th year (CU-0525) 

PPC 
Chosen by the 

student 
10 weeks (20 ECTS credits) 2nd-5th year 

PA, production animal; CU, competences unit concerned by the PT work placement; PT and PPC work placements 

are fully described in Standard 3.5. 

Table 3.1.4.b Minimum duration of work placements and intra-mural courses for Elective Practical 

Training (EPT) for each student in the tracking year (6th year) 

Field of practice 
Students 

concerned 

Minimum duration  
Year of 

programme 

Work placements Intra-mural courses  

Companion animals  
CA track 3 weeks 26 weeks 

6th year 

CA-EQ track 2.5 weeks 11 weeks 

Equine 
EQ track 7 weeks 19 weeks 

CA-EQ track 2.5 weeks 10 weeks 

Production animals, VPH 

(including FSQ) 
PA track 16 weeks 11 weeks 

Business, management, prof. 

knowledge 

CA, CA-EQ, 

EQ, PA tracks 
-- 1 week 

Research laboratories Research track 6 months 5 months 

Business, management, marketing 
Management-

marketing track 
6 months 

Depending on the 

MSc 

VPH (including FSQ) VPH track 1 year 1 year 
6th year + 1 

additional year 

CA, companion animal; EQ, equine; PA, production animal; MSc, Master of science (see Standard 3.5 for details). 
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Global ecological challenges 

Additionally, and to take into account the recent modifications of the EAEVEôs D1C, courses on 

global ecological challenges were recently introduced into the curriculum, beginning with the 

recruitment of a teacher-researcher in this field. Themes related to social responsibility and ecological 

transition are integrated throughout various courses in the curriculum. Key topics include corporate 

social responsibility, biodiversity, antibiotic and antiparasitic resistance, and animal welfare in the 

context of climate change. Furthermore, many undergraduate students actively participate in 

voluntary on-call duties organised by Wildlife Hospital, which foster a strong awareness of 

biodiversity and emphasize the importance of wildlife welfare in urban environments. 

Assessment of competences 

Pre-clinical and clinical competences are assessed using numerous assessment systems including 

written exams, oral exams, OSCE evaluation in the CSL, and direct observation and assessment using 

the CompetVet application8.5.14 for clinical competences, logbooks (see Standard 8.5). 

Standard 3.2. Each study programme provided by the VEE must be competency-based and designed 

so that it meets the objectives set for it, including the intended learning outcomes. The qualification 

resulting from a programme must be clearly specified and communicated and must refer to the correct 

level of the national qualifications framework for higher education and, consequently, to the Framework 

for Qualifications of the European Higher Education Area. The VEE must provide proof of a QA system 

that promotes and monitors the presence of a teaching environment highly conducive to learning 

including self-learning. Details of the type, provision and updating of appropriate learning opportunities 

for the students must be clearly described, as well as the involvement of students. The VEE must also 

describe how it encourages and prepares students for lifelong learning. 

To ensure that the study programmes meet their objectives, a comprehensive framework aligning 

with the EAEVEôs D1C and competences of the Competences Framework has been established (see 

competences matrix in Appendix 2). Each course within the curriculum is designed with specific 

learning outcomes that contribute to the overall D1C. The competences covered by each CU are 

subdivided into abilities and described in each CU webpage (for instance, the one of the 3rd year CU-

0322) and a general description of targeted competences for each CU in its syllabus (for instance, the 

one of the CU-0322). The specific CUôs learning outcomes are collaboratively developed by CUôs 

head and teaching staff involved in the CU, and discussed in Teaching Department Councils (see 

Standard 8.4), which include student representatives. They are articulated and are subject to 

continuous assessment through formative and summative methods. The curriculum undergoes regular 

reviews and updates to incorporate the latest advancements in veterinary education and practice, and 

stay attuned to the evolving demands of the veterinary field. This periodic evaluation involves 

feedback from current students (thought mandatory student evaluations of teachings and exams; see 

Standard 3.4), from former students (through national surveys; see Standard 1.5), and external 

stakeholders (from discussions within the CEVE and the Board).  

Teaching facilities are regularly upgraded to provide students with a comfortable and stimulating 

learning environment. This includes well-equipped laboratories and modern lecture halls (connected 

lecture theatres, video captioning and streaming in dissection rooms and operating theatres, co-

working rooms, virtual tours, 3D reality, etc.) and advanced digital tools using the EVE Moodle 

platform (self-assessments, virtual hospital with interactive clinical cases, video capsules, H5P, 

quizzes, flashcards, Wooclap, etc.) that enhance both teaching and learning experiences.  

Teaching staff receive ongoing professional development to enhance their pedagogical and subject-

specific expertise (see Standards 9.1 and 9.3). Students research projects (such as the veterinary 

thesis), presentations of clinical cases, and other student-led research projects, enhance learning and 

promote critical thinking and problem-solving skills. The emphasis is placed on active learning (small 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EU4TOOa4whBGrFi5hrN4k7kB51Bmq8pllzdN2hyxk8E8OQ?e=ryd78C
https://eve.vet-alfort.fr/local/competvetsuivi/pages/ucdetails.php?returnurl=https%3A%2F%2Feve.vet-alfort.fr%2Fcourse%2Fview.php%3Fid%3D93&ueid=401&matrixid=5
https://eve.vet-alfort.fr/local/envasyllabus/syllabuspage.php?id=93
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group sessions, workshops, CSL, flipped classrooms, e-learning tools, etc.) by limiting the number 

of lecture hours (less than 40%) in favour of more hands-on and interactive exercises. The 5th and 6th 

years incorporate many clinical teaching activities in the VTH (see Tables 3.1.3 and 3.1.4.b), and are 

therefore highly active. Incorporating 20 mandatory ECTS of Personal Projects Credits (PPC) for 

personal projects and work placements (see Standard 3.5), that are discussed and approved by the 

studentôs academic tutor (see Standard 7.7), is also a way to engage students in their learning process 

and in defining their personal career plans. Finally, various academic ceremonies and informal events 

are organised, such as welcome events, graduation ceremonies, garden parties, etc. These events 

provide opportunities for students, teaching and support staff to interact, share experiences, and build 

connections in a convivial atmosphere. 

The availability of many digital and e-learning resources available on the EVE Moodle platform, as 

well as comprehensive library services including access to professional electronic databases, 

encourage students for self-learning and continuous professional development. Students have access 

to classrooms and to the CSL beyond scheduled classes, allowing them to practice skills and to study 

independently. Courses such as professional ethics, communication, and information literacy are 

designed to promote self-assessment, critical thinking, and continuous personal development. Self-

assessment is encouraged through reflective exercises (for instance, the ñnarrative of a complex and 

authentic situationò report; see Standard 8.5) during clinical work placements and other practical 

experiences. Students are also prepared for lifelong learning through the access to a range of resources 

and opportunities for professional development such as: specialisation programmes, presentations of 

continuing education and lifelong learning programmes (to all 5th and 6th students, and to recently 

graduated students), and opportunities for research (see Standard 10.2). 

Standard 3.3. Programme learning outcomes must: 

¶ ensure the effective alignment of all content, teaching, learning and assessment activities of the 

degree programme to form a cohesive framework 

¶ include a description of Day One Competences 

¶ form the basis for explicit statements of the objectives and learning outcomes of individual units 

of study 

¶ be communicated to staff and students 

¶ be regularly reviewed, managed and updated to ensure they remain relevant, adequate and are 

effectively achieved. 

The educational aims are designed to ensure that all content, teaching, learning, and assessment 

activities within the undergraduate veterinary programme are cohesively aligned. The educational 

strategy incorporates a competency-based model where learning outcomes are defined at both the 

programme and individual course levels. The competency-based approach, in use for more than 10 

years in the VEE, removes the boundaries of traditional disciplines by mixing them into ñcompetences 

unitsò (CU). This competency-based approach also changes the way students are assessed: the 

assessments focus more on studentsô ability to demonstrate their competence in authentic contexts, 

through problem-solving situations, simulations (with mannequins or actors), or in real-life situations 

(within the VTH and during extra-mural activities). In this regard, digital tools (the CompetVet 

smartphone application; see Standard 8.5) were developed by the VEE in collaboration with the 3 

other FNVS. This application, used in the VTH, allows students and teachers to interact during the 

validation of transversal and clinical competences and to generate regular and constructive 

feedback8.5.14. 

The undergraduate veterinary programme starts from fundamental knowledge in the first years to 

more complex clinical and professional skills later. The Competences Framework, including the D1C, 

is available on an EVE dedicated webpage. Each CU has a detailed syllabus and a graphical 

representation of the targeted competences (for instance, the ones of the 4th year CU-0415). Students 

https://www.vet-alfort.fr/actualites-de-l-ecole/revivez-la-remise-des-diplomes-de-la-promotion-2022
https://www.vet-alfort.fr/actualites-de-l-ecole/la-garden-party-des-anciens-eleves-edition-2024
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EU4TOOa4whBGrFi5hrN4k7kB51Bmq8pllzdN2hyxk8E8OQ?e=ryd78C
https://eve.vet-alfort.fr/course/view.php?id=606
https://eve.vet-alfort.fr/local/envasyllabus/syllabuspage.php?id=603
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have access to an individual dashboard that continuously tracks and displays their progress3.1.01, 

showing the percentage of completion for each competence as they advance through the curriculum. 

To align the learning outcomes with the EAEVEôs D1C, a rigorous mapping process has been 

conducted and regularly revised (see the competency matrix in Appendix 2). Each CUôs learning 

outcomes are compared against the D1C to ensure comprehensive coverage. The achievement of 

these learning outcomes is monitored through a structured assessment strategy combining written, 

computer-based, oral exams, completion of practical and clinical activities and documentation in the 

digital logbook (CompetVet), ensuring that all required competences are met (see Standard 8.5). Two 

additional strategies are implemented to ensure that the undergraduate veterinary programme fully 

covers the D1C outlined in the Competences Framework. First, at the end of the 6th year, students are 

surveyed to assess their confidence level in each of the acquired competences. This indicator is 

monitored3.3.02 as it helps to identify potential gaps between the competences that teachers consider 

acquired and the areas where students feel more or less confident. Second, a survey is sent to former 

students one and two years after graduation (see Standard 1.5). This approach helps to identify areas 

that may need improvement in the long term. 

The process of deciding and revising learning outcomes is collaborative and involves multiple levels. 

Changes and modifications to these objectives and learning outcomes are guided by the results of the 

student evaluations of teachings and exams (see Standard 3.4), the competency matrix, the examsô 

results and post-graduate surveys, and the input from private veterinarians involved in the education 

and training process. A syllabus sheet describing the general objectives, target skills, programme and 

assessment methods is discussed and analysed in the relevant Teaching Department Council for 

update (for instance, the syllabus of the 4th year CU-0415). Minor changes are performed annually. 

For more significant changes, such as adjustments to timetable volumes, comprehensive 

reorganisation, or modifications in the number of ECTS credits awarded, coordination between the 

three Teaching Departments is implemented. The process begins with discussions among Teaching 

Department heads, student representatives, the Executive Director for Education to draft a working 

proposal. This draft then undergoes successive discussions and approvals from various councils 

(CEVE, Academic Council, and Board) where feedback from students, teaching staff, and other 

external stakeholders is gathered and considered.  

The communication of learning outcomes to staff and students is carried out on the EVE Moodle 

platform and CUsô syllabi. Teaching staff is required to provide the CUôs learning outcomes and to 

ensure that they are clearly communicated to students at the beginning of each CU. 

Standard 3.4. The VEE must have a formally constituted committee structure (which includes effective 

student representation), with clear and empowered reporting lines, to oversee and manage the 

curriculum and its delivery. The committee(s) must: 

¶ determine the pedagogical basis, design, delivery methods and assessment methods of the 

curriculum  

¶ oversee QA of the curriculum, particularly gathering, evaluating, making change and 

responding to feedback from stakeholders, peer reviewers and external assessors, and data from 

examination/assessment outcomes 

¶ perform ongoing reviews and periodic in-depth reviews of the curriculum at least every seven 

years by involving staff, students and stakeholders; these reviews must lead to continuous 

improvement of the curriculum. Any action taken or planned as a result of such a review must 

be communicated to all those concerned 

¶ identify and meet training needs for all types of staff, maintaining and enhancing their 

competence for the ongoing curriculum development. 

A continuous monitoring and improvement process of the overall curriculum and its delivery is 

organised based on key pillars committees: Teaching Department Councils, CEVE, the Academic 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EV2mxPhg9alHuWN5miR-6DkBTZFG1C12gwetOCoj6tDzFg?e=ZZkbgR
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EXwz77gYWuhNhdwk_Q0I2IoBz8fr7pRBT1ZKZ2IFq_7LDw?e=zNsRXQ
https://eve.vet-alfort.fr/local/envasyllabus/syllabuspage.php?id=603
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Council, and the CAQ. Within this system, Teaching Department Councils play a central role in 

gathering information, particularly through student evaluations of teachings and exams, and in 

implementing decisions collectively made during CEVE and Academic Councils. These decisions 

are made collaboratively, taking into account the opinions of teachers, students, and professional 

representatives who are either elected or appointed to the CEVE. The CAQ also plays an active role 

in monitoring recommendations from external audits (ESEVT, HCERES) and internal reviews (such 

as the follow-up of the Strategic Plan) to drive changes in the curriculum and its delivery. The 

Executive Director for Education is responsible for fostering this dynamic within the various councils. 

For many years, the VEE has been using tools to evaluate teaching activities and exams by students 

at the end of each semester, following a strict procedure3.4.01, accessible on a dedicated EVE webpages 

for teachers and for students. At the end of all semesters (from the 1st to the 5th year) or of the year 

(6th year), all students must evaluate teachings and exams for each CU of the undergraduate veterinary 

training. At the end of each questionnaire, students provide personal anonymous comments as well 

as two satisfaction marks out of 10: one for the teaching activities and one for the exams. The DEVE 

sends the formatted results of these evaluations to all heads of CU (see for instance here3.4.03 for CU-

0413). In any case, teachers involved in the concerned CU must provide and present an answer to 

these evaluations through a pre-formatted PowerPoint presentation3.4.04 of suggestions for 

improvement during a Teaching Department Council, and must besides provide a written detailed 

answer3.4.05 on a pre-formatted Word document when at least one of the two satisfaction marks is 

below 7/10. These suggestions for improvements are discussed with the student representatives of the 

Teaching Department Council, during the meetings. These PowerPoint and (if relevant) Word 

documents are uploaded on a dedicated EVE webpage in order to be accessible to all teachers and 

students. The results of these evaluations can also be discussed during CEVE meetings. These 

internal audits by students of teaching activities and exams are one of the cornerstones to continuously 

improve teaching methods and pedagogical alignment, to correct deficiencies, and to overall enhance 

the quality and efficiency of the VEEôs veterinary programme. 

Each year, an analysis of the quality of professional integration is conducted by the MASAF at the 

national level through national surveys carried out one and two years after graduation of VEEôs 

former students. The specific results for each FNVS are then shared in the form of an interactive 

presentation with the entire community and discussed within the Academic Council and CEVE (see 

Standard 1.5). The analysis of the needs of recent graduates is a crucial source for adjusting the 

programmes. Additionally, the close relationship between the VEE, professional organisations, and 

professional associations (see Standard 1.1) ensures continuous dialogue with the profession, 

providing feedback on the quality of the professional integration of recent graduates. 

In-depth curriculum revisions are periodically conducted, with significant revisions occurring in 2015 

(competency-based approach), 2021 (new 1st year directly accessible after high school), and another 

one started in 2024. However, attention is paid to ensure that these major revisions are spaced out to 

allow sufficient time to assess the long-term impacts of these structural changes. 

  

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EQc_0v_MdZVAjIIr98fFx_gBFYU5D0LYqkCx9-2xlOrH9Q?e=IYYvMa
https://eve.vet-alfort.fr/course/view.php?id=463&section=13
https://eve.vet-alfort.fr/course/view.php?id=2616
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EdSsmjwSi2tGmzOFJElIA9UBkYnCgvp3LDtZprvDukWmRw?e=EgRXT3
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/Eax3gPxQO6hEhBFGm8A5gNkBFcUSwsbO7WX91rotl4LA2g?e=ePZAIv
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EadpZEOItWZJtbI45eBAx_ABJDxBNw98yRlQ6iSu4_UfDQ?e=MrFBNx
https://eve.vet-alfort.fr/course/index.php?categoryid=287
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Standard 3.5. Elective Practical Training (EPT) includes compulsory training activities that each 

student must achieve before graduation to complement and strengthen their core theoretical and 

practical academic education, inter alia by enhancing their experience, professional knowledge and soft 

skills. Like all elective activities, its contents may vary from one undergraduate student to another. EPT 

is organised either extra-murally with the student being under the direct supervision of a qualified 

person (e.g. a veterinary practitioner) or intra-murally, with the student being under the supervision of 

a teaching staff or a qualified person. EPT itself cannot replace the Core Clinical Training (CCT) under 

the close supervision of teaching staff (e.g. ambulatory clinics, herd health management, practical 

training in VPH (including Food Safety and Quality (FSQ)). A comparison between CCT and EPT is 

provided in Annex 6, Standard 3.5. 

EPT included into the core curriculum (1st-5th year) 

The EPT organised during the core curriculum take mostly the form of extra-mural work placements 

in professional settings. These work placements strongly complement the training provided within 

the VTH. EPT first includes mandatory and fixed-thematic work placements called ñProfessional 

Training (PT) work placementsò. These PT work placements must be completed during specific pre-

defined periods and are governed by guidelines associated with a CU: CU-0125 in 1st year, CU-0224 

in 2nd year, CU-0525 and CU-0526 in the 5th year (see Table 3.1.4.a). The supervising teachers for 

these work placements are teachers involved in the concerned CU. 

EPT also include mandatory work placements chosen by the students based on their professional 

goals. These elective work placements are conducted within the framework of Personal Project 

Credits (PPC), fully described on a dedicated EVE webpage. They must allow for the acquisition of 

several competences listed in the Competences Framework3.5.01. The thematic and objectives of these 

work placements are discussed between the student and their academic tutor (see Standard 7.7), who 

plays the role of supervising teacher of the work placement. Students must complete these work 

placements whenever from the 2nd to the 5th year, during their free time, as part of the 20 ECTS credits 

allocated to PPC (which corresponds to approximately 10 weeks of work placements). If the work 

placement is conducted in a veterinary clinic, a tripartite agreement between the student, the VEE, 

and the clinic is established through a dedicated platform called StageVet (see Standard 3.6), 

developed with the support of the veterinary profession.  

In connection with PPC, students can also earn ECTS credits for participating in civic, associative, 

or entrepreneurial activities. For example, this includes students involved in the management of the 

schoolôs junior enterprise, student associations, civic duties, and similar engagements. 

Tracking year (6th year) 

At the end of their 5th year, students must choose their 6th tracking year among the 7 tracks, including 

4 in clinical areas (companion animals, equine, production animals, and combined companion 

animals and equine), and 3 in non-clinical areas (veterinary public health, research, and management-

marketing). There is no selection process for the 4 clinical tracks: each student is free to choose the 

track that best suits their professional project, and the academic staff adapts to any potential (often 

minor) variations in the number of students in each clinical track from year to year. The Table 3.1.4.b 

summarises the duration of work placements and intra-mural courses for each track. 

Students who chose the companion animal track (n=112 in 2024-2025) spend 27 weeks in the 

Companion Animal Hospital, in each of the following services: medicine and neurology (6 weeks), 

surgery (6 weeks), emergency (3 weeks), intensive care (2 weeks), anaesthesia (2 weeks), diagnosis 

imaging (2 weeks), exotic pets (2 weeks), reproduction (1 week), dermatology (1 week), cardiology 

(1 week), and ophthalmology (1 week). Intra-mural clinical training is supplemented by theoretical 

teaching activities, including lectures in management sciences and professional knowledge. A 

mandatory 3-week work placement in private practice completes the intra-mural training.  

https://eve.vet-alfort.fr/course/view.php?id=680
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EXoIothCafdGoZ03ehgfANABVnvuARz92z88Oh9gjvo2oQ?e=RAfa9P
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Students who chose the equine track (n=18 in 2024-2025) spend 6 weeks of theoretical training (4 of 

which organised jointly with the other FNVS), 14 weeks in the Equine Hospital in the Equine 

Normandy Campus (medicine, surgery, emergency, intensive care, and locomotor pathology), 2 

weeks of work placement in equine reproduction (in Oniris VetAgroBio), and 5 weeks of work 

placement with a practitioner.  

Students who chose the combined companion animal and equine track (n=6 in 2024-2025) spend 11 

weeks in the Companion Animal Hospital and 7 weeks in the Equine Hospital in the Equine 

Normandy Campus. They spend an additional 3 weeks of theoretical training in equine pathology (2 

of which organised jointly with the other FNVS). A mandatory 5-week work placement in a private 

practice complements the intra-mural training.  

Students who chose the production animal track (n=23 in 2024-2025) have two options available. 

The first option includes 6 weeks of theoretical and practical training, 3 weeks in the Production 

Animal Hospital, 16 weeks of work placement in private practice, and a minimum of 2 weeks of 

elective sub-track (dairy, meat, small ruminants, and swine and poultry farm). In addition, students 

have the opportunity to engage in one to two weeks of extra-mural training, co-organised with 

professionals in the regions of Mayenne and Burgundy. The second option is the ñtutored rural work 

placementò 6th year (n=11 in 2024-2025), developed with the financial support of the MASAF. This 

programme allows students to alternate between intra-mural training periods at the VEE and extra-

mural training in a single veterinary clinic that accompanies them throughout a 18-week work 

placement. The host veterinary clinics apply through an electronic application form examined by the 

National Council of the Veterinary Profession. 

The 3 non-clinical tracks are organised in partnership with other institutions (ENSV, research MSc 

in partner Universities, ESSEC MSc in Management, and ESCP MSc in pharmaceutical and 

biotechnologies management). 

Standard 3.6. The EPT providers must meet the relevant national Veterinary Practice Standards, have 

an agreement with the VEE and the student (stating their respective rights and duties, including 

insurance matters), provide a standardised evaluation of the performance of the student during their 

EPT and be allowed to provide feedback to the VEE on the EPT programme. There must be a member 

of the teaching staff responsible for the overall supervision of the EPT, including liaison with EPT 

providers. 

Each extra-mural EPT (i.e., PT or PPC work placement1) is governed by a tripartite agreement that 

outlines the rights and responsibilities of all parties involved. They are explicitly mentioned in various 

sections of the VEEôs studies regulations1.2.18. Students are covered by the insurance policy provided 

by the VEE. For EPT conducted in private veterinary clinics, a specific procedure utilising the 

StageVet platform is implemented (see below). PPC work placements can be completed abroad, 

which also fulfil the national requirement for international mobility.  

Each work placement (whether PT or PPC) is assessed based on the objectives assigned to it. For PT 

work placements, the assessment is part of the assessment of the whole corresponding CU (see last 

column in Table 3.1.4.a). Besides, oral presentations are organised to validate most of these PT work 

placements. For PPC work placements, the assessment allows for the validation of up to 20 ECTS 

credits from the 2nd to the 5th years. The attribution of these ECTS credits is under the supervision of 

the academic tutor of the student. During each EPT, the EPT provider is evaluated by the student, 

while the student is evaluated by the EPT supervisor. Depending on the work placement, various 

documents may be required, including a case log, a report of observations, a clinical case study, etc.  

 
1 In Standard 3.6, ñEPTò will refer to extra-mural work placements only, and not to intra-mural teaching activities of the 

tracking (elective) 6th year. 

https://ensv-fvi.fr/
https://www.essec.edu/en/pages/mim-master-in-management/
https://escp.eu/programmes/specialised-masters-MSc/MSc-management-pharmaceutique-biotechnologies
https://escp.eu/programmes/specialised-masters-MSc/MSc-management-pharmaceutique-biotechnologies
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EdeALoQvxkhEjT6QA_QDDmIBhdgwp-9vylLf76F6mZouPw?e=LaXkJm
https://www.stagevet.fr/
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Collaboration between professional organisations and FNVS led to the creation in 2022 of the 

StageVet platform. Its primary objective was to improve the connection between students and 

veterinary clinics (EPT providers). This initiative, first launched by the VEE on behalf of the 4 FNVS, 

aims to encourage EPT providers to adopt an active pedagogical approach, formalised through their 

commitment to an educational charter and their proactive proposal of well-documented and structured 

work placement opportunities highlighting the strengths of their facilities. This charter was then 

collaboratively developed by the FNVS and professional organisations (the National Council of the 

Veterinary Profession and the National Union of Private Veterinary Practitioners). The StageVet 

platform streamlines administrative procedures, making the process of searching, applying, and 

managing work placements more efficient. The platform also helps to structure and formalise 

reciprocal evaluations. Objectives of work placements are available online (see for instance: PT3.6.04 

and PPC3.6.05). EPT supervisors receive instruction sheets (see for instance: PT3.6.06 and PPC3.6.01) and 

provide detailed feedback on the competences acquired and performance observed3.6.07. Students 

evaluate the EPT provider, and the global satisfaction of the student is visible on the StageVet 

platform for other students looking for a work placement3.6.08. All this information is electronically 

transmitted to the supervising teacher and the DEVE. Automatic alerts are triggered for any 

evaluation (from the student or from the EPT provider) when falling below the required standard 

(evaluation score Ò 3/5). The StageVet platform also facilitates direct communication between the 

supervising teacher and the EPT provider through an integrated chat function which permits direct 

feedback. The co-construction of this tool with the veterinary profession enables enhanced structuring 

and quality control of the work placements and the processes implemented. 

The organisation and monitoring of EPT are under the responsibility of the Executive Director for 

Education, assisted by the head of the DEVE, with the support of a work placement coordinator (a 

member of the VEEôs academic staff). General guidelines and potential changes are discussed among 

these individuals and the heads of the CUs concerned by the PT work placements, followed by 

discussions during Academic Councils and CEVE. 

Standard 3.7. Students must take responsibility for their own learning during EPT. This includes 

preparing properly before each placement, keeping a proper record of their experience during EPT by 

using a logbook provided by the VEE and evaluating the EPT. Students must be allowed to complain 

officially and/or anonymously about issues occurring during EPT. The VEE must have a system of QA 

to monitor the implementation, progress and then feedback within the EPT activities. 

Students are expected to take full responsibility for their own learning during their extra-mural EPT 

(i.e., PT and PPC work placements2). For PT work placements, the head of the concerned CU provides 

their specific objectives, the target type of structure, the skills to be developed, and the required 

documents to be completed during the work placement (such as reports, logbooks, and case logs). For 

PPC work placements, students must complete a preparatory document3.5.01 with their academic tutor, 

describing the activity planned for the work placement and detailing the expected competences they 

will focus on (from the ones of the Competences Framework). The StageVet platform automates the 

transmission of work placement objectives and instructions to the EPT supervisor. It also triggers the 

reciprocal evaluation process (evaluation of the EPT provider by the student and evaluation of the 

student by the EPT supervisor), with automated alerts when a low evaluation score is detected (see 

Standard 3.6). 

The clinics post on the StageVet platform work placement opportunities, outlining the characteristics 

of the practice and the expected competences. Students select their work placement facility through 

 
2 In Standard 3.7, ñEPTò will refer to extra-mural work placements only, and not to intra-mural teaching activities of the 

tracking (elective) 6th year. 

https://www.stagevet.fr/charte
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EZea2aF9BPZHoOvAFvO0jfUB9d4sMoHbKA6ajga1SDnTAg?e=beYqJ9
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ERERoakvSXFCgntBeAjeR1MBriKuTCPTnhSPhX4FPBFvmw?e=dgzZJP
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EbUz_Us08INEut-yv6kfqwoByqbRAk4fPNjjFtX18YtlrQ?e=AGrUSm
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ETLSpV5jJpxFvQQ6Epc952IBfwbAEp9STigh-5ELoney0w?e=Hk1Wwv
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EbFO5U1cJ8NNprJ3YkohqvABCcAdAotXkBRW4lBzqeCTPw?e=WNw1fh
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EXXnZpYV3vBBvuQcLKmY2NgBQ6exQ56iHOJdSO9BQJ0tEg?e=WL8WOO
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EXoIothCafdGoZ03ehgfANABVnvuARz92z88Oh9gjvo2oQ?e=oTtLN3
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the StageVet platform thanks to a matching system allowing students to choose clinics that best meet 

their needs3.7.04. The clinics are rated by students, and these ratings are publicly visible. If any issue 

arises, the clinic is contacted by the studentôs academic tutor or the work placement coordinator, and 

corrective actions are taken in collaboration with the professional organisations that co-manage the 

StageVet platform with the FNVS. However, such cases are rare, given the voluntary commitment of 

all participating clinics to the charter. 

During PT work placements, students must record their activities in a case log3.7.03. This case log, 

along with other documents such as the work placement report, helps to determine whether the initial 

objectives have been met and tracks the studentôs educational progress. For PPC work placements, 

students submit a summary report describing what they did, what they improved on, and what they 

felt was lacking or needs further work3.7.01. Then they meet with their academic tutor to discuss their 

feedback and validate (or not) the associated ECTS credits. These discussions participate in building 

the studentsô future professional goals. 

Students can formally and anonymously complain about issues occurring during their work 

placements through the anonymous questionnaire3.7.02 accessible on a dedicated EVE webpage about 

work placements, or by directly contacting the supervising teacher and also the head of the CU 

concerned (for PT work placements). Complaints are handled individually, with investigations 

conducted in collaboration with the EPT provider hosting the work placement. Depending on the 

issue, corrective actions may include changing the EPT provider or adjusting the training programme. 

The feedback loop between students, their case log, heads of concerned CUs, and supervising teachers 

ensures a continuous QA process. This QA system monitors the progress of EPT activities and 

ensures that any arising issue is promptly addressed. It provides valuable insights that inform future 

improvements to the training programme and the selection of EPT providers, ensuring that students 

have a private and secure environment to address their concerns, enhancing the overall EPT 

experience. 

Comments on Area 3 

The VEE is engaged in a strong dynamic of innovation and continuous improvement in the 

pedagogical organisation, driven by major initiatives such as the adoption of a competency-based 

approach in 2014. This reform transformed the traditional discipline-based structure into 

interdisciplinary competences units (CUs), fostering integrative and student-centred approaches to 

skill acquisition. Several objectives have been collectively defined and serve as guidelines for these 

developments: (i) grounding the didactic approach in a student-centred system through a competency-

based approach with hierarchised learning outcomes; (ii) emphasising analysis, reasoning, and 

knowledge transfer over rote learning; (iii) increasing the use of active methods (limiting lectures to 

40%), and innovative educational technologies (flipped classrooms, simulations, digital tools); (iv) 

promoting self-assessment and personal reflection; and (v) supporting students in defining their 

professional projects while proactively addressing potential challenges through enhanced tutoring.  

Balancing the growing demands of the field and advancements in medical sciences with the need to 

avoid overloading the curriculum remains a key challenge, making strict monitoring of hourly 

volumes essential. Another critical challenge is ensuring that students receive foundational clinical 

training in the VTH that partly handles complex cases and employ specialised clinicians. While 

essential for advancing knowledge and meeting demand, this balance must be carefully managed to 

maintain access to primary care cases and focus on pedagogical development of D1C. For this 

purpose, competencesô certification, anchored in the Competences Framework, is a strength, with 

regular adjustments ensuring alignment with evolving sectoral needs. The ongoing revision of the 

Competences Framework, coordinated by a ministerial committee, reflects the VEEôs commitment 

to this priority. Additional challenges include managing the impact of increasing student numbers, 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EerT8xbVulhNmj3j1J-h6coBeBraL2JIuF86OKrB_P-j_A?e=6lBtW2
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EcYcvzcqT3hEhGV7yat8GDMBuunZbUYCgHnNcdAr2bM6DQ?e=Jnam33
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EWeDX4oMOYhLtQArdHw70oMBSV3YG29EPHT326hmwu-V6g?e=i8xHPi
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ESizRth-pu1Kq0bpqO0xAUMBAueHZ-sSU3wOIwvYpJ2eZA?e=oDQeGe
https://eve.vet-alfort.fr/course/view.php?id=135
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maintaining strong local clinical activity dedicated to production animals in the Production Animal 

Hospital, and further expanding collaborations with partner organisations for extramural teaching 

opportunities. 

Suggestions for improvement in Area 3 

Opportunities for improvement have been identified and are actively being addressed. For example, 

adjustments to CU content are underway to accommodate the increased cohort size, with a 

reorganisation into smaller groups (1/5 instead of 1/4). This restructuring allows for a stronger focus 

on key competences, such as soft skills, veterinary public health (One Health), environmental issues, 

digital technology and artificial intelligence, while decreasing the emphasis of some historical 

fundamental disciplines. The curriculum revision program initiated in 2023, currently being 

implemented for the 2024-2025 AY, is an example of proactive adaptation. This reorganisation of the 

curriculum also leverages spiral learning principles, ensuring quicker access to clinical sciences in 

earlier years while incorporating fundamental refreshers in later years. This ongoing work is an 

important step in strengthening the mastery of clinical competences and will require sustained support 

over the coming years.  

The development of a dedicated mobile application for precise tracking of competences acquisition 

is another notable advancement. However, its implementation, which replaces more traditional 

evaluation methods, is relatively recent and would benefit from further expansion and refinement. 

The involvement of the teaching staff in these advancements is commendable, but the time-intensive 

nature of these processes must be acknowledged.  

For all these reasons, it is essential to support these numerous and demanding transitions with 

adequate human and financial resources. The MASAF must play its part in supporting this transition, 

but the VEE must also rely on increasing its own resources, which remains an ongoing challenge.  

Finally, the revision of the Competences Framework, based on ongoing updates of the Professional 

Activity Framework by the National Council of the Veterinary Profession and initiated in 2023, must 

be pursued, as the curriculum clearly requires constant reassessment to adapt to evolving societal 

expectations and ensure continued alignment with the demands of the veterinary sector.  
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AREA 4. FACILITIES AND EQUIPMENT  

Standard 4.1. All aspects of the physical facilities must provide an environment conducive to learning, 

including internet access at all relevant sites where theoretical, practical and clinical education takes 

place. The VEE must have a clear strategy and programme for maintaining and upgrading its buildings 

and equipment. Facilities must comply with all relevant legislation including health, safety, biosecurity, 

accessibility to people including students with a disability, and EU animal welfare and care standards. 

Overall description of the VEEôs facilities 

The VEE is located on two campuses in France: in Maisons-Alfort, in the Ile-de-France region, and 

in Goustranville, in the Normandy region (called ñEquine Normandy Campusò).  

The Maisons-Alfort campus of the VEE has been its historical location since the middle of the 18th 

century. It consists of 28 buildings with a total area of 53,000 m², situated on a campus spanning 

nearly 10 ha (see map 3.1 in Appendix 3). The oldest buildings still in use date back to the early 19th 

century, while the most recent was inaugurated in 2022 (see map 3.2 in Appendix 3). The Maisons-

Alfort campus houses care and animal owners reception areas for the Companion Animal Hospital, 

the Production Animal Hospital and the Wildlife  Hospital, as well as teaching and research facilities. 

Additionally, it includes spaces dedicated to student life, associations, sports, and accommodation, 

with 492 students housed in two student residences on-site. The VEEôs grounds and some of its 

buildings are listed in the inventory for the protection of historic monuments, resulting in restrictive 

constraints on their preservation. This situation significantly impacts the organisation of the campus, 

limiting flexibility in building usage and campus layout. 

At the Equine Normandy Campus (see map 3.3 in Appendix 3), the VEE operates facilities owned 

by Normandy Equine Valley, a joint association formed in 2010 by the Normandy Region and the 

Department of Calvados (see map 3.4 in Appendix 3). These facilities support equine care, teaching 

activities and research. The campus includes 12 buildings with a total area of 10,000 m², situated on 

a 40 ha campus shared with ANSES and the National Horse Racing Federation. The buildings on the 

Equine Normandy Campus have been progressively constructed and commissioned since 1999, with 

the most recent one completed in late 2024. The facilities feature areas for equine locomotion, care, 

imaging, sports medicine, and rehabilitation, as well as areas dedicated to equine medicine and 

surgery. Students at the Equine Normandy Campus have access to accommodation facilities, 

including double rooms for 20 5th year students and 42 studios 6th year students and interns. 

Maintenance of buildings and technical installations is managed through two complementary 

approaches. The VEE has its own maintenance facilities, and technical teams comprising 4 members 

at Maisons-Alfort and 2 at the Equine Normandy Campus, responsible for promptly handling minor 

repairs. In addition, maintenance contracts with external operators cover preventive and corrective 

maintenance (heating, air-conditioning, plumbing, electrical, fire safety, elevators, hoists, medical 

fluids, roofing). All premises used by students and teaching staff are equipped with wired and wireless 

Internet access. The VEE has a biosecurity manual detailing operating procedures implemented on 

its premises (see Standard 4.9). Before constructing the new hospital at the Equine Normandy 

Campus, a specific biosecurity study was conducted by a specialist consultancy firm. Biosecurity 

measures were integrated into the campus design, with a particular focus on flow management 

(vehicles4.1.02, horses4.1.03, and staff4.1.04). 

Description of the strategy and programme for maintaining and upgrading the current facilities 

and equipment and/or acquiring new ones 

The VEEôs real estate investment policy is based on a real estate master plan outlining long-term 

ambitions, which are further translated into five-year real estate strategy plans4.1.08. The annual budget 

is designed to align with the objectives set out in these strategic documents. The Board is responsible 

https://www.normandieequinevallee.fr/en/
https://www.anses.fr/fr/nouveau-campus-international-cheval
https://www.fnch.fr/
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EVnGcHgDw7xIj5fCG3D_UeEBh9PBpi2VuK4nqJ_MlnwvQQ?e=DXVRqU
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/Ee2csRlsvFxDkcIZvTHBXKIB1kJcFzRc657L1GOYLIwJ8w?e=IFoU6e
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ERjuXNi3RolCgjUCz3tcan4BxZRw8Fw0uZgtTYVFJl0x_w?e=lX9YKJ
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ERonOi6wANJPkcPJDFmGJHQBLrU8VX6kQtiD8Or83bKONw?e=eBrIK2
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for approving the strategic documents and budgets, thereby determining the orientations and priorities 

for action while balancing existing needs, regulatory obligations, and financial resources. Over the 

past 20 years, the VEE has undergone an ambitious renovation program, resulting in the renovation 

or reconstruction of 51% of its operating surface, with 35% completed in the last 10 years. A report 

on real estate developments from 2020 to 2022 was presented to the Board in June 20234.1.07. 

Description of controls and external audits of the facilities 

The city of Maisons-Alfort regularly conducts security and safety audits4.1.05 of the VEEôs buildings. 

These audits aims to verify compliance with fire safety regulations (Decree of June 25, 1980) and 

public accessibility Standards (Law of February 11, 2005). All the audited buildings receive a 

favourable opinion from the local safety commission. All VEEôs buildings constructed since 2005 

comply with public accessibility standards. However, two older buildings, Fragonard and Bourgelat, 

may pose accessibility challenges for people with reduced mobility. Renovation programs are planned 

over the next three years to address these issues. The VEE ensures that all installations and equipment 

are safe for staff, students and the public by conducing periodic checks required by French 

regulations. These inspections are covered under contracts with service providers or inspection 

offices, which specifies the installations and equipment to be checked, inspection frequency, 

schedules, and the production of inspection reports4.1.06. The scheduling, monitoring and compliance 

of these checks are managed by the VEEôs Real Estate and Logistics Department in collaboration 

with the Health and Safety Department, which ensures traceability of all inspections and maintenance 

actions4.1.01. 

Location of extra-mural sites for production animals and food safety and quality 

The VEE uses established sites for extra-mural teaching activities in production animals and in FSQ, 

located in Ile-de-France, Centre, and Burgundy regions (see maps 3.5 and 3.6 in Appendix 3): 

¶ agricultural high schools in Brie-Comte-Robert and Coulommiers (in Ile-de-France region), and 

in Montargis and Nogent-sur-Vernisson (in Centre region), 

¶ a production animal farm of an agronomy engineering establishment in Grignon (in Ile-de-France 

region),  

¶ two farms for reproduction monitoring (La Tremblaye and Mahé farms, in Ile-de-France region),  

¶ the international fresh products market in Rungis and one ANSES laboratory (in Ile-de-France 

region), 

¶ slaughterhouses in Migennes (Burgundy region) and Fleury-les-Aubrais (in Centre region), 

¶ catering services of the French Army (in Paris or in Ile-de-France region). 

In addition to these established sites, the VEE utilises other locations for extra-mural teaching 

activities in production animals, FSQ and equine, which may vary from one academic year to the 

next. Table 5.2.1 details these extra-mural teaching activities. 

Given the distance of pig and poultry farms from the Maisons-Alfort campus, the VEE has established 

a partnership with the agricultural high school of Le Chesnoy in the Loiret department (Centre 

region). Students are accommodated on-site for 2 nights and visits to pig farms (primarily in the 

Yonne, Loiret and Nièvre departments) and poultry farms (in the Loiret department) are scheduled 

from this location. Additionally, students travel from this site to visit the slaughterhouse in Migennes 

(Yonne department). For the ñproduction animalsò track in the 6th year of the curriculum, practical 

activities are also organised in the Cher, Eure-et-Loir, Loiret, Côte-dôOr and Mayenne departments 

as well as in the Burgundy region mainly for ruminants, and in Brittany region for monogastric 

production. In Brittany visits, students are usually accommodated in lodgings. Map 3.7 in Appendix 

3 shows the location of these departments across France.  

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ERbxQhzQleFHrSAiuS-IBW4BujIofROEaORR6ii4m0qtmA?e=UZ6EmQ
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EZ1Xo4E8cYNAkV0eP9EXIXsBuEnc2FQt7dstqC7m9xGyiQ?e=u0yaAG
https://www.legifrance.gouv.fr/loda/id/LEGITEXT000020303557
https://www.var.gouv.fr/Actions-de-l-Etat/Solidarites/Accessibilite-et-handicap/Que-dit-la-loi-du-du-11-fevrier-2005/L-egalite-des-droits-et-des-chances
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EYBCLNl3J49GomZVcU5Cl_wBbIdtIhZOm9h7Fu0-gMMiCw?e=noa8hC
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/Eb2qNFLoKVlBvchYwlVsVMsBC68kMJ9SvYh-H2jd19ClWA?e=Conx4u
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Biosecurity, animal welfare and care standards 

The VEE ensures that its facilities and procedures comply with biosecurity regulations by writing and 

implementing a biosecurity manual (see Standard 4.9). This is overseen by the CoBios, which is 

responsible for conducting audits, updating the manual, and ensuring its dissemination across all 

relevant sectors, both on-site and for extra-mural activities. The VEE must comply with various laws 

and regulations to ensure animal welfare (Decree of October 25, 1982, and Directive 2010/63/EU). 

All buildings and equipment are constructed or renovated in compliance with these regulations, 

ensuring they meet the latest standards. The ComEth and CoBios can be consulted as needed on 

these matters, and the VEE is regularly subject to inspections by the Departmental Directorate for the 

Protection of Populations (DDPP) to ensure compliance. 

Standard 4.2. Lecture theatres, teaching laboratories, tutorial rooms, clinical facilities and other 

teaching spaces must be adequate in number and size, equipped for instructional purposes and well 

maintained. The facilities must be adapted for the number of students enrolled. Students must have 

ready access to adequate and sufficient study, self-learning, recreation, locker, sanitary and food service 

facilities. Offices, teaching preparation and research laboratories must be sufficient for the needs of the 

teaching and support staff to support their teaching and research efforts. 

The two campuses of the VEE are equipped with classrooms of various sizes, designed to 

accommodate different types of teaching activities effectively. All classrooms are equipped with Wi-

Fi access, and they are gradually being upgraded with facilities to support remote teaching activities. 

Excluding the VTH, the VEE has 7 amphitheatres (see Table 4.2.1), 21 modular classrooms for 

seminars, featuring tables with wheels and folding tops (see Table 4.2.2), and 6 classrooms for 

practical teaching activities and a CSL (see Table 4.2.3). 

Table 4.2.1. Details of the VEEôs amphitheatres 

Building  Name Seats Size m² Equipment 

Agora Amphi Agora-001 235 218.3 Projector, screens, visio conference 

Agora Amphi Agora-002 235 192.4 Projector and screens, visio conference 

Agora Amphi Agora-003 90 91.5 Projector and screens, visio conference 

Bourgelat Amphi Bourgelat-001 180 166.1 Projector, sound system 

Bourgelat Amphi Bourgelat-002 165 166.4 Projector, screens, sound system 

Girard Amphi d'honneur 150 174.7 Projector, sound system 

Fragonard Amphi Fragonard 150 155.6 Projector, screens, visio conference 

Table 4.2.2. Details of the VEEôs classrooms for seminars 

Building  Name Seats Size m² Equipment 

Nocard Salle de travail Nocard 106 15 31.2 Screen 

Nocard Salle des cliniques Nocard 20 43.1 Screen 

Agora TD Agora-101 45 89.2 Projector, screen, visio conference 

Agora TD Agora-102a 22 44.7 Projector, sound system 

Agora TD Agora-102b 22 44.7 Projector, sound system 

Agora TD Agora-103 45 86.3 Projector, screen, visio conference 

Agora TD Agora-104 45 94.8 Projector, screen, visio conference 

Agora TD Agora-105a 22 46.5 Projector, sound system 

Agora TD Agora-105b 22 46.5 Projector, sound system 

Agora TD Agora-106 45 88.5 Projector, screen, visio conference 

Bourgelat TD Bourgelat-101 80 164.1 Projector, collaborative setup with multiple boards 

Bourgelat TD Bourgelat-102 50 164.5 Projector, collaborative setup with multiple boards 

Fragonard TD Fragonard-001 42 89 Projector 

Fragonard TD Fragonard-010 42 97.4 Projector 

Fragonard TD Fragonard-012 40 76.1 Projector, flexible setup with mobile chairs 

Girard TD Girard-001 19 37.3 Projector 

Guérin TD Guérin-102 40 88.3 Projector, screens, camera, sound system 

https://www.legifrance.gouv.fr/loda/id/JORFTEXT000000864910#:~:text=L'abattage%20de%20tout%20animal,en%20cas%20d'extr%C3%AAme%20urgence.&text=Les%20animaux%20destin%C3%A9s%20%C3%A0%20l,pour%20y%20%C3%AAtre%20abattus%20imm%C3%A9diatement.
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Building  Name Seats Size m² Equipment 

Guérin TD Guérin-105 8 25.0 Screen 

Guérin TD Guérin-106 12 30.4 Screen, multi-head microscope 

Bourgelat TP Bourgelat-003 25 63.7 Projector 

PMC* Salle de ronde 25 52.9 Screen, visio-conference 

Cirale* Salle Cirale III 25 45.0 Screen, visio-conference 

Cirale* Salle de conference 50 140.0 Projector, screen, visio conference 

* In the Equine Normandy Campus; PMC, Pôle Médico-Chirurgical 

Table 4.2.3. Details of the VEEôs classrooms for practicals 

Building  Name Seats Size m² Equipment 

Guérin TP Guérin-001 ï Anatomy room 40 153.5 
Material for dissections, screens, cameras, 

visio-conference 

Guérin TP Guérin-002 ï Anatomy room 18 47.0 Material for dissections, camera, screen 

Guérin TP Guérin-003 ï Necropsy room 20 135.2 Material for necropsies, projection screens 

Guérin TP Guérin-101 40 94.7 
Projector, sound system, laboratory benches 

and extractor hoods 

Guérin TP Guérin-103 40 106.7 
Projector, sound system, laboratory benches 

and microscopes 

Guérin TP Guérin-104 40 97.7 
Projector, sound system, laboratory benches 

and microscopes 

Agora VetSims (CSL) 40 275.5 Mannequins and workshops 

CSL, clinical skills laboratory 

In the Companion Animal Hospital and in the Production Animal Hospital, consultation 

amphitheatres complement the pre-consultation and consultation rooms, facilitating group-based 

clinical teaching (see Table 4.2.4). Large TV screens have been installed in hospitalôs rooms to 

display high-resolution images (microscopy, otoscopy, endoscopy, etc.) of the procedure being 

performed in the same room (treatment rooms, consultation rooms, consultation amphitheatre). A 

video broadcasting cart equips the surgical suites of the Companion Animal Hospital, enabling live 

transmissions. The Equine Normandy Campus is equipped with state-of-the-art facilities, including a 

connected amphitheatre that allows horses to be brought in for clinical examinations, and medical 

and standing surgical interventions. 

Table 4.2.4. Details of the consultation amphitheatres in the VTH 

Building  Name VTH  Seats Size m² Equipment 

Nocard Amphitheatre Nocard PA 60 120.2 Clinical equipment for PA 

Cadiot 1.007 

CA 

20 26.1 

Clinical equipment for CA 
Cadiot 1.012 20 24.9 

Cadiot 1.029 20 24.9 

Cadiot 2.016 20 28.0 

Equine 

Normandy 

Campus 

Amphithéâtre 

Clinique 
EQ 150 239.3 

Projector, screens, visio conference linked 

with all Pôle Médico-Chirurgical rooms 

PA, production animal; CA, companion animals; EQ, equine 

Students can work individually or in groups to prepare for their teaching activities and exams in 

various locations. All the classrooms in the Agora building are available from 7:45 am to 6:30 pm, 

the classrooms in the Bourgelat building are accessible 24/7, and the reading room of the library is 

open from 8:00 am to 9:30 pm on weekdays, as well as the co-working room next to the residences, 

opened until 11:00 pm. 

Due to the large number of students accommodated in the campus (492 students have rooms with a 

kitchen), the VEE does not have a canteen for students, but offers various alternative services. On the 

Maisons-Alfort campus, a partnership allows students to use the near-by high school cafeteria located 

just across the street (a 3-minute walk) for lunch. Additionally, a partnership with the Regional Centre 

for School and University Life enables students to order a prepared meal, dessert and a fruit for lunch, 

https://www.crous-creteil.fr/
https://www.crous-creteil.fr/
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which can be collected from the Lagneau building in the centre of the campus (click and collect). The 

student residences include a catering and co-working area with vending machines where students can 

eat and work individually or in groups. On the Equine Normandy Campus, vending machines offering 

prepared meals are available. Students also have access to meal areas equipped with reheating points 

and fridges in both the residences and teaching buildings.  

At the entrance of each hospital within the VTH, as well as the anatomy and necropsy rooms, students 

have access to changing rooms and lockers for storing their personal belongings; these lockers are 

allocated according to the studentsô rotation schedules. 

In each hospital, students may be present during extended hours for teaching activities or on-call 

shifts. Students on-site during these extended hours have access to a dormitory (Cadiot building in 

Maisons-Alfort and Medicine Surgery building in the Equine Normandy Campus), as well as 

relaxation and meal areas. As a large number of students are accommodated in the on-campus 

residences, many choose to go back directly to their rooms after the extended hours. For leisure 

purposes, students have access to a rich student association life on campus. In addition to meeting 

rooms, the associations and clubs have access to various facilities that they manage and maintain, 

including a weights room, a large football field with changing rooms, an indoor sports room, a multi-

purpose room, a music room, and several recreation rooms located beneath one of the two student 

residences. 

Offices of the academic staff are grouped together in the Guérin, Bouley and Nocard buildings (one 

area for each Teaching Department). Administrative offices are located in the Agora building. Finally, 

the Chauveau and Bressou buildings host research laboratories and associated offices. The 

recommended average surface area for offices and meetings is 12 m² per workplace. 

Standard 4.3. The livestock facilities, animal housing, core clinical teaching facilities and equipment 

used by the VEE for teaching purposes must: 

¶ be sufficient in capacity and adapted for the number of students enrolled in order to allow safe 

hands-on training for all students 

¶ be of a high standard, well maintained and fit for the purpose 

¶ promote best husbandry, welfare and management practices 

¶ ensure relevant biosecurity 

¶ take into account environmental sustainability 

¶ be designed to enhance learning. 

Premises for diagnostic services including necropsy 

Diagnostic and necropsy services are centralised in the Guérin building. The medical analysis 

laboratories, covering 900 m² on the second floor, are equipped for haematology, cytology, 

bacteriology, coprology and mycology, along with associated facilities (changing rooms, laundry, 

cold room, offices for technical staff, etc.). The necropsy platform, occupying 300 m² on the ground 

floor, includes changing rooms (students and staff), a necropsy room (with a high-ceilinged area and 

hoist for large animals), a dedicated cold room, secure necropsy rooms for confined activities and 

associated laboratories. It also provides direct access to the rendering cold storage rooms shared with 

the anatomy platform. All effluents from these areas are collected in a specialised system. In the 

Equine Normandy Campus, students have access to the equine necropsy facilities of ANSES. 

Premises for practical teaching activities in food safety and quality 

Practical teaching activities in FSQ within the VEE take place in the classrooms ñTP Gu®rin-003ò 

and ñTP Gu®rin-103ò (see Table 4.2.3). The ñTP Gu®rin-003ò classroom is used for meat and fish 

inspection and is equipped with isothermal boxes for transport, eutectic plate for cold storage during 

transport, cold room, scalpels and knives, stainless steel tray, necropsy tables and rendering tanks. 
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The ñTP Gu®rin-103ò classroom is used for the analysis of minced meat and contamination sources. 

The room is equipped with a water bath, three ovens at 30°C, 37°C and 44°C for incubation, specific 

waste disposable bins for contaminated materials, electric burners to ensure sterile handling, and 

shakers for decimal dilutions.  

Companion Animal Hospital 

The Companion Animal Hospital is dedicated to the care of companion animals and exotic pets. It is 

housed in the Cadiot building, which consists of 4 floors with the following facilities: 

¶ Underground floor: changing rooms for students, central store reserve, technical premises; 

¶ Ground floor: reception office for pet owners, pharmacy, break room, pre-consultation rooms 

(separate for dogs, cats, and exotic pets), consultation rooms, consultation amphitheatres, rooms 

for diagnostic imaging, and rooms dedicated to bedside blood and urine tests; 

¶ First floor: area dedicated to hospitalisation of animals in intensive care, consultation rooms for 

emergencies, laboratory for emergency biological analyses, kennels for up to 16 dogs, rooms 

equipped with ñcat friendlyò cages for up to 16 cats, exotic pets dedicated ward, room dedicated 

to the administration of cytotoxic treatments, equipped with an extractor hood equipped with a 

filter, area for suspected/confirmed contagious diseases, meeting rooms, break and rest rooms and 

storages areas; 

¶ Second floor: consultation rooms for ophthalmology, endoscopy rooms, operating rooms for 

surgeries, anaesthesia preparation and recovery rooms, changing rooms, and storage areas.  

The technical equipment of the Companion Animal Hospital includes: analysers for biochemical, 

haematological and electrolytic examinations, monitoring equipment, blood pressure measuring 

devices, electrocardiograms, syringe pumps and perfusion pumps, oxygenation equipment, 

anaesthesia machines, ventilators, equipment for warming patients, CT scanner, MRI, advanced 

cardiology ultrasound scanners, advanced imaging ultrasound scanners, 2 X-ray rooms, C-arm, 

endoscopy equipment, video-otoscopy equipment, laparoscopy and arthroscopy equipment, operating 

microscopes, and surgical and therapeutic lasers (Holmium:Yag and diode laser). 

Equine Hospital 

The Equine Hospital relocated from the Maisons-Alfort campus to the Equine Normandy Campus at 

the end of 2024. Consolidating all of the VEEôs equine activities on a single campus has significantly 

strengthened the connection between the two former clinical hubs (the medical-surgical hub in 

Maisons-Alfort and the locomotor hub at the Equine Normandy Campus), and enabled continued 

development of equine services. The new 2,000 m² hospital offers in-patient facilities for around 40 

horses, with: a large bore equine scanner, two MRI, two X-ray rooms, and a functional rehabilitation 

equipment including a 50-meter long swimming pool. The locomotor hub features 7 buildings, 

including: stables, an indoor arena, research facility , student workplaces, a building for aquatic 

physiotherapy, consultation and imaging rooms, and offices for academic and support staff. The 

medical-surgical hub comprises 4 buildings, including: stables, an isolation area, dissection rooms, 

and the Equine Hospital (customer reception, consultation and triage areas, standing and recumbent 

surgical suites, intensive care, and chemotherapy facilities, offices, and student workplaces). 
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Production Animal Hospital ï intra-mural teaching activities 

The Production Animal Hospital accommodates client-owned animals for care and animals provided 

by breeders for diagnosis purposes. Located on the ground floor of the Nocard building, the facilities 

comprise 3 housing zones accessible after a locker and changing area: 

¶ Zone A: hospitalisation for ownersô animals ñwith known free-statusò. This zone includes 6 small 

boxes (calves, small ruminants), 1 medium box, 2 large boxes (adult cattle) and 10 stalls with 

headlocks.  

¶ Zone B: hospitalisation for ownersô animals ñwith unknown statusò. This zone includes 6 small 

boxes (calves or small ruminants), 6 large boxes (adult cattle) and 6 stalls with headlocks. 

¶ Zone C: hospitalisation for animals ñwith known non-free statusò and that will not return to the 

farms. This zone includes 6 small boxes (calves or small ruminants), 2 medium boxes, 2 large 

boxes (adult cattle), and 8 stalls with headlocks. 

All zones are equipped with buckets, ropes, halters, forks, scrapers, and other necessary tools, as well 

as small equipment (needles, syringes, etc.) color-coded by zone to ensure proper handling. 

The sorting of animals into different zones is carried out according to a specific protocol based on the 

clinical signs of admitted animals and their health status, as outlined in the biosecurity manual and 

displayed in the buildings. Animals with any higher risk are sent directly to a specialized stall located 

in a separate building, specifically the contagious stall in the Guérin building, which is separated from 

the hospital and features one large stall with controlled access and airlock. 

The area dedicated to care and diagnostic activities is organised as follows: 

¶ An amphitheatre that serves both a consultation area for ownerôs animal and a space for adult 

bovine standing surgeries. This setup allows students to closely observe and interact with teaching 

staff. Equipment includes a cattle crush for adult bovine surgery, an adult bovine hoof trimming 

cage, an examination table for small ruminants or calves, and an oxygen supply column; 

¶ Surgery room for small ruminants or calves (zone D): 4 small boxes (calves or small ruminants). 

Equipment includes 2 oxygen supplies and 2 gas anaesthesia machines, 3 surgical tables for calves 

or small ruminants, 3 ceiling-mounted scialytics; 

¶ Laboratory (zone D): biochemical assay device (Idexx VetTest), blood gas analysis device (Idexx 

VetStat), 2 microscopes and a screen, 1 centrifuge, 1 agar oven for bacteriological analysis, 1 

refrigerator (for storage of analysis plates and samples), small equipment for coproscopy and slide 

staining; 

¶ Storage (zone T): feed storage, hayloft, medication storage room with restricted access (including 

2 secure lockers), oxygen storage area, and enclosed manure storage, livestock truck for 

transporting live animals. 

Wildlife Hospital 

The Wildlife Hospital provides care for native wildlife animals, primarily brought in by private 

individuals. These admissions include birds (85%) and mammals (15%), representing around 100 

urban and peri-urban species. The hospital occupies 250 m² over 2 floors in the Nocard building. The 

hospitalisation area comprises two rooms for birds, one room for small mammals, one room for larger 

animals, and one multi-purpose hospitalisation room. The care facilities include: a nursing room 

(equipped with two consultation tables with scialytic, ophthalmoscope, and a microscope equipped 

with a camera and screen), and an intensive care room (equipped with a table suitable for minor 

surgery, a gas anaesthesia machine, 2 oxygen therapy cages, 11 incubators of various sizes, 4 oxygen 

concentrators, and 6 syringe pumps). 



45 

 

 

Premises for housing research animals 

There are two buildings dedicated to housing of animals for scientific purposes. The Bressou building 

is used for rodents, while the Chauveau building also accommodates larger animals. Both buildings 

are approved for animal experimentation.  

In the Bressou building, animals (mice or hamsters) are housed in the biosafety level 3 laboratory, 

either in a ventilated rack or in an isolator located in a 26.5 m² animal housing area. This facility 

includes a biological safety station connected to the isolator, equipped with a ventilator, enabling non-

invasive research procedures, particularly virological studies.  

In the Chauveau building, approximately 1,000 m² is dedicated to housing animals for scientific 

purposes, with areas allocated by species (rodents, lagomorphs, dogs, cats, ferrets, small ruminants 

and pigs). It is equipped with biosafety level 3 animal houses, with 5 operating rooms for large 

animals (mainly pigs or sheep), an operating room for dogs (with ultrasound and ergometer), 2 

operating rooms with a C-arm and a small animal operating room for rodents and rabbits equipped 

with a microbiological safety station), and a radiology room. 

Standard 4.4. Core clinical teaching facilities must be provided in a veterinary teaching hospital (VTH) 

with 24/7 emergency services at least for companion animals and equines. Within the VTH, the VEE 

must unequivocally demonstrate that the standard of education and clinical research is compliant with 

all ESEVT Standards, e.g. research- based and evidence-based clinical training supervised by teaching 

staff trained to teach and to assess, availability for staff and students of facilities and patients for 

performing clinical research and relevant QA procedures. For ruminants, on-call service must be 

available if emergency services do not exist for those species in a VTH. The VEE must ensure state-of-

the-art standards of teaching clinics which remain comparable with or exceed the best available clinics 

in the private sector. The VTH and any hospitals, practices and facilities which are involved with the 

core curriculum must be compliant with the ESEVT Standards and meet the relevant national 

Veterinary Practice Standards. 

The 5 clinical and paraclinical platforms of the VTH (the Companion Animal Hospital, the Production 

Animal Hospital, the Equine Hospital, the Wildlife Hospital, and the medical analysis laboratory) 

comply with the requirements of the Decree of March 13, 2015, concerning veterinary care facilities. 

The VTH is headed by an Executive Director, who is responsible for implementing its development 

strategy and managing its operations. Reporting directly to the Dean, the Executive Director relies on 

a team of managers for each of the five platforms. For platforms with the largest number of staff, a 

steering committee has been established, comprising members of the Executive Board and the heads 

of the clinical services. 

The clinical and teaching activities conducted within the VTH align with the principle of research-

based and evidence-based medicine. This is ensured by the fact that most academic staff members 

hold a PhD and/or a veterinary specialist diploma and are actively involved in research units (see 

Standard 10.1). Additionally, the teaching staff at the VTH are trained in student instruction and 

assessment. The activities of the VTH are primarily designed to meet the needs of teaching. This is 

achieved through close coordination with the relevant teaching departments, ensuring that clinical 

and paraclinical operations are fully integrated into the educational objectives and curriculum 

requirements. 

The teaching staff benefit from access to state-of-the-art infrastructure and to large caseload of 

patients, enabling them to deliver high-quality clinical teaching. This environment also supports the 

development of clinical research projects and contributes to advancements in veterinary medicine. 

The clinical teaching provided within the VTH meets the highest standards of veterinary medicine 

and is comparable to, or even exceeds in some sectors, what is performed in the private sector (see 

the equipment of each platform of the VTH in Standard 4.3). 

https://www.veterinaire.fr/je-suis-veterinaire/mon-exercice-professionnel/documents-pour-mon-exercice?f%5B0%5D=categorie%3A3
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The activities of each hospital include clients who come directly on their own initiative and those 

referred by a veterinarian. Thanks to the diversity and quality of its equipment and teams, the VTH 

is able to provide clinical training for the undergraduate veterinary training, internship, and residences 

of many European colleges (see Table 10.3.1). In addition to providing 24/7 care for emergencies and 

hospitalised animals, the VTH operates Monday to Friday from 8:00 am to 6:30 pm, throughout the 

year, including during school vacations. 

The Companion Animal Hospital, the Equine Hospital and the Production Animal Hospital each 

operate a 24/7 emergency service throughout the year. These emergency services are based within 

the VTH, with no itinerant activity. In 2023, the number of emergencies were 5,081 for companion 

animals, 214 for equines, and 67 for production animals. 

Standard 4.5. The VEE must ensure that students have access to a broad range of diagnostic and 

therapeutic facilities, including but not limited to clinical skills laboratory, diagnostic imaging, clinical 

pathology, anaesthesia, surgeries and treatment facilities, intensive/critical care, ambulatory services, 

pharmacy and necropsy facilities. Procedures and facilities should also be available for soft skills 

training, e.g. communication skills training through role-play. 

Pre-clinical teaching activities take place in the CSL, located in a 275.5 m² dedicated room in the 

Agora building (see Standard 6.3). Client communication training, conducted through role-play with 

professional actors, is held in the Agora building classrooms, arranged with U-shaped tables around 

a ñconsultationò table. Paraclinical activities are carried out in the medical analysis laboratory on the 

2nd floor of the Guérin building. This laboratory operates 5 days a week and supports clinical activities 

by performing medical analyses. Students participate in a 2 week-shift in this sector, which covers 

parasitology, mycology, bacteriology, biochemistry, haematology, virology, histology, cytology, and 

necropsies. 

Clinical teaching activities in the VTH are performed in all the VTHôs services. The specific 

equipment in each service is described in Standard 4.3. 

All 4th and 5th year students (and 6th year students for those who choose the ñcompanion animalsò 

track and the ñcombined companion animals and equineò track) receive clinical training in the 

Companion Animal Hospital. Services in this hospital include preventive medicine, surgery (soft 

tissue and orthopaedics), reproduction, internal medicine (uro-nephrology, gastroenterology, 

endocrinology, neurology, oncology, etc.), dermatology, ophthalmology, anaesthesia, emergency and 

intensive care, imaging, cardiology, exotic pet medicine, nutrition, behavioural medicine, pharmacy 

and client reception.  

Fifth year students (and 6th year students for those who choose the ñequineò track and the ñcombined 

companion animals and equineò track) receive clinical training in the Equine Hospital. Services in 

this hospital include medicine, surgery, emergency and intensive care, locomotor pathology, 

ophthalmology, oncology, nutrition, reproduction, dentistry, and dermatology.  

All students from the 4th year to the 5th year (to the 6th year for those who choose the ñproduction 

animalsò track) receive clinical training in the Production Animal Hospital. The hospital offers two 

main types of services: intra-mural clinical activities, primarily involving animals brought in directly 

by clients or referred by veterinarians for further diagnostics or treatment, and extra-mural 

(ambulatory) clinical activities, where clinicians and students travel in VEE vehicles to visit animals 

on-site. These extra-mural visits include reproductive monitoring, sanitary inspections, and 

consultations for individual or collective medical cases. To support these activities, the hospital is 

equipped with a 5-seat van dedicated to extra-mural teaching activities, along with 9-seat vehicles 

designed to transport larger groups of students, particularly for reproduction monitoring and specific 

visits such as health inspections or farm audits, etc. Fifth-year students (as well as students from 

previous years as part of their personal project credits) also participate in the Wildlife Hospital, 
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primarily working in the nursing and intensive care rooms under veterinary supervision. They conduct 

entry clinical examinations, re-evaluations, and coproscopic analyses, and may assist with minor 

surgeries or imaging procedures.  

All 4 th year students receive specific training at the pharmacy department of the VTH during two half-

day sessions. Under the supervision of a veterinarian, they are responsible for dispensing drugs 

prescribed by the clinical services to pet owners. They also handle potential pharmacovigilance 

reports and report any pharmaceutical nonconformities, with a special focus on the proper use of 

critical antimicrobials. During the 5th and 6th year clinical training, students are further involved in 

drug management within each clinical service, including tasks such as checking expiration dates and 

ensuring the proper use of pharmaceutical products.  

Standard 4.6. Appropriate isolation facilities must be provided to meet the need for the isolation and 

containment of animals with communicable diseases. Such isolation facilities must be properly 

constructed, ventilated, maintained and operated to provide for the prevention of the spread of 

infectious agents, animal care and student training. They must be adapted to all animal species 

commonly handled in the VTH. When permanent isolation facilities are not available in any of the 

facilities used for clinical training, the ability to provide such facilities and the procedures to use them 

appropriately in an emergency must be demonstrated during the visitation. 

In the Companion Animal Hospital, a dedicated area on the first floor of the Cadiot building is 

reserved for hospitalised cats, dogs, and exotic pets showing signs of, or confirmed to have, a 

contagious disease. This area includes a dedicated airlock leading to two rooms. Access is restricted 

to veterinary staff (senior veterinarians, assistants, residents, and interns), nurses, and students. Entry 

and exit procedures for staff and students are outlined in a dedicated procedure sheet4.6.02. Each room 

is equipped with equipped with 4 cages for cats, small dogs, or exotic pets, 1 large dog cage, and 3 

cages for small to medium-sized dogs. 

In the Equine Hospital, a dedicated building is reserved for horses requiring isolation. The facility 

includes a yard with parking for the direct unloading of potential infectious, which are admitted 

directly into the isolation area. Vehicles leaving the parking area must pass through a wheel 

disinfection station. Access to the isolation building is restricted to authorised staff through a 

dedicated entry. Owners are not permitted in this area, and visits to contagious animals during 

hospitalisation are prohibited. Hospital staff and students enter through an initial airlock. From there, 

they pass through a first footbath to access a corridor leading to the isolation stables. Each stable is 

associated with a specific entrance room equipped with a second footbath and equipment specific to 

each horse. This building includes five stables: three standard-sized and two larger stables designed 

for specific cases, such as neurological patients or mares with their foals.  

The Production Animal Hospital features a dedicated isolation box for contagious animals located in 

a connected but separate building (Guérin), next to the necropsy room and rendering area. A specific 

procedure4.6.01 outlines the criteria for separating animals, determining which animals should be 

moved to this isolation box. The facility includes a dedicated airlock with a footbath, dedicated 

clothing and rubber boots, disinfectant and basic equipment exclusively for use in this area. Animal 

access to the box is through the back yard of the Guérin building, while human access is through the 

changing rooms of Guérin. 

The Wildlife Hospital has a dedicated room on the ground floor of the Nocard building, isolated from 

the rest of the clinic. This room can be used to house contagious animals, if necessary, with restricted 

access and the application of specific procedures4.6.03 (personal protective equipment, 

decontamination protocols). 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EZj8z_iQ7ZtAv2WZtSRsYMcBUFcfgcXe8-i5To-6kT-Dhg?e=vdloYL
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ESOBOTWyNYJJk2hWBU5ySq8BsysqZ6-2cYfwp1yJm0aMYA?e=jzFHPK
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EZFRg4xrTKBPrwh5rPVuptkBpKAeZd8U3BMUK7KZYmvvIw?e=ZXxsj3
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Standard 4.7. The VEE must have an ambulatory clinic for production animals or equivalent facilities 

so that students can practise field veterinary medicine and Herd Health Management under the 

supervision of teaching staff. 

In the 3rd year, students participate in ambulatory clinics dedicated to pig and poultry farms, gaining 

insight into the specific health management practices in these sectors. During these visits, students 

are asked to reflect on elements of husbandry, including internal and external biosecurity, on animal 

health issues, and to suggest improvements for farmers.  

In the 4th year, there is no ambulatory clinic as such, but periods when students address various herd 

issues on dairy farms, such as metabolic disorders, enzootic lameness, or problems related to feeding 

or farm environments, in preparation for visits in the 5th year.  

In the 5th year, ambulatory clinic systematically includes: 

¶ An audit of the cattle farm: during this audit, students are asked to reflect on the breeding process, 

housing and feeding, as well as on animal welfare and health. At the end of the audit, a report is 

drawn up and presented by the students. 

¶ One or two reproduction monitoring visits on dairy cattle: during these visits, students are taught 

to focus on monitoring post-partum uterine involution, making pregnancy diagnoses at different 

stages of gestation, and detecting any ovarian anomalies, 

¶ Two half-days of herd visits including parasite monitoring, with sampling and coprological 

analysis, health monitoring including clinical examinations and the necessary sampling (for 

example, body condition report, anaemia score assessment, blood samplesé), and on request, 

home medical consultations (various reasons including skin, locomotor, digestive, or respiratory 

pathology). 

As part of the clinical activities of the Production Animal Hospital, interns, 6th year students and 

occasionally 5th year students accompany teaching staff on outpatient visits. These activities include 

reproduction audits on professional farms, home medical consultations, minor on-farm surgeries, 

prophylaxis, sanitary inspections, and reproduction monitoring. 

The Production Animal Hospital is equipped with a 5-seat van, fully outfitted with all necessary 

equipment for farm visits, with custom-built storage unit containing biosecurity equipment (gloves, 

boots, cots, buckets, disinfectants, etc.), equipment for clinical examinations and care (halter, ropes, 

equipment for blood sampling, injections, tubing, perfusion, trimming, etc.), small portable analysers, 

ultrasound scanner, surgical equipment, and building audit / mammal / parasite inspection equipment. 

Depending on the purpose of the extramural visits, medications may also be brought along. For larger 

student groups, 9-seat vans are also available, as well as additional 5-seat cars. If required, private 

company buses can be booked. This is particularly the case for 3rd year ambulatory clinics in pig and 

poultry farms. 

Standard 4.8. The transport of students, live animals, cadavers, materials from animal origin and other 

teaching materials must be done in agreement with national and EU Standards, to ensure the safety of 

students and staff and animal welfare, and to prevent the spread of infectious agents. 

The VEE is equipped with several vehicles of different sizes: four 5-seat cars, one 6-seat van, one 7-

seat car, two 9-seat vans, and one 19-passenger. These vehicles are used to transport students for 

extra-mural clinical activities and also staff for other professional activities. For large groups (over 

14 students), transportation is organised using either the VEEôs own 19-passenger bus or a bus hired 

from a private transport company with a driver. For smaller groups, the VEE provides vehicles with 

5 to 9 seats. These vehicles are driven by either a teacher or a student. When students drive, the 

following documents are required and archived: the studentôs driving license and a completed 

certificate listing the passengers, signed by the driver, the supervising teacher, and the head of the 
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Teaching Department of Production Animals and Veterinary Public Health (in case of teaching 

activities related to this Teaching Department). A second student driver must also be present in the 

vehicle. The use of the vehicle is strictly limited to the direct round trip between the VEE (or 

accommodation site) and the designated site. It cannot be used for any other purpose. 

A dedicated livestock truck is used for transporting live animals for the Production Animal Hospital. 

Before each transport, the truck is cleaned, disinfected, and equipped with straw bedding4.8.01. 

Transport is limited to one cow or large bovine per trip. Multiple calves or small ruminants may be 

transported together only if they originate from the same farm or are animals sold to the VEE and not 

intended to leave alive. Animal transport complies with regulations, requiring specific documentation 

for cattle and movement permits for small ruminants. All transport is conducted by drivers certified 

for live-animal transport. The VEE does not transport cadavers of large animals. 

Small carcasses (e.g. piglets, poultry) and anatomical parts are transported in watertight boxes. For 

anatomical parts intended for food hygiene inspection, a sanitary document4.8.02 indicating the nature 

of the parts is completed by the slaughterhouse for each shipment and archived by the VEE. All 

transport of these anatomical parts is strictly regulated by the DDPP. 

Standard 4.9. Operational policies and procedures (including biosecurity, good laboratory practice 

and good clinical practice) must be taught and posted (in different languages if the curriculum is taught 

in them) for students, staff and visitors and a biosecurity manual must be developed and made easily 

available for all relevant persons. The VEE must demonstrate a clear commitment for the delivery and 

the implementation of biosecurity, e.g. by a specific committee structure. The VEE must have a system 

of QA to monitor and assure clinical, laboratory and farm services, including regular monitoring of the 

feedback from students, staff and clients. 

Most of the heads of the VTHôs services are board-certified, assuring the use of good clinical practices 

by the overall clinical teaching staff. The operational policies are communicated to staff by using the 

hierarchical organisation, collective messages of the service, and by using the intranet website. 

Students are informed through the EVE platform, and by their supervisors during each clinical 

rotation in the VTH. Clients are informed by the staff, by the displays, and by the internet website.  

All staff members can made observation regarding clinical practices to their manager and during 

meetings of their service. For VTHôs clients, the head of the VTH is in charge of responding to any 

clientsô complaints. In addition, the VTH initiated in 2024 a system to collect clientsô level of 

satisfaction and their main reasons for non-satisfaction after their visit to the VTH. This system is 

currently deployed in the Companion Animal Hospital and permits to analyse the reasons of clientsô 

non-satisfaction and to thus implement changes. Since 2023, one member of the academic staff is in 

charge of the VTHôs e-reputation and clinical quality (see Standard 1.2) and assures the monitoring 

of clinical services4.9.05. Feedback from students regarding clinical practices is collected through the 

student evaluations of teachings and exams of clinical CUs (see Standard 3.4). 

Training in hygiene and security procedures (such as fire procedure, procedures in event of a bite, 

etc.) is provided to any newly recruited VTHôs staff (including nurses). A member of the VEE is 

specifically trained to carry out accident analyses and to recommend changes if necessary (changes 

to workstations, personal protective equipment, procedures, etc.). 

Before the clinical rotations in the 5th year, students practice clinical technical gestures in the CSL 

and are assessed on the acquisition of these gestures (see Standard 6.3). Good laboratory practices 

are taught in clinical rotations in the 5th year in the VEEôs medical analysis laboratory. 

A dedicated committee structure (CoBios) is actively involved in overseeing and managing 

biosecurity measures. Its mission is to ensure that biosecurity rules are understood and effectively 

applied across all VEE activity sectors exposed to biological risks. It proposes actions, coordinates 

their implementation, carries out audits and reports to the Executive Board on measures required to 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ESPHFYClG4xIijNrbnE44F0B2pFQQjsOysGb9Fw7Migw9Q?e=QNB9H6
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EWUrx5scR3xLvdUT2oQYKkoBJATLcKYTO8OxqNKKfyEIfQ?e=sV4Pcr
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/Ef7WQzLO8HZCnS296K6Rme8BB0g-cn5dKcUY9HPEEbscDQ?e=TDBcnn
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address any identified deficiency. A generic email address (cobios@vet-alfort.fr) is also available to 

allow staff and students to report alerts or provide feedback to the committee. Under the direct 

authority of the Dean, the head of the CoBios coordinates these actions, in collaboration with the QA 

Manager. The CoBios composition1.2.22 and the CoBiosôs procedures are defined in its internal 

regulations1.2.21. The CoBios meets at least twice a year, and as needed, such as in response to a 

biohazard event on one of the VTH platforms. The CoBios is committed to regularly updating the 

biosecurity manual4.9.03, as well as drafting new procedures, monitoring regulations and following up 

on alerts. The biosecurity manual is accessible to all VEEôs staff on a dedicated VEEôs intranet 

webpage4.9.06, and to all students on a dedicated EVE webpage. The CoBios also ensures that 

buildings and accommodation areas comply with biohazard standards and procedures. It conducts 

internal audits carried out by its members (see for instance the audit of the Production Animal 

Hospital carried out in January 20244.9.01). 

The VEEôs renovation and construction programme has modernised the buildings and strengthened 

compliance with biosecurity measures. The concept of forward flow has been reinforced, and the 

boundaries between different zones are clearly defined. Instructions, including dress codes, are 

displayed using pictograms and photos on-site and are explained to students at the beginning of their 

curriculum to ensure early understanding and adherence.  

Biosecurity is an essential part of many teaching activities of the core curriculum4.9.02, with a total of 

2 hours in 1st year, 7 hours in 2nd year, 17 hours in 3rd year, 22 hours in 4th year, and 13 hours in 5th 

year. At the end of the 4th year, all students are required to pass a biosecurity test before beginning 

their 5th-year clinical shifts. 

Comments on Area 4 

Over the past 15 years, the VEE has undertaken major real estate renovation and construction projects, 

encompassing key buildings such as the Bouley building (offices for teaching staff), the Cadiot 

building (Companion Animal Hospital, 2009), the Camille Guérin building (anatomy, necropsies, 

basic sciences teaching, medical analysis laboratory, 2015), the Nocard building (Production Animal 

Hospital, 2020), the Chauveau building (research activities, 2020), the Agora building (teaching 

rooms, CSL, offices for support staff, 2023), and the new facilities for the Equine Normandy Campus 

(2025). These developments have greatly improved biosecurity and working conditions for staff and 

students. The distance between the two campuses remains a challenge; the transport time needs to be 

taken into account and visio-conferencing equipment must continue to be strengthened. 

Following these extensive renovation efforts, the VEE is now managing a high volume of requests 

for modifications and adjustments to its new premises, placing significant pressure on the building 

operations team, especially as new projects are planned for 2027 and beyond. These upcoming 

projects include restructuring the Bourgelat building to create new teaching spaces and facilities for 

student life, transforming the Lagneau building into a ñCampus Heartò with shared facilities for 

campus activities, repurposing the Girard building to host seminars, conferences, and public events, 

and renovating the Fragonard building to provide additional teaching spaces and heritage storage 

facilities.  

In parallel, the City of Paris and the Ile-de-France Region are implementing policies to transition 

vehicle fleets to less polluting and quieter alternatives. The VEE is currently reviewing its own 

vehicle fleet to ensure compliance with these regulations while maintaining effective transportation 

for extra-mural teaching activities.  

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EdHqXF5hfTtNtrh0FwQINS0BG3ImxtzLbx6edt1xrxBtrg?e=nmjY4R
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EYZNkO93U-VCnEa-DFc9cqYBNx_EvGtcRkyuOMM0j-c8OQ?e=0fb9ny
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EeuZ-BMox5hPm4cCP1PM7f0BJuSO0io2mOhKpWbYcQBw4w?e=rOIHC3
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EYTKXayMBSFLpM91NySuzE4B-r2yXE1Kgl4JqV1DZtR-mw?e=AHJOtb
https://eve.vet-alfort.fr/course/view.php?id=556
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ESGXij2Y5HpNtO-_1U29-qkBVb--M5HVG2K98MTk2wbNrQ?e=8izPyF
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ERW0kySCAapHh8RFgwtuE9ABzzRS2xzPMWxHBHJctU3l5Q?e=1YIbKU
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Suggestions for improvement in Area 4 

The French governmentôs decision to increase the number of veterinary students has created a 

growing demand for teaching spaces. While the most recently delivered building, the Agora building, 

has successfully addressed this need, some older buildings still require adjustments. In response, a 

new real estate renovation project was adopted by the Board in 2024. The plan includes the 

renovation of four buildings, with the first scheduled for completion by September 2027. This 

ambitious initiative will be funded partly through the VEEôs financial reserves and partly through the 

valorisation of land parcels linked to the hosting of agricultural state institutions. Additionally, plans 

include the development of student life facilities and campus green spaces, further improving the 

campus environment for both learning and student life. 
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AREA 5. ANIMAL RESOURCES AND TEACHING MATERIAL OF ANIMAL ORIGIN  

Standard 5.1. The number and variety of healthy and diseased animals, first opinion and referral cases, 

cadavers, and material of animal origin must be adequate for providing the practical and safe hands-on 

training in all relevant areas and adapted to the number of students enrolled. Evidence must be provided 

that these data are regularly recorded and that procedures are in place for correcting any deficiencies. 

Concerning the use of living animals, there is a clear distinction between pre-clinical and clinical 

training. Concerning pre-clinical training, due to animal welfare reasons, the VEEôs strategy is to 

reduce the number of live animals used as much as possible (according to the 3R principle). Whenever 

possible, this means using methods other than live animals, such as the use of the CSL, or the use of 

anatomical parts. However, it is sometimes necessary to use live animals once the theoretical and 

practical foundations have been completed without using live animals. In this case, the VEEôs strategy 

depends on the species. For companion animals or exotic pets, practical training mobilises student or 

staff animals, as well as animals owned by the exotic pets student club. For horses, practical training 

involves horses rented for short periods (around four months), military horses from the Garde 

Républicaine cavalry regiment (15 min., 350 horses), and horses from the VEEôs educational herd 

located in the Equine Normandy Campus (9 horses). For farm animals, the VEE relies mainly on 

official partnerships with agricultural high schools managed by the MASAF to train students for 

careers in agriculture. These high schools include the high school of Brie-Comte-Robert, which is 

specialised in suckler cows, dairy cows, and pigs (40 minutes away), the high School of La 

Bretonnière, which focuses on sheep (60 minutes away), and the high school of Le Chesnoy, also 

focused on sheep (90 minutes away). The VEE also collaborates with the innovative farm of 

AgroParisTech, an agronomy engineering establishment (Farm of Grignon, specialised in dairy cows, 

60 minutes away), and conducts teaching sessions on private farms. Additionally, hospitalised cattle 

are used for propaedeutic courses on a smaller scale.  

Concerning clinical training, the VEE relies on its dedicated VTH composed of 4 hospitals: the 

Companion Animal Hospital, the Production Animal Hospital, the Equine Hospital, and the Wildlife 

Hospital. The VTH welcomes a large number of animals affected by a wide range of diseases and 

wounds. One of the objectives of the VEEôs Strategic Plan, within axis no. 2 entitled ñPursuing 

pedagogical transformationò, is indeed to ñdevelop the VTH to increase pedagogical supportò. 

Regarding the use of materials of animal origin, the VEE obtains cadavers or anatomical parts from 

slaughterhouses, partner farms and approved suppliers. It also uses cadavers from animals that died 

in a VEEôs clinics, especially for necropsy and surgery training, and purchases animals that were 

breeders in animal experimental research centres and are not eligible for rehoming. These sources of 

supply and methods ensure that the VEE has sufficient animals and biological resources to train 

veterinary students. 

After training on mannequins in the CSL, the first component of the VEEôs strategy for clinical 

training is the development of a VTH that functions as a ñplatformò. Due to the increase of the number 

of students (see Standard 7.2), the goal is to develop animal care activities in order to maintain the 

high quality of clinical education, while maintaining high standards of service and care, and being as 

attractive as possible when it comes to recruiting staff. The VTH generates revenues that are used to 

finance a high level of investment and support innovation (see Standard 2.1).  

Ideally positioned in the middle of high concentrations of animals, both in Maisons-Alfort for 

activities involving companion animals, including exotic pets and wildlife animals, and in Normandy 

for activities involving horses, clinical activities in these sectors are highly developed and diversified. 

About 60% of the region is also dedicated to agriculture. Due to the lack of veterinarians for farm 

animals, its Production Animal Hospital is the only facility for these species in the whole area. As 

https://www.gendarmerie.interieur.gouv.fr/garde-republicaine/presentation/organisation/le-regiment-de-cavalerie
https://www.gendarmerie.interieur.gouv.fr/garde-republicaine/presentation/organisation/le-regiment-de-cavalerie
https://campus-bougainville.fr/presentation-exploitation/
https://www.labretonniere.fr/exploitation-agricole/
https://www.labretonniere.fr/exploitation-agricole/
https://exploitation.lechesnoy.fr/
https://www.agroparistech.fr/lecole/ecole-8-sites/ferme-experimentale-grignon
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described above, the VEE also has a large number of partners, many of them at a less than 1.5 hour 

of driving. 

The Companion Animal Hospital welcomes around 33,000 patients every year: 52% dogs, 40% cats 

and 8% exotic pets. Most of the clinical activities are primary care, including preventive medicine 

(5,600 patients per year) and emergency (5,500 patients per year). This provides a large number of 

cases allowing students to gain a comprehensive education in each discipline, especially being 

supervised by EBVS/ABVS specialists. Students are actively involved in clinical rotations for 

consultations and hospitalisation (including conventional hospitalisation in medicine, surgery, and 

intensive care). They manage cases as first-line practitioners under the supervision of the teaching 

staff and supervisors conduct clinical rounds once or twice a day, allowing them to study each case 

in detail. 

The Equine Hospital welcomes over 2,400 patients per year. Primary care activities account for 

around 16% of consultations. The diversity of activities is significant, with consultations for 

medicine, surgery, emergencies, locomotor pathology, ophthalmology, dermatology, and others. 

In November 2018, the VEE decided to close its Burgundy campus due to the declining activity in 

the farm animal sector in this region and the need to expand visitation opportunities over a larger 

territory; this decision was effective in 2020. Since then, activities have expanded from the Maisons-

Alfort campus, encompassing both intra-mural activities (consultations, hospitalisation, surgery, 

complementary examinations) and extra-mural activities (individual medicine, reproductive 

monitoring, population medicine, consulting, preventive medicine). These activities benefit from a 

rapidly growing small ruminant herd in the Ile-de-France region, and are supported by a network of 

professional breeders who face challenges in finding veterinarians willing to treat farm animals. The 

Production Animal Hospital also complements its activities with cases referred by veterinarians. 

Referring veterinarians offer the farmer the free option of sending one to three animals to the VEE, 

which are transported by VEE staff using a livestock truck. Upon admission, the clinical team and 

students conduct a thorough clinical examination and perform additional tests to address the 

veterinarianôs questions. If necessary, the team may also carry out diagnostic surgical procedure (e.g., 

an exploratory laparotomy). If the animalsô sanitary status is impaired and prevents their return to the 

farm, animals are euthanised and necropsied. The referring veterinarian then receives a report 

enabling them to better manage health issues on the farm. This referred activity has a wide radius of 

action, covering up to 300 km around the VEE. The VEE is an active member of the Ile-de-France 

Veterinary Network Steering Committee for farm animals5.1.03, a group of local stakeholders 

(including professional veterinary associations, livestock farmers, government bodies, etc.). this 

committee aims to address the shortage of veterinarians working with farm animals. Within this 

steering committee, the VEE is a key contributor in the Ile-de-France region to provide healthcare for 

production animals.  

The Wildlife Hospital welcomes around 1,000 animals per year (85% birds, 15% mammals). 

Considering the welfare of animals used for educational purposes, the VEE applies the 3R principle: 

Replace (use of the CSL), Reduce (by using the number of animals strictly necessary for pre-clinical 

training, or by working on cadavers or anatomical parts), and Refine (by preparing students on 

mannequins or cadavers, limiting repetition of manipulations and invasive/stressful procedures on the 

same animal). 

Regarding anatomy teaching, dogs are sourced from a laboratory animal supplier; the animals 

supplied are generally cull breeding dogs that cannot all be adopted by families. Horses, cattle and 

goats are purchased from a livestock dealer: these are culled animals with low economic value. 

Poultry comes from the recovery or purchase of cull animals (laying hens) from a breeder. Horse 

isolated limbs are supplied by a slaughterhouse. Dogs, horses and ruminants are embalmed with zinc 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EeP7LoyTeUdJrsYSw32HDK0BxP8BkWKluNgfDKukPPfr9w?e=eUECIh
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chloride solution prior to dissection (no formalin). Poultry and horse distal limb are used 

unembalmed. Depending on the time of use, animals are stored in positive or negative cold rooms. 

After teaching activities, all cadavers and anatomical parts are stored in a dedicated cold room, then 

removed by a specialised company. A register of animals entering and leaving the VEE is rigorously 

kept up to date. Anatomical teaching also utilises a large collection of bones and plastinated 

anatomical parts (over 400), supported by an in-house plastination laboratory that continuously 

produces new specimens.  

Concerning the necropsy teaching, companion animals and exotic pets are placed by clinicians in the 

cold room of the Companion Animal Hospital. References and owner details (Sirius tag), date of 

placement and service are registered. A system of coloured labels indicates the nature of the procedure 

of the placement: green for necropsy requested by a clinician or owner, white for body donation, 

yellow for optional necropsy, and orange for animal biter-scratcher (requested for rabies test). Once 

arrived in the necropsy service, cadavers can be necropsied immediately or stored in the cold room. 

During holidays or if there are too many cadavers, animals are frozen in a cold room at -20°C and 

necropsied later. Horses, ruminants and small ruminants are stored in the large animal cold room 

adjacent to the necropsy room. For pigs, a partnership with a 1,700-sow farm in the Aube region 

provides 96 cadavers per year (animals that have died or been sacrificed on the farm), which are 

transported in airtight containers to the VEE for necropsy. For poultries, a partnership with a breeder 

ensures sufficient supply. Animals are either delivered as corpses in airtight containers or arrive alive 

and are euthanised at the VEE. All necropsies are systematically recorded in dedicated files (date of 

autopsy, persons involved, name of clinician, report, etc.). 

Table 5.1.1. Cadavers and material of animal origin used in practical anatomical training 

Species 2023-2024 2022-2023 2021-2022 Mean 

Cattle 4 4 4 4 

Small ruminants 6 6 6 6 

Pigs 0 0 0 0 

Companion animals 40 42 42 41.3 

Equine 4 4 4 4 

Poultry & rabbits 32 104 120 85,3 

Aquatic animals 148 128 124 133.3 

Exotic pets 0 0 0 0 

Limbs (horse, poultry, rabbit) 72 70 70 70.7 

Heads (horse, dog, cat) 30 28 8 22 

Hearts (small ruminants, pigs) 30 20 20 23.3 

Table 5.1.2. Healthy live animals used for pre-clinical training (animal handling, physiology, animal 

production, propaedeutics, ...) 

Species 2023-2024 2022-2023 2021-2022 Mean 

Cattle 912 930 930 924 

Small ruminants 360 360 360 360 

Pigs 0 0 0 0 

Companion animals 127 114 127 122.7 

Equine 55 66 50 57 

Poultry & rabbits 0 0 0 0 

Exotic pets 7 10 14 10.3 

Others (Pigeons) 2 1 1 1.3 
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Table 5.1.3. Number of patients seen intra-murally (in the VTH) 

Species 2023-2024 2022-2023 2021-2022 Mean 

Cattle 140 180 199 173 

Small ruminants 410 416 340 388.7 

Pigs 41 33 19 31 

Companion animals 33151 33311 32297 32919.7 

Equine 2380 2393 2447 2406.7 

Poultry & rabbits 1838 1543 1554 1645 

Exotic pets 791 1055 1296 1047.3 

Others (wildlife animals, camelids) 1124 1160 1002 1095.3 

Table 5.1.4. Number of patients seen extra-murally (in the ambulatory clinics) 

Species 2023-2024 2022-2023 2021-2022 Mean 

Cattle 1631 1115 2135 1627 

Small ruminants 2797 3363 3354 3171.3 

Pigs 49 22 73 48 

Companion animals 80 0 0 26.7 

Equine 62 100 202 121.3 

Poultry & rabbits 9 4 45 19.3 

Exotic pets 16 0 0 5.3 

Table 5.1.5. Percentage (%) of first opinion patients used for clinical training (both in VTH and 

ambulatory clinics, i.e. Tables 5.1.3 & 5.1.4) 

Species 2023-2024 2022-2023 2021-2022 Mean 

Cattle 87.1 86 96.3 89.8 

Small ruminants 96.5 85.4 95.5 92.5 

Pigs 94.4 94.5 100 96.3 

Companion animals 83 82 84 83 

Equine 18 17 18 17.7 

Poultry & rabbits 91 75 76 80.7 

Exotic pets 93 75 76 81.3 

Others (wildlife animals, camelids) 95 95 95 95 

Table 5.1.6. Cadavers used in necropsy 

Species 2023-2024 2022-2023 2021-2022 Mean 

Cattle 103 137 159 133 

Small ruminants 69 62 73 68 

Pigs 93 98 95 95.3 

Companion animals 388 395 348 377 

Equine 59 76 26 53.7 

Poultry & rabbits 137 133 98 122.7 

Aquatic animals 280 89 84 151 

Exotic pets 56 51 12 39.7 

Others (wildlife animals, camelids) 168 217 107 164 

Table 5.1.7. Number of visits in herds/flocks/units for training in Animal Production and Herd Health 

Management 

Species 2023-2024 2022-2023 2021-2022 Mean 

Cattle 150 119 131 133.3 

Small ruminants 158 129 88 125 

Pigs 42 22 21 28.3 

Poultry 8 8 6 7.3 

Rabbits 0 0 0 0 

Aquatic animals 0 0 0 0 
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Table 5.1.8. Number of visits in slaughterhouses and related premises for training in VPH (including 

FSQ) 

Species 2023-2024 2022-2023 2021-2022 Mean 

Ruminant slaughterhouses 8 8 8 8 

Pig slaughterhouses 8 7 8 7.7 

Poultry slaughterhouses 0 0 0 0 

Related premises 12 12 13 12.3 

Others (Rungis international market) 4 4 0 2.7 

As described in Standard 1.2, each of the 3 Teaching Department Councils is responsible for 

designing, organising and coordinating undergraduate veterinary training and continuing education 

in the disciplines it covers. It proposes the competences to be acquired, the learning outcomes, the 

programmes, the teaching and assessment methods to be used, in line with the Competences 

Framework. In the field of pre-clinical teaching, the teaching teams define the number of animals 

required. In the field of clinical teaching, the Teaching Department draws up the programme of 

clinical rotations. These programmes are then communicated to students via EVE and to staff via the 

heads of clinical services. After each semester, the results of the student evaluations of teachings and 

exams (see Standard 3.4), which may be related to the number and variety of animals and material of 

animal origin for pre-clinical and clinical training, are presented and discussed in Teaching 

Department Councils. If necessary, changes for the following AY are decided. 

For each activity involving healthy animals, a summary sheet is prepared detailing the number of 

animals, the procedures performed, the educational justification, and the animal welfare measures 

implemented5.1.04. These sheets are reviewed by the heads of Teaching Departments, their deputy, 

and the Executive Director for Education to regulate these activities and ensure a balanced assessment 

of their benefits and disadvantages. 

The CAQ regularly monitors the ESEVT indicators and presents their values during each December 

meeting1.6.05. They are graphically presented by using a dedicated Excel spreadsheet1.6.04. Depending 

on the AYôs values or changes in the indicators, the CAQ suggests corrective actions and/or identifies 

individuals in charge of implementing corrective actions. A recent example is the implementation of 

a new body donation procedure within the Companion Animal Hospital following a CAQ alert 

concerning the number of dog and cat necropsies available for student training.  

Standard 5.2. In addition to the training provided in the VEE, experience can include practical training 

at external sites, provided this training is organised under the supervision of teaching staff and follows 

the same standards as those applied in the VEE. 

Off-site teaching is provided for each student, systematically under the supervision of one or more 

members of the academic staff who are present during the visits. These teaching activities cover 

production animals, equines and VPH. 

Regarding production animals, off-site teaching activities include discovery visits, zootechnical and 

health audits, as well as practical workshops (including animal care and individual or collective 

medical consultations). The covered species include dairy and suckler cattle, small ruminants, pigs 

and poultry. These visits included in the clinical core curriculum (CCT) start from 2nd to the 5th year. 

As described in Standard 3.1, the ñproduction animalsò track in the 6th year also includes off-site 

teaching activities.  

In the 2nd year, off-site horse handling courses are organised at the Garde Républicaine cavalry 

regiment (6 km from the Maisons-Alfort campus). Second year students are trained to observe the 

horseôs expressions and body language, encouraged to approach animals respectfully and safely, and 

are taught how to put a head collar and handle horses. Procedures are conducted to limit stress and 

respect the well-being of the horses. Off-site teaching activities at the Garde Républicaine cavalry 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EfdCnS15-btNr0N7ZBqlcgABmsRPHQtm3uIEwKhq5nl5xA?e=L1QcUa
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EcH7xARA5nBAtKorhc56xrkBhcg7LMXX-3tu-0QgB4kaWQ?e=enIIc8
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EdoJiu6pmV5PnQLscIgX05UBHK6zxnPs6qWBkARyDrVP7w?e=TLcmX5
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regiment are also organised for 5th year students. The 5th year students take part in a practical session 

by carrying out a full clinical examination on healthy horses (including eye examination and 

rebreathing bag). They are supervised by two teachers. It provides an ideal opportunity to discuss the 

examination and its results, as well as the horsesô living conditions and health monitoring. These 

activities for the 5th year students will be organised in the Equine Normandy Campus from 2025. 

Other off-site teaching activities cover food hygiene, quality and safety, and are provided from the 

3rd to the 5th year. Two compulsory visits to slaughterhouses, food processing sites and catering 

facilities are included in the curriculum: one visit to the international fresh products market of Rungis 

(the French first fresh product market, including a meat pavilion, a seafood pavilion, and a dairy 

pavilion) and one visit in an ANSES food analysis laboratory at Maisons-Alfort. These two visits are 

supervised by 1 or 2 members of the academic staff.  

The table 5.2.1 provides the pedagogical objectives of these off-site visits. 

Table 5.2.1. Pedagogical objectives of the off-site visits under supervision of academic staff 

Year Extra-mural site Field Pedagogical objectives 

Number of 

academic staff 

involved 

Year 2 
Farm of Grignon or 

partner farms 
Bovines 

Observation of animals, breeding 

system, rationing system, bromatology 
2 

Year 2 

 

High school of Brie 

Comte Robert  

Bovines and 

pigs 

Restraint / Halter fitting, herd 

maintenance 
1 

Year 2 

 

Partner farms, high 

schools of Le 

Chesnoy and La 

Bretonnière 

Sheep 

Blood sampling and animal 

observations, animal welfare and 

biosecurity 

1 

Year 2 
  

Garde Républicaine 
cavalry regiment 

Horses 
Approach and care of the horse - basic 

clinical examination 
1 

Year 3 Poultry farm Poultry 
Discovery of an intensive poultry farm, 

biosecurity audit 
2 

Year 3 

 
Pig farm Pigs 

Discovery of an intensive pig farm, 

farm audit 
2 

Year 3 

 

Slaughterhouse of 

Migennes 

Bovines, 

sheep, FSQ 

Discovery of ruminant slaughter 

process 
2 

Year 4 
Rungis international 

market 
FSQ  

Discovery of Rungis, exchanges with 

veterinary services 
2 

Year 5 
Garde Républicaine 
cavalry regiment 

Horses 
Complete clinical examination, blood 

test 
1 

Year 5 Farm of Grignon Bovines 
Welfare evaluation, farm visit, housing 

audit 
2 

Year 5 

Farm of Grignon, La 

Tremblaye and Mahé 

dairy farms  

Bovines 
Reproduction monitoring / transrectal 

palpations and ultrasounds 
1  

Year 5 
Farms, educational 

farms, eco pasture 

Bovines, 

sheep, goats 

equines, pigs, 

poultry 

Two visits, sanitary and coprological 

inspections 
2 

Year 5 

 

Slaughterhouse of 

Fleury-les-Aubrais 
Pigs and FSQ 

Discovering the pig slaughtering 

process, slaughterhouseôs role in 

clinical monitoring of pig farms, good 

hygiene practices 

2 

Year 5 

 

Visit of ANSES 

food-safety 

laboratory 

FSQ 

Discovery of food analysis 

laboratories, food monitoring and 

control plan, and foodborne outbreaks 

2 
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Year Extra-mural site Field Pedagogical objectives 

Number of 

academic staff 

involved 

Year 5 

Agri-food industry 

visits (various partner 

sites) 

FSQ 
Discover the food industry, setting up a 

sanitary control plan 
1 

Year 5 
Catering services of 

the French Army 
FSQ 

Fundamentals of contract catering, 

regulatory framework, good hygiene 

practice, HACCP 

2 

Year 5 
Extra-mural clinical 

activities 

Bovines, 

sheep, goats, 

pigs 

Clinical approach during clinical visits 1-2 

Year 6* 

Farm of Grignon, La 

Tremblaye and Mahé 

dairy farms 

Bovines 
Reproduction monitoring, transrectal 

palpations and ultrasounds 
1 

Year 6* ï 

dairy sub-

track 

4 visits to farms 

(partners or referral 

cases) 

Bovines Reproduction audits and monitoring 2 

Year 6* ï 

dairy sub-

track 

Farm of Grignon Bovines Calf dehorning 2 

Year 6* ï 

meat sub-

track 

Farm visits 

(including one audit, 

a bull breeding farm, 

a fattening bull farm 

and other beef cattle 

farm visits), auction 

market 

Bovines 

Weeks of immersion in the beef 

industry, including work on a complex 

clinical case 

2 

Year 6* ï 

small 

ruminants 

sub-track 

Farm visits 

(including one audit 

and discovery visits) 

Sheep 

Goats 

Weeks of immersion in the sheep and 

goat sectors, including work on a 

complex clinical case. 

2 

Year 6*ï 

swine and 

poultry 

farms sub-

track 

Farm visits 

(including one audit 

and discovery visits)  

Pigs 

Poultry 

Two weeks of immersion in the pork 

and poultry industries, including work 

on a complex clinical case, farm visits 

and meetings with industry 

professionals. 

Visit to a veterinary analysis laboratory 

specialised in organised sectors 

Day at SPACE in Rennes (international 

livestock show) 

1 

* ñProduction animalsò track; FSQ, Food Safety and Quality. 

Standard 5.3. The VTH must provide nursing care skills and instruction in nursing procedures. Under 

all situations students must be active participants in the clinical workup of patients, including problem-

oriented diagnostic approach together with diagnostic decision-making. 

In the VTH, supervised by the teaching staff, students apply the technical, communication, diagnostic 

and therapeutic competences they need to acquire corresponding to the D1C. In the 2nd and 3rd years, 

teaching activities in the VTH allow the students to learn how the VTH operates; they learn hygiene 

management and biosecurity procedures, and learn how to restrain a dog or a cat. Instructions for 

practicing technical procedures are available on the dedicated EVE webpage of the CSL. The 

instructions are produced by the teaching staff, and students must validate practical exams carried out 

in the CSL before arriving in the hospital. Clinical rotations aimed at acquiring nursing competences 

on live animals and the diagnostic approach begins in the 4th year: students rotate in the Companion 

Animal Hospital (10 mornings) and in the Production Animal Hospital (4 mornings) in small groups 

https://eve.vet-alfort.fr/course/view.php?id=574
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(4-5 students). These clinical rotations are carried out in the following services: medical imaging, 

preventive medicine, surgery (consultations and operating room), switchboard and reception, 

sampling, and pharmacy in the Companion Animal Hospital, and in hospitalisations in the two 

hospitals. Students can develop their skills in restraint, performing technical procedures, carrying out 

clinical examinations and vaccinations, and in dispensing veterinary medicines in compliance with 

current regulations. Clinical rotations are described on the CUôs EVE webpage (here for CU-0417 

and here for CU-0427).  

In the 5th year both in the Companion Animal and Production Animal Hospitals, students are involved 

in the care of animals, in a front-line position. Students carry out the ñpre-consultationò: they discuss 

the case with the owner to gather the patientôs anamnesis and history, carry out the clinical 

examination, and prepare a summary of the case to be presented to a clinician. The student then 

coordinates the diagnostic approach decided with the clinician and the animalôs owners. In the 

Companion Animal Hospital, students perform technical procedures (catheter placement, intubation, 

etc.) and monitor the anaesthesia and recovery phases, under supervision. In neutering and spaying 

surgery, students are assigned to cases and manage them from start to finish under the supervision of 

clinicians. For cat surgeries, this includes performing the entire surgical procedure. In hospitalisation, 

students actively participate in the development of problem-oriented diagnostic approach and 

therapeutic plan. Under supervision, they carry out simple diagnostic procedures (blood tests, urine 

tests, blood pressure measurements, é), take care of the animals, write initial medical reports before 

validation and communicate with the owner. In the Production Animal Hospital, students take part in 

the anaesthetic and surgery with a clinician. If complementary tests are required, students carry them 

out using the equipment available in the Hospital (echography, coproscopy, blood biochemistry, skin 

scraping) or take blood samples for analysis at the medical analysis laboratory. In hospitalisation, 

students are responsible of all aspects of animal care, including daily clinical monitoring, discussing 

treatments with clinicians and administering them, nursing and feeding. Each day, students 

responsible for the case present an oral clinical report to the supervising clinician. In the Equine 

Hospital, students actively participate in the nursing care of hospitalised horses. They conduct clinical 

follow-up, discuss the cases with the clinicians, and suggest potential complementary examinations 

and treatment plans during twice-daily rounds. Students perform the technical procedures appropriate 

to their expected skill level, administer treatments, provide nursing care, and maintain accurate case 

records. In the three Hospitals, students receive individual feedback on the cases they have managed. 

They also participate in clinical rounds during which they present comprehensive diagnostic and 

therapeutic approaches for their case and review theoretical concepts with clinicians.  

During the 6th year in each clinical track, students deepen their clinical experience and are expected 

to broaden their knowledge by managing more complex cases. 

The group sizes (number of students) in clinical rotations are presented in Table 5.3.1. 

Table 5.3.1. Group size (number of students) in the clinical rotations 

Hospital of the VTH 4th year 5th year 6th year (tracking year) 

Companion animals 5-6 4-5 5-6 

Production Animals 5-6 11-12 4-5 

Equine Not relevant 4-6 3-5 

Wildlife  Not relevant 1-2 Not relevant 

 

  

https://eve.vet-alfort.fr/course/view.php?id=601
https://eve.vet-alfort.fr/course/view.php?id=604
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Standard 5.4. Medical records for patients seen intra- and extramurally under Core Clinical Training 

(CCT) must be comprehensive and maintained in an effective retrieval system to efficiently support the 

teaching and learning, research, and service programmes of the VEE. 

The facility is equipped with Sirius, the hospital information system, which was developed by and 

for the 4 FNVS. This software package started to be used in August 2023. The software is accessible 

via a web portal for all users, so it can be accessed both on-site at the VTH and remotely (including 

students). It manages all information concerning patients and their owners, as well as stocks of 

consumables and medication, medical appointments (including online appointments), prescription 

orders, and medical analysis results. 

At the Companion Animal Hospital and Equine Hospital, the owner-and-pet file is initially created at 

the hospital reception desk. The clinical teams (students and teaching staff) then manage the 

consultation process through the software, documenting all necessary information, including the 

clinicians and students involved, reports of clinical examinations and complementary tests (such as 

imaging and medical biology), billing for procedures, drug prescriptions, and other relevant details. 

At the Production Animal Hospital, the clinical team (students and teaching staff) handle the same 

tasks as in the other Hospitals but also create the owner-and-animal file. The Sirius software is 

integrated with the medical image management software, ensuring direct access to diagnostic imaging 

and related data. 

Students actively contribute to recording data in Sirius by drafting the initial version of medical 

reports and prescriptions. These entries are subsequently reviewed and validated by supervisors 

through a specific rights management system designed to oversee this workflow. Students have access 

to the list of cases they have attended and/or managed, enabling them to enrich their case log. Sirius 

can further be used to extract databases for scientific purposes, a feature frequently utilised by 

students as part of their veterinary thesis work. 

Comments on Area 5 

The VEE makes every effort to ensure an adequate number and variety of animals for teaching 

purposes. However, challenges persist, particularly in the pig and poultry sectors, where access to 

farms is becoming increasingly restricted for students. In these sectors, the VEE has developed 

innovative strategies, including virtual visits using 3D technologies.  

Additionally, a growing challenge lies in the evolving attitudes of the younger generation of students, 

some of whom are questioning the use of animals, and in certain cases, even the care provided to 

them. To address this, the VEE has set up ethics training through dedicated courses designed to foster 

thoughtful and informed approaches to animal care.  

In the field of production animals, the VEE has invested significant effort since 2020 to position itself 

as a key player in production animal care in the Ile-de-France region. While activity in this area 

continues to grow year after year, maintaining and strengthening this service positioning remains a 

constant priority.  

The relocation of equine medicine and surgery activities to the Equine Normandy Campus in January 

2025 has introduced new opportunities and challenges. Integrating these activities into the local 

environment requires sustained effort, and the VEE plans to double the volume of equine clinical 

activity at the Equine Normandy Campus over the next 3 to 5 years, compared to the previous levels 

at the Maisons-Alfort campus. 

  



61 

 

 

Suggestions for improvement in Area 5 

During clinical training within the VTH, some rotations are particularly intense, which can make it 

challenging for students to adequately prepare the cases they are managing. To maximise the benefits 

of this immersive experience, the organisation and sequencing of clinical rotations must be 

continuously reviewed and adapted to ensure students have adequate time to thoroughly prepare their 

cases. 

The hospital information system Sirius requires students to enter clinical cases for the animals they 

follow. A direct link (API) with the CompetVet application (see Standard 8.5) is being considered, 

eliminating the need for duplicate entries. In any case, this would only serve as a data entry aid, as 

CompetVet goes beyond simple case logging, requiring students to reflect on and comment on the 

cases, fostering a deeper understanding of their learning experience8.5.13.  

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ERo1TPijUF5Dp3Ygguys3mEB-uCuQKvYleOGJeBnia8QOQ?e=pEhwyi
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AREA 6. LEARNING RESOURCES 

Standard 6.1. State-of-the-art learning resources must be adequate and available to support veterinary 

education, research, services and continuing education. Learning resources must be suitable to 

implement teaching facilities to secure the ónever the first time on a live animalô concept. Timely access 

to learning resources, whether through print, electronic media or other means, must be available to 

students and staff and, when appropriate, to stakeholders. State-of- the-art procedures for 

bibliographical  search and for access to databases and learning resources must be taught to 

undergraduate students, together with basic English teaching if necessary. 

One of the VEEôs strategic objectives is to ensure that learning resources provide educational and 

research opportunities, for all students and staff. These resources include a library available to all 

students, staff and external visitors, an access to IT services, two Moodle e-learning platforms and 

the CSL. There is an extensive Wi-Fi network (Eduroam, Student-Wifi, Staff-Wifi, Guest-Wifi) 

accessible to all staff, students, and guest6.1.01. The first Moodle e-learning platform, called ñEVEò is 

for undergraduate veterinary training and the second one is for continuing education and lifelong 

learning. Both platforms are available upon enrolment and are the main resources for digital learning 

materials. 

All students are provided with a chip card, a school e-mail and school licence to install Microsoft's 

Office 365 softwares free of charge. The scheduling for students (timetables) and all VEE staff 

(councils, meetings) is managed via Hyperplanning, a schedule management software available both 

on computers and mobile phone. Timetables are made accessible to students before the academic year 

begins, and the software is also used to provide students with their grades, semester transcripts, and 

to track attendance.  

The CSL was created in 2016 to comply with the ñnever the first time on a live animalò concept. All 

students are required to complete formative assessments and pass summative assessments in a 

specified number of workshops before being permitted to work in the VTH (see Standard 6.3 for 

details). 

Upon arrival, all new students, and newly recruited teaching and support staff a given a group tour of 

the library and a presentation of its resources. This tour can also be arranged for any individual upon 

request. The library curator provides students four hours of compulsory teaching on topics such as 

documentary and bibliographic research, bibliographic data management via Zotero software, Open 

Science, intellectual property rights, Creative Commons licences, an overview of the publication 

process, and the principles of scientific integrity. 

The VEEôs library acquires books and e-books depending on the current needs of students, teaching 

staff, and researchers. In collaboration with teaching staff, collections have been created and 

expanded since 2023: environment and sustainable development, well-being and mental health, and 

the avian medicine section. In 2021, the Moberly and Page publication ñEssential and core books for 

veterinary medicineò was used to check that all books considered fundamental to veterinary medicine 

were present in the library. The few missing titles were promptly purchased. New acquisitions are 

displayed at the reception desk and highlighted on the home page of the libraryôs website, where users 

can also make online reservations6.1.02. 

English classes are mandatory from the 1st to the 4th years. These classes are conducted in small 

groups of up to 20 students to enhance oral expression and ensure each student has sufficient 

opportunities to practice speaking in English. A B2 level in written and oral comprehension is 

required to progress to the 4th year. 

  

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EXdFsBEinZVHoR4odJ9ztPIB6HjIWMDGD328ToGs4S7t5w?e=1giKyX
https://eve.vet-alfort.fr/
https://jmla.pitt.edu/ojs/jmla/article/view/391
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EUzEsSLI5B5HltW-uV5XLW0BlVCrXG49_jlGK48bTXLl6w?e=GXycZh
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Standard 6.2. Staff and students must have full access on site to an academic library administered by 

a qualified librarian, an Information Technology (IT) unit managed by a qualified IT person, an e-

learning platform, and the relevant human and physical resources necessary for the development of 

instructional materials by the staff and their use by the students. The relevant electronic information, 

database and other intranet resources must be easily available for students and staff both in the VEEôs 

core facilities via wireless connection (Wi-Fi) and from outside the VEE through a hosted secured 

connection, e.g. Virtual Private Network (VPN).  

Description of the main library of the VEE 

Established in 1766, the VEEôs library aims to preserve and expand its collections, enrich historical 

heritage, and support education and research. The library, located on the first floor of the Fragonard 

building, offers 800 m² of space, including a 68-seat reading room and two collaborative workrooms 

(14 and 10 seats). The library is open Monday to Friday from 9:00 am to 6:00 pm, with the reading 

room available to students from 8:00 am to 9:30 pm. It offers resources and spaces designed to support 

their studies and research. 

The library team includes one senior library curator, trained at the French National Library and 

Information Science School, two librarians, and one technician. The acquisition budget has increased 

by 16% from 2021 to 2022 and remains stable at ú107,600 in 2024. As a member of the COUPERIN 

purchasing group (university consortium), the library provides access to digital resources negotiated 

at the national level without any additional cost: Elsevier Freedom collection, Wiley journals, with 

transformative agreement. This provides access to a portfolio of journals and funding to cover Article 

Publication Charges (APCs) for open-access publishing. 

The library website centralises access to documentary resources, offering a user-friendly interface for 

quick access to electronic resources, e-books, and online periodicals (both free and subscription-

based), available both on-site and remotely6.2.01. While most students come to the library with their 

laptop or tablets, 4 computer workstations are available to all users. A photocopier/printer/scanner is 

also available. 

Access for staff and students to electronic learning resources both on and off campus 

In all VEEôs buildings and student residences, users have access to multiple Wi-Fi networks and 

dedicated remote access service (VPN client) for off-campus connectivity to the VEEôs network. All 

students and staff are provided with a chip card, a school e-mail and access (internally and remotely) 

to EVE and Microsoft Teams platforms integrated with Microsoft One Drive (1 To of storage per 

user). Additionally, Microsoft Office software is available for download for all students and staff. 

IT Facilities and E-learning platform 

The VEEôs IT infrastructure, managed by a dedicated IT service of 9 employees, provides both cable 

and wireless connectivity. Two members of the IT services team are available daily to assist students 

and staff with queries about IT resources. The IT service supplies and supports IT equipment, 

audiovisual tools, softwares, and Moodle access. Most of these services use the single sign-on system. 

The IT service maintains the network and infrastructure, including 140 and 25 Wi-Fi hotspots points 

at the Maisons-Alfort and Equine Normandy Campuses, respectively. To ensure exam integrity, the 

VEE purchased 240 laptops for mandatory student use during Moodle-based exams, preventing fraud 

associated with use of personal laptops. IT updates are communicated through multiple channels, 

including direct emails, the intranet and e-learning platforms. A Digital Committee (CoNum6.2.02), 

comprising student representatives, staff members, and IT representatives, convenes 2 to 3 times a 

year to facilitate discussions on digital matters within the institution. Its primary missions include: 

resolving network issues and overseeing and supporting digital platforms related to student life, 

administrative tasks, and educational tools (e.g., EVE, StageVet, Hyperplanning, CompetVet, 

TheseVet, VetSims app, and Sirius). 

https://www.enssib.fr/en
https://www.enssib.fr/en
https://www.couperin.org/
https://bibliotheque.vet-alfort.fr/
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EXdFsBEinZVHoR4odJ9ztPIB6HjIWMDGD328ToGs4S7t5w?e=BDEPMS
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EcOR7V-wjyJCj6Ep0hVv8QABD7Spb_UmWgtj9gz7h0lKOg?e=f58XZ9
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Standard 6.3. The VEE must provide students with unimpeded access to learning resources, internet 

and internal study resources, as well as facilities and equipment for the development of procedural skills 

(e.g. clinical skills laboratory). The use of these resources must be aligned with the pedagogical 

environment and learning outcomes within the programme and have mechanisms in place to evaluate 

the teaching value of changes in learning resources. 

Brief description of books, ebooks and (e)periodicals 

The library provides access to contemporary books and journals, most of which can be consulted 

without prior reservation. It is subscribed to 40 periodical titles, in printed and electronic formats, 

offering full-text access to over 5,000 online scientific journals, including 360 veterinary journals. 

Additionally, the VEE benefits from the ISTEX platform, granting staff and students access to over 

20 million documents across various scientific fields. The libraryôs collection includes 12,000 printed 

books and a growing e-book collection, which increased from 37 in 2017 to 675 in 2024, with more 

than 63,300 downloads recorded in 2024. It also provides access to 31,471 veterinary theses from the 

4 FNVS, which have used the French open-access repository HAL in a shared collection since 2022. 

In collaboration with the History of Medicine Department of the Université Paris Cité library, 163 

ancient books and manuscripts have been digitized and are available online through the Medica digital 

library. 

Available learning resources to students 

The VEE uses Moodle as its teaching platform (referred to as ñEVEò). EVE provides access to online 

courses, syllabi, announcement forums, curriculum and student life information, tracking of acquired 

competences3.1.01, and all electronic teaching material for each CU. This includes digitised handouts 

and presentations, e-learning courses, case studies (ñvirtual hospitalsò, for instance the one of the 

Companion Animal Hospital), virtual collections, and lecture video recordings. Students can access 

presentations, video/audio files (see for instance the one for pigôs pathology), interactive modules and 

other resources to prepare for their classes (flipped-classroom) or to review and revise (see here6.3.03 

some examples of learning resources on EVE). EVE also supports formative assessments (via 

interactive quizzes), summative assessments (exams), and a digital logbook system (CompetVet). 

To address difficulties in accessing controlled farms and slaughterhouses, and to better prepare 

students for real-life visits, virtual reality (VR) modules have been developed for visits to pig and 

poultry farms and for all stages of the slaughterhouse process. Three-D representations are also used 

in anatomy, and video-recording/streaming systems are utilised in dissection rooms and surgical 

theatres to enhance student exposure, enabling both live viewing in the room and asynchronous access 

for later review. Amphitheatres are also equipped with video-recording systems for capturing and 

streaming educational material, both live and for later use. All  teaching staff have access to Wooflash 

and Wooclap licences, enabling them to create interactive quizzes and flashcards to enhance 

engagement and participation during their teaching activities. Additionally, academic staff can use 

the Compilatio plagiarism software to verify the originality of veterinary theses they supervised6.3.02. 

As described in Standard 3.4, all students are required to anonymously evaluate teaching methods for 

each CU at the end of each semester. The analysis of these evaluations is a cornerstone for enhancing 

learning resources by assessing the advantages and disadvantages of each method and comparing 

them with student feedback.  

Organisation and supervision of the clinical skills laboratory 

The CSL was initially opened in November 2016 and relocated to the Agora building in 2022, 

occupying an area of 220 m². Students can freely access the CSL on Monday and Thursday afternoons 

from 2:00 pm to 6:00 pm under the supervision of the educational engineer in charge of the facility. 

This engineer may be assisted by a team of 5th or 6th year students, specifically recruited to help to 

https://www.istex.fr/
https://dumas.ccsd.cnrs.fr/MEM-ENVF/
https://www.biusante.parisdescartes.fr/histoire/medica/resultats/index.php?tout=extalfo&op=OU&tout2=&do=fullsearch&statut=charge
https://eve.vet-alfort.fr/
https://eve.vet-alfort.fr/local/envasyllabus/index.php?curlang=en
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EV2mxPhg9alHuWN5miR-6DkBTZFG1C12gwetOCoj6tDzFg?e=vpGOv1
https://eve.vet-alfort.fr/course/view.php?id=577
https://eve.vet-alfort.fr/mod/hvp/view.php?id=50761
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EcCPUBVrPG9JjH_m3M6flwcBXnwzsY6WDI1_5imBVKrs0w?e=Nn3GBp
https://www.compilatio.net/
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EdqZVNVGeXBGveFGgsVO6OwBd0CsX9rIRdV2y99D6TN4jw?e=ZSwuNi
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maintain the laboratory and support practicing students through peer-teaching. Additional self-access 

slots can be requested by students throughout the year. 

Beyond the free-access hours, mandatory teaching activities are held in the CSL during weekday 

mornings for 1st, 2nd, 3rd, and 4th year students, with 8 hours per year for 1st and 2nd years, 9 hours for 

3rd years, and 24 hours for 4th years. A list of specific workshops linked to and required for mastery 

in each CU is displayed in the CSL and accessible via a digital database on EVE, along with 

associated teaching materials, including instruction sheets and demonstration videos for the majority 

of workshops. 

After completing procedures in the CSL, students are required to self-assess their progress using a 

dedicated application (called ñCSL Managerò6.3.04) and to critically reflect on their strengths and areas 

for improvement. Summative assessments are then conducted at the end of the semester (mainly in 

the 4th year) in the form of OSCEs. 

The annual budget of the CSL is approximately ú13,000, divided between investment and operating 

expenses. It also benefits from exceptional investments for the purchase of large equipment. The CSL 

features 195 workshops used daily to practice pre-clinical and clinical procedures and simulate 

veterinary practice. It includes around 10 high-fidelity models costing between ú3,000 and ú45,000, 

10 medium-fidelity models costing between ú100 and ú1,000 and around 20 home-made models 

(plastination, silicone, repurposed objects, etc.). The workshops are designed to ensure that all 

students acquire their D1C and gain essential pre-clinical and clinical skills before practicing in the 

VTH (see for instance workshops of a CU in 4th year6.3.05). Students access their workshops by 

scanning specific workshopsô QR codes, which direct them to the CSL Manager application. All 

workshops include an instruction sheet, a hyperlink to the EVE platform with an explanation of the 

workshop (and usually a video illustrating the technical procedure), a level of difficulty, the learning 

outcomes, and the number of attempts to succeed6.3.06. Students and staff can monitor progress using 

metrics such as total time spent on each workshop, the number of workshops completed, and the level 

of achievement attained. Furthermore, a Moodle badge system is implemented to gamify the learning 

process, making skill acquisition more interactive and rewarding. 

Comments on Area 6 

The VEE demonstrates a strong commitment to innovation through significant investments in 

digitising administrative and academic processes. Notable examples include the implementation of 

StageVet (for managing work placements), TheseVet (for handling the administrative processes of 

veterinary theses), CompetVet (for the certification of competences) and the upcoming ProjetVet 

project, designed to streamline the administrative handling of Personal Project Credits (PPC). These 

initiatives aim to reduce the workload and paperwork for students, veterinary clinics, and staff, 

fostering more efficient operations. On the academic side, the digitisation of resources stands out as 

a key strength, with the EVE platform providing tools for self-paced learning, online assignment 

submissions, exams, and virtual hospitals for companion animals, equines, and farm animals, 

significantly enhancing the learning experience. 

However, the large number of digital platforms and tools, which are undoubtedly useful, requires user 

support during the transition phase and can sometimes lead to technical challenges and user 

confusion, particularly during initial implementation. These issues highlight the importance of 

streamlining and integrating these systems to enhance the overall user experience. 

Regarding digital teaching resources, their adoption by the teaching staff is a significant benefit, as it 

helps diversify the available learning materials. However, care must be taken to avoid an uncontrolled 

proliferation of these resources, which could overwhelm students with an excessive volume of 

information. Each digital resource deemed essential for competences acquisition is systematically 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EUqA8j5kuqNFgiNeaL1O6WUBjPDFbJTwfzhR2VFMP80e3Q?e=YqCIsI
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/Edy_jpMWqKlDq2re63U5p5kBCSpJa6G8vM1tSDc4vawtIg?e=vf3sfK
https://eve.vet-alfort.fr/mod/data/view.php?id=73971
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/Ebx0EKjkJdRDmE7_yTaprsQBy-v0soT7XO0m7z65hNDRlw?e=5HfZyb
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referenced in the syllabus of each CU, and the time required to engage with these resources is 

estimated by both teachers and students. This ensures that the workload is accounted for within the 

allocated hours of the corresponding CU. 

Suggestions for improvement in Area 6 

The VEE continually seeks to align its physical and digital resources with state-of-the-art educational 

practices while addressing challenges such as managing multiple platforms and meeting evolving 

needs, a commitment that must be sustained in the coming years. This includes: (i) the renovation of 

library spaces, with plans to enhance the comfort of workspaces, alongside the opening of a new 

coworking room in January 2025; (ii) continuing to invest in simulation equipment (for example, the 

duplication of the CSL for equine-related activities is already funded and currently being installed on 

the Equine Normandy Campus); (iii) strengthening the Digital Committee, involving students and 

teaching staff, to ensure priorities and concerns are addressed, with efforts to create a cohesive digital 

ecosystem and plans to integrate artificial intelligence systems for simplified access to educational 

and administrative materials; and (iv) fostering IT training sessions to support both students and staff 

in maximizing the potential of digital tools, including addressing the challenges posed by artificial 

intelligence (sorting available information, recognising false information, and adapting to anticipated 

changes in the profession). 

  



67 

 

 

AREA 7. STUDENT ADMISSION , PROGRESSION AND WELFARE  

Standard 7.1. The VEE must consistently apply pre-defined and published regulations covering all 

phases of the student ñlife cycleò, e.g. student admission, progression and certification. In relation to 

enrolment, the VEE must provide accurate and complete information regarding the educational 

programme in all advertisements for prospective national and international students. Formal 

cooperation with other VEEs must also be clearly advertised. 

Franceôs higher education system is culturally unique, characterised by a dual structure comprising 

universities and ñgrandes écolesò (specialised higher education institutions). Traditionally, 

universities admit students directly after high school, whereas ñgrandes ®colesò typically require a 

two-year preparatory program following high school before admission. Until 2021, the FNVS 

admitted students from 5 different admission routes organised by a National Service of Agronomic 

and Veterinary Competitive Exams, called ñSCAVò, under the supervision of the MASAF. Each of 

these 5 admission routes is fully described on a dedicated SCAV webpage. In 2021, a 6th admission 

route was introduced allowing students to enter directly after high school (the ñpost-bacò route). This 

admission route is managed by the VEE for all 4 FNVS and is fully described on a dedicated webpage. 

All six routes rely on national competitive entrance exams, each tailored to the specific admission 

route. 

The vast majority of students admitted to the FNVS have obtained a science baccalaureate at the end 

of high school. Each admission route is open to all students who meet the necessary prerequisites, 

regardless of their social or geographical origin. The selection process is neither regional nor specific 

to a particular FNVS. Admission to one of the four FNVS is determined by the applicant's stated 

preferences before the exam and their admission ranking. The number of students admitted through 

each route is annually decided by the MASAF after consultation of the FNVS. 

For the post-bac route, the FNVS have their own admission committee and are directly involved in 

overseeing the admissibility and admission selection exams. For the other 5 admission routes, the 

FNVS do not have their own admission committee, as these routes are directly coordinated by the 

MASAF. However, their Deans participate in the competitive exam validation board and are involved 

in any modifications to the structure or functioning of these admission routes. 

The students admitted through the 5 competitive exams organised by the SCAV enter directly in the 

2nd year of the curriculum, having already completed 2 or 3 years of higher education (see Standard 

7.3). In contrast, those admitted through the post-bac route join the new 1st year of the curriculum 

(see Standard 3.1). A dedicated VEE webpage provides prospective students with detailed 

information about the six admission routes. This includes a summary graph showing the total number 

of students to be recruited in Y+1 for each route across the four FNVS. The number of students 

admitted to each FNVS per route is evenly distributed. 

Non-French European students are eligible to sit for any of the national competitive entrance exam, 

provided they meet the admissibility selection criteria.  

Tuition fees are determined by the MASAF and officially published online (see here the decision for 

the 2024-2025 AY). They are communicated to prospective students via a dedicated VEE webpage. 

In France, the veterinary educational programme is ruled by the Competences Framework, which 

outlines macro-competences, competences and abilities directly linked to the D1C (see Standard 3.1). 

This Competences Framework, along with descriptions of the various veterinary career paths, is 

available on a dedicated VEE webpage. 

Each of the 4 FNVS coordinates an annual online event, the ñForum for Veterinary Studiesò, which 

consists of a full day of conferences, virtual tours, and debates about the veterinary profession, career 

opportunities, and pathways to veterinary studies. The event covers various career options, veterinary 

https://www.concours-agro-veto.net/
https://www.concours-agro-veto.net/spip.php?rubrique334
https://concours-veto-postbac.fr/local/mcms/index.php?p=pres-concours-veto-post-bac
https://www.vet-alfort.fr/formation/devenir-veterinaire/devenir-veterinaire
https://www.legifrance.gouv.fr/jorf/id/JORFTEXT000050093714
https://www.vet-alfort.fr/formation/formation-initiale-et-specialisee/rentree-universitaire
https://www.vet-alfort.fr/formation/devenir-veterinaire/un-referentiel-de-diplome-pour-plusieurs-metiers
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roles, and demographic trends. Recordings of all conferences are made available to prospective 

students on a dedicated VEE webpage. Additionally, this information is shared with a targeted 

audience through the VEEôs newsletter. 

All information about the curriculum (i.e., syllabi) is available on a dedicated EVE webpage, with a 

publicly but summarised version on a dedicated VEE webpage. Each syllabus provides detailed 

information about its respective CU (see Standard 3.1): teaching hours, expected personal work hours, 

ECTS credits, teaching team members, and details of the competences expected to be acquired, 

deriving from the ones of the Competences Framework (see for instance the syllabus of the 3rd year 

CU-0312). 

The academic calendar of each year is shared with students once approved by the Board, typically at 

the beginning of July. At the beginning of each AY, a series of activities are organised for newly 

admitted students. For newly admitted students, a series of Welcome Days is organised at the 

beginning of the year. During these events, the Dean, the 3 Executive Directors, and the 3 heads of 

Teaching Departments, representing the teaching staff, welcome the students. Comprehensive 

information is provided, including access to resources on EVE via a dedicated guide, details about 

the organisation and functioning of the VEE, the coordination of degrees, the Academic Tutorship 

programme (see Standard 7.7), student representation in councils, and library services. 

During the first week of the AY (early September), 5th year students organise activities in a welcoming 

and friendly atmosphere to introduce newly admitted students to the various student associations 

within the VEE and to establish a peer mentoring system between senior and new students. 

Academic certification procedures are managed by the DEVE, which manages administrative and 

studentsô records. To graduate at the end of the 6th year, students must comply with all the VEEôs 

regulations, including the VEEôs internal regulations1.2.19, VEEôs studies regulation1.2.18, and the 

VEEôs disciplinary regulations for students1.2.11. All these documents are available for students on a 

dedicated EVE webpage. Thanks to the CompetVetSuivi application (see Standard 3.1), the students 

follow their progression and certification throughout their training. 

Standard 7.2. The number of students admitted must be consistent with the resources available at the 

VEE for staff, buildings, equipment, healthy and diseased animals, and materials of animal origin. 

In response to the shortage of veterinarians in France, a prospective analysis was conducted in 2018-

2019 to establish predictive needs of veterinary graduates over the next 5, 10 and 15 years for adapting 

to future changes in veterinary demographics. This study has led to an increase in the number of 

veterinarians trained in France, rising from 120 graduates per FNVS until 2017 to 180 by 2025. The 

number of newly admitted students will reach a maximum in 2025 and will remain stable for the 

following three AY. Additionally, a private veterinary school opened in 2022, admitting 120 students 

annually. 

To support the increase in admitted students, the MASAF ensured that educational resources 

remained adequate. The Teaching Departments Councils, the Executive Board, and the CAQ 

monitor the predictive needs arising from this increase by simulating changes in ESEVT indicators 

based on various admission scenarios7.2.01. Actions taken by the VEE to maintain high educational 

standards include: the construction of a new building delivered in 2022, equipped with large rooms 

and amphitheatres designed for a cohort size of 200 students; provision of new positions for support 

staff and teachers (the number of positions made available to the VEE by the MASAF increased from 

331 in 20217.2.02 to 341 in 20227.2.03, 347 in 20237.2.04, and 353 in 20247.2.05); and financial measures 

including a 13% increase in MASAF funding and tuition fees between 2021 and 2022, and a further 

9% increase between 2022 and 2023. To ensure an optimal student-to-teacher ratio and maintain the 

https://www.vet-alfort.fr/formation/devenir-veterinaire/forum-de-la-formation-veterinaire
https://eve.vet-alfort.fr/local/envasyllabus/index.php?curlang=en
https://www.vet-alfort.fr/devenir-veterinaire/le-deroulement-des-etudes
https://eve.vet-alfort.fr/local/envasyllabus/syllabuspage.php?id=564
https://www.calameo.com/books/005803327e9646a0edb75
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EYYj2Fx8EqxGhBYM-Y8fx3kBZhooUblAUO6sCood_0HdOA?e=WRgeAY
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EdeALoQvxkhEjT6QA_QDDmIBhdgwp-9vylLf76F6mZouPw?e=aOABmI
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EdMobrOcMSVEnglyiu-T3m0BbDQ_3I1YHcmEOlKe8acdBg?e=2g7Kep
https://eve.vet-alfort.fr/course/view.php?id=174
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EUPQW27YmXVBgq_xFSuEGJIBea0XaAMiskRdFpmZHzMe8Q?e=jE3lGp
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ET9eSnVbQppGgN6ZvqNSkP8BfaW45OpBuUmAnkTV2aYvdg?e=q12W8t
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EWrxdCFDypJNkcKL73K0mHgBPlRMoEkMo9156Esi7Cc6xg?e=qGC6RD
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EVUyW_G0fI9HnvUlKaCFTtsBJLkaGAhZau5IysIvs8dpYA?e=zavZv9
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EU2wOpIry9JIserSqZirjzEBeaZ8osU8MQi358Vxp3mMlg?e=EGwUPZ
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quality of teaching activities, group size has been reduced from 1/4 to 1/5 of the class for tutorials, 

and from 1/8 to 1/10 of the class for practical work. 

Table 7.2.1. Number of new veterinary students admitted by the VEE 

Type of students 2023-2024 2022-2023 2021-2022 Mean 

Standard students 121 119 162 134 

Students with social criteria financial grants 61 46 40 49 

Total 182 165 202* 183 

* This number was exceptionally high in 2021-2022 because of the new admission post-bac route in 1st 

year (n=40) and the usual number of students recruited in the 2nd year through the other admission 

routes (n=162) 

Table 7.2.2. Number of veterinary undergraduate students registered at the VEE 

Year of programme 2023-2024 2022-2023 2021-2022 Mean 

1st year 56 41 40 45.7 

2nd year 172 168 166 168.7 

3rd year 165 169 162 165.3 

4th year 165 163 153 160.3 

5th year 167 148 147 154 

6th year 147 148 133 142.7 

Total 872 837 801 836.7 

Table 7.2.3. Number of veterinary students graduating annually 

Type of students 2023-2024 2022-2023 2021-2022 Mean 

Standard students 114 119 106 113.0 

Students with social criteria financial grants 33 29 27 29.7 

Total 147 148 133 142.7 

Table 7.2.4. Average duration of veterinary studies 

Duration % of the students who graduated in 2023-2024 

+ 0 98.6% 

+ 1 year 1.4% 

+ 2 years < 1% 

+ 3 years or more 0 

Table 7.2.5. Number of postgraduate students registered at the VEE 

Programmes 2023-2024 2022-2023 2021-2022 Mean 

Interns 39 36 32 35.7 

Residents 25 24 25 24.7 

PhD students 19 17 13 16.3 

Standard 7.3. The selection and progression criteria must be clearly defined, consistent, and defensible, 

be free of discrimination or bias, and take into account the fact that students are admitted with a view 

to their entry to the veterinary profession in due course. The VEE must regularly review and reflect on 

the selection processes to ensure they are appropriate for students to complete the programme 

successfully. If the selection processes are decided by another authority, the latter must regularly receive 

feedback from the VEE. Adequate training (including periodic refresher training) must be provided for 

those involved in the selection process to ensure applicants are evaluated fairly and consistently. 

All  prospective students must take a national competitive entrance exam specific to their chosen 

admission route, with a maximum of two attempts allowed per applicant. Each of the 6 routes has its 

own organisation, admissibility criteria, and admission selection criteria. The six different admission 

routes enable the FNVS to admit students from a diverse educational, geographical and social 

backgrounds. The BCPST-TB route (39% of the admitted students) admits students after a two-year 

preparatory program designed to prepare for the national competitive exam shared with agronomy 

engineering schools, targeting the academically strongest French students. The Licence route (7% of 

the admitted students) is designed for students with a biology/chemistry university degree. The BUT 
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route (7% of the admitted students) is for students with a technological university degree with a focus 

on biology. The BTSA-BTS-BTSM route (7% of the admitted students) is for students holding a 

higher technicianôs diploma, either in a general or agricultural field. The BAC Ó 5 (< 1% of the 

admitted students) route is for students with a MSc degree. A dedicated SCAVôs webpage fully 

describes all these 5 admission routes, including their selection criteria. The post-bac admission route 

was implemented in 2021 and admits students directly after high school (39% of the admitted 

students). All information (including the selection criteria) is provided for candidates via a dedicated 

website. All details are also available on French national orientation systems (Parcoursup and 

Onisep). 

The VEE monitors studentôs progress throughout their curriculum based to their admission route7.3.03, 

enabling the identification of any admission route that may lead to comparatively poorer exam results.  

For the 6 admission routes, students with disabilities or chronic illnesses can have their exams adapted 

via the procedure provided on the SCAV website or Parcoursupôs webpage.  

Examiners of the competitive exam for the post-bac route are teachers or volunteer veterinary 

practitioners who undergo a 1-day training annually to ensure consistent assessment standards. 

Following anonymisation, they are provided with their performance statistics and can compare these 

with those of the other examiners7.3.01. The exam validation board oversees and validates all strategic 

elements and results. It comprises the Deans of the 4 FNVS, with reports presented and discussed 

with representatives of the MASAF and subsequently made publicly available for the following year 

(here for the post-bac route). The 5 other admission routes are managed by the SCAV. The validation 

board of these admission routes includes the Deans of the 4 FNVS and reports are also publicly 

available (here for the BCPST-TB route).  

Results of the admission procedure are communicated online and personally to all candidate students. 

Candidate students who are not selected or disagree with their mark may submit an appeal to the 

SCAV or by using a specific tool for the post-bac admission route available on the bottom of the 

homepage (ñOpen a ticketò). For the post-bac admission route, candidate students are encouraged to 

complete an online satisfaction questionnaire (> 90% response rate) to provide feedback on the 

admission process7.3.02 and support the implementation of continuous improvement measures. 

Standard 7.4. There must be clear policies and procedures on how applicants with disabilities or 

illnesses are considered and, if appropriate, accommodated in the programme, taking into account the 

requirement that all students must be capable of meeting the ESEVT Day One Competences by the time 

they graduate. 

In France, the law mandates that no student may face discrimination of any kind, including on the 

basis of disability or illness (Art. 20 of the law n°2005-102). Consequently, there are no theoretical 

restrictions on the admission of students with disabilities or illnesses, provided they pass the national 

competitive exam. 

Students with disabilities or illnesses must inform the VEE of their health condition without 

disclosing specific medical details. The entire process is outlined on a dedicated EVE webpage, which 

include a memo7.4.02 and a support plan7.4.01 designed to assist these students. The VEE has appointed 

a Disability Referent to welcome and support students with disabilities. Students with disabilities are 

referred to the medical doctor responsible for student health, who can recommend accommodations. 

These proposed accommodations are assessed by the Disability Committee (Dean, Disability 

Referent, medical doctor, DEVE responsible or deputy, and a volunteer teacher) to determine their 

compatibility with the proper acquisition of competences outlined in the Competences Framework. 

If a disability hinders a student from acquiring competences, the DEVE and the studentôs academic 

tutor (see Standard 7.7) assist in developing tailored academic solutions.  

https://www.concours-agro-veto.net/spip.php?rubrique336
https://concours-veto-postbac.fr/local/mcms/index.php?p=epreuves
https://dossier.parcoursup.fr/Candidats/public/fiches/afficherFicheFormation?g_ta_cod=30877
https://www.onisep.fr/ressources/univers-formation/formations/post-bac/diplome-d-etat-de-docteur-veterinaire
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EawmKz9w_JJOkjgB7uzfvrABUGWS4-4tra9c6j3PzbjvRA?e=9POldv
https://www.concours-agro-veto.net/IMG/pdf/procedure_demande_amenagement_et_documents_2024_pub-2.pdf
https://www.parcoursup.gouv.fr/decouvrir-parcoursup/parcoursup-au-service-des-candidats-en-situation-de-handicap-1359-1359
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EbaP5lZiP1JNj15GHATXI5wBgLwLGAmt66gRCHi28i_xoA?e=Si6EmT
https://dossier.parcoursup.fr/Candidats/public/fiches/telechargerRapportPublic?g_ea_cod=C940608A&g_ti_cod=30874&c_ja_cod=23820
https://www.concours-agro-veto.net/spip.php?rubrique351
https://support.concours-veto-postbac.fr/open.php
https://www.concours-veto-postbac.fr/
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EdRv_SxHuWRCgz0JHUfZHrYB4MWVahKhiY9Go5ooJXOKyA?e=dBEUP7
https://www.legifrance.gouv.fr/jorf/id/JORFTEXT000000809647
https://eve.vet-alfort.fr/course/view.php?id=2080
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EWBf6QSywRVEtlXWyjaLtOYBonMeX_Y0kioHxztrngWUPQ?e=J4CTvp
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EQZVz8nmvGhIg0VTk9L2r3kB8mfwncscWBbAwEmJy5Qw1A?e=nrb6MF
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Cases of illness are addressed with necessary medical discretion. A dedicated EVE webpage provides 

information on health and prevention. Curriculum adaptations are proposed in consultation with 

medical doctors and submitted to the Academic Council for approval. These adaptations may involve 

extending exam durations, lengthening the period of study, or incorporating a break from studies. As 

with disabilities, students with illness must acquire all competences outlined in the Competences 

Framework to be eligible for graduation.  

Standard 7.5. The basis for decisions on progression (including academic progression and professional 

fitness to practise) must be explicit and readily available to the students. The VEE must provide evidence 

that it has mechanisms in place to identify and provide remediation and appropriate support (including 

termination) for students who are not performing adequately. The VEE must have mechanisms in place 

to monitor attrition and progression and be able to respond and amend admission selection criteria (if 

permitted by national or university law) and student support if required. 

Progression criteria and procedures are precisely outlined in the VEEôs studies regulations, which are 

discussed and approved sequentially by the CEVE, the Academic Council, and the Board. This 

document underpins the process of acquiring and validating all competences of the Competences 

Framework and is available for students on a dedicated EVE webpage. 

Exams are organised in two sessions, with a 2nd session available for students who fail the 1st session. 

An end-of-semester exam validation board convenes at the end of each semester, while an end-of-

year exam validation board convenes at the end of the AY. These boards include the Executive 

Director for Education, the heads of the 3 Teaching Departments, and the heads of the relevant CUs. 

The end-of-semester exam validation board validates the final results of the 1st session exams for each 

CU, whereas the end-of-year exam validation board validates the 2nd session exam results and 

determines whether studentsô progress to the next year or must repeat their current year. 

Students can request support from their academic tutor (see Standard 7.7) at any time during the year, 

especially when facing challenges in acquiring competences. For students repeating a year, the DEVE 

establishes a repeat year agreement to be completed and signed by both the student and their academic 

tutor7.5.01. This agreement outlines the anticipated teaching activities and work placements for the 

repeating year and mandates monthly meetings between the student and their tutor to ensure ongoing 

guidance and support. 

All repeating students, those who did not validate three or more CUs in the 1st session exams, students 

flagged by the DEVE or their academic tutor for concerning academic situations, and any student 

requesting assistance are receive by the Committee for Pedagogical Support and Student Assistance. 

This committee, composed of two volunteer teachers and a DEVE representative, aims to provide 

guidance and support to students facing academic difficulties during their studies. A detailed 

procedure7.5.03 outlines the committeeôs operations and responsibilities. 

Students may request a one-year academic break for personal reasons. The process for such requests 

is described in details in the VEEôs studies regulations1.2.18. The criteria for progression over the 

curriculum are fully described in the VEEôs studies regulations, available on a dedicated EVE 

webpage. These criteria are regularly discussed with student representatives during CEVE meetings 

(see for instance points 2.a, 2.b, 2.f, and 2.g of the agenda of one CEVE meeting7.5.02).  

Attrition at the VEE is rare, with a rate of less than 0.1% per year. It occurs due to two reasons: 

resignation and exclusion (educational or disciplinary). Resignations rarely result from students 

reassessing their career choices or addressing personal or health challenges. In such cases, the DEVE 

supports students by ensuring their decision is well considered and by providing an administrative 

file documenting their acquired competences at the VEE, allowing them to claim equivalencies for 

future academic pursuits. Exclusions are exceptionally rare, with less than 5 cases due to educational 

https://eve.vet-alfort.fr/course/view.php?id=183
https://eve.vet-alfort.fr/course/view.php?id=174
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EYyTp2x2g_5PiHO9fwpPIjsBC1yievDepxmJnpg3cq-Jgw?e=9IESTd
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/Ed4LoythGZRCmPQVoCZPvS0Bb_FqINhbh6b7tsB9UJ5Lfw?e=Km87VW
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EdeALoQvxkhEjT6QA_QDDmIBhdgwp-9vylLf76F6mZouPw?e=cUaL0G
https://eve.vet-alfort.fr/course/view.php?id=174
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ES6MRv_JetVKhJDuZWT5yzcBkuhnNKY9u7jcGOHxw_-5zg?e=fcjvXK
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reasons and none for disciplinary reasons in the last 10 years. The process for exclusion is detailed in 

Standard 7.6. 

The number of students admitted each year is determined annually by the MASAF in consultations 

with the Deans of the FNVS and stakeholders of the veterinary profession (see Standard 1.5). This 

process aims to align student intake with the demographic needs of the profession while ensuring that 

the FNVS have the necessary capacity to accommodate the increased number of students. This 

includes adequate infrastructure, logistical support, and sufficient academic and administrative staff 

to maintain high-quality education and student supervision (see Standard 7.2). The total number of 

admitted students is allocated across the 6 admission routes (see Standard 7.3) and formalised through 

a Ministerial Decree.  

As described in Standard 7.1, the SCAV oversees the admission process for 5 of the 6 admission 

routes (all except the post-bac route). For the post-bac route, the FNVS establish their own admission 

criteria, aligned with MASAF guidelines emphasising geographical and social diversity among 

admitted students. A project manager, under the supervision of the Deans of the FNVS, coordinates 

this process for which the VEE is responsible for the 4 FNVS. The post-bac admission process 

consists of two phases: admissibility, based on high school academic results, and admission, which 

incorporates online multiple mini-interviews. This innovative approach evaluates candidatesô soft 

skills, understanding of the professional environment, as well as critical appraisal of scientific data, 

and 3-D visual skills through MCQs. An annual report7.5.04 documents the process and proposed 

adaptations, which are reviewed by the admission board. Updates are shared with the Academic 

Council, MASAF , and discussed with the Board and CEVE stakeholders. The profession is 

informed via trade publications. 

Standard 7.6. Mechanisms for the exclusion of students from the programme for any reason must be 

explicit. The VEEôs policies for managing appeals against decisions, including admissions, academic and 

progression decisions and exclusion, must be transparent and publicly available. 

Under French regulations (Art. D. 812-64-III , Ministerial Order n°2020-1520 of December 3, 2020), 

students are allowed to repeat each year of veterinary studies only once. As described in Standard 

7.5, exams are held in two sessions. Under the supervision of the Academic Council, end-of-semester 

exam validation boards (twice per year) and an end-of-year exam validation board determine 

academic progression. Students are provided with their grades one week before the meeting of the 

end-of-semester exam validation board, allowing them the opportunity to submit any appeals or 

corrections. The DEVE office also provides relevant information for special cases that may require 

consideration. Successful completion in either session earns the student the corresponding ECTS 

credits. If the CU is failed after the 2nd session, no credits are awarded. At the end of the academic 

year, students may progress to the next year if they fail no more than one CU. Failing two or more 

CUs requires repeating the year. 

The procedure of exclusion is described in the VEEôs studies regulations. This decision is made by 

the Dean, based on the recommendation of the Academic Council, and in consultation with the Deans 

of the 4 FNVS for 1st year students. Exclusion is rare (see Standard 7.5). In such cases, the excluded 

student is supported by the DEVE and their academic tutor in finding a new academic path in higher 

education. 

The end-of-year exam validation board carefully reviews cases of students at risk of exclusion. The 

academic tutor provides any relevant information to be considered before a decision is made. Students 

can make an informal appeal to the Dean, which may occasionally result in a transfer to another 

FNVS. Additionally, they can appeal to the mediator for agricultural education or file a hierarchical 

appeal to the MASAF. If necessary, students can also appeal the exclusion decision to the 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EVRrW3R78dhAqkKnuqrR6pQB4HHm_9sgy5SIE68GD_ZQIA?e=drqozL
https://www.legifrance.gouv.fr/jorf/texte_jo/JORFTEXT000042613180
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Administrative Court within two months of the decision. Students are systematically informed of all 

these appeal processes. 

Standard 7.7. Provisions must be made by the VEE to support the physical, emotional and welfare 

needs of students. This includes but is not limited to learning support and counselling services, career 

advice, and fair and transparent mechanisms for dealing with student illness, impairment and disability 

during the programme. This shall include provision for disabled students, consistent with all relevant 

equality, diversity and/or human rights legislation. There must be effective mechanisms for the 

resolution of student grievances (e.g. interpersonal conflict or harassment). 

The DEVE oversees all aspects of student life, including general communication with students, 

registration processes, the Academic Tutorship programme (see below), and any other aspects of 

student life during their time at the VEE. All staff members are committed to maintaining professional 

confidentiality. The DEVE is structured into two services: the training service and the student life 

service.  

The training service oversees the entire educational process and addresses health issues and specific 

student situations, supported by a team of 7 employees. It also coordinates the VEEôs interactions 

with the studentsô doctor and psychologist. Every student meets with the doctor during their first year 

at the VEE, and both the doctor and psychologist are available to students as needed. 

The student life service oversees and supports extracurricular activities (including the management 

of 2 studentsô residences, student associations and clubs, and sport activities) with a team of 4 

employees. The large number of students accommodated on-site is a distinctive feature of the VEE, 

which has led to the particularly well-developed student life service. Among the various associations 

and clubs, the ñCercle des étudiantsò (ñStudents Societyò) coordinates the clubs and organises social 

events, while the Sports Office manages student sports activities, and the ñProV®toò Junior Enterprise 

organises professional-oriented activities, acting as a student-run consultancy that allows students to 

gain hands-on experience in the veterinary field by providing services such as animal health 

consulting, client relations, and project management for external partners. 

The VEE has an Academic Tutorship programme, assigning each newly admitted student to a member 

of the teaching staff. The tutorôs responsibilities are described in a document7.7.01 available for 

download on a dedicated EVE webpage. The tutor provides support through three main roles: (i) 

advising the student on career plans, educational development, and their choice of PPC activities (see 

Standard 3.5), (ii) approving, assessing and validating PPC activities, and (iii) identifying and 

supporting (in conjunction with the DEVE office) students facing difficulties. Tutors meet their 

assigned students at least once a year, fostering a relationship of trust. Students experiencing 

difficulties can approach either their tutor or the DEVE directly for assistance. Broader issues are 

raised by student representatives during council meetings, particularly in the CEVE, where proposed 

solutions are discussed and evaluated collaboratively. 

Students are regularly informed about the various career opportunities available post-graduation. As 

described in Standard 7.1, initiatives such as the ñForum for Veterinary Studies,ò round-table 

discussions with professionals from diverse veterinary fields, and meetings organised by alumni are 

held to provide valuable insights into career paths and opportunities. 

As described in Standard 7.4, the VEE provides comprehensive support for students with disabilities 

or illnesses, including mental health challenges, which are a recognised priority. Following the 

COVID-19 pandemic, the VEE implemented several mechanisms, including a nighttime helpline and 

the ñSentinels Project,ò both of which are detailed on a dedicated EVE webpage. The latter initiative 

trains volunteer students over 9 hours to identify peers in distress, address their needs, and guide them 

to appropriate resources. Additionally, informal studies have informed the 4 FNVS to commission a 

specialised expert to conduct a comprehensive mental health study among FNVS students. 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EQ3-uwdzZwpAuCVN7Pp-KfsBMNFvH5UR6TSfsj28KxzBKg?e=9AzVVb
https://eve.vet-alfort.fr/course/view.php?id=2084
https://eve.vet-alfort.fr/course/view.php?id=183
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If students are exposed to sexual or sexist violence, students can confidentially contact the ñSexual 

and Sexist Violenceò unit (which consists of two support staff especially trained to manage such 

situations) through a dedicated EVE webpage.  

Standard 7.8. Mechanisms must be in place by which students can convey their needs and wants to the 

VEE. The VEE must provide students with a mechanism, anonymously if they wish, to offer suggestions, 

comments and complaints regarding the compliance of the VEE with national and international 

legislation and the ESEVT Standards. 

As previously described, students have representatives in various VEE councils (Board, CEVE, and 

Teaching Department Council, see Standard 1.5). These representatives address general difficulties 

encountered by students and can propose changes regarding the governance or actions undertaken by 

the VEE. The discussions address collective matters rather than individual concerns and may involve 

the VEEôs compliance with national and international legislation and the ESEVT Standards. For 

instance, over the past three years, discussions focused on studentsô working hours, leading to a 

comprehensive review of the workload during the six years of study (2023-2024). 

As described in Standard 3.4, students evaluate teaching activities and exams through mandatory 

anonymous evaluations of each CU. These evaluations enable students to convey their needs and 

wants to the VEE, including comments and concerns related to compliance with ESEVT standards. 

This includes aspects such as availability and relevance of learning outcomes, self-learning tools, 

alignment of content, training activities during EPT and EPT providers, adequacy of facilities for 

learning, the number and variety of animals, IT issues, progression criteria, assessment methods, etc.). 

Teachers involved in a CU must respond to this feedback by providing their analyses and 

improvement proposals during Teaching Department Councils meetings, where these are discussed 

with student representatives. 

Students may face challenging experiences within the VEE. Beyond their academic tutor, each 

student can reach out to their year manager or directly contact the DEVE management for any 

academic or personal issues. Students can report difficulties, discomfort, interpersonal issues, or 

complaints regarding the VEEôs operations. All exchanges are strictly confidential. If a systemic 

problem is identified, it is escalated to the Executive Board, which ensures appropriate corrective 

actions. 

Comments on Area 7 

The VEE places a strong and prioritised emphasis on managing student admissions, progression, and 

welfare, recognising that the quality of recruitment, combined with effective support throughout their 

studies, is a critical determinant of professional fulfilment. The multi-route admission system 

promotes diversity, geographic inclusivity, and access for students from varied educational 

backgrounds. The relatively new post-baccalaureate admission route, managed by the VEE for the 4 

FNVS, has shown promising outcomes, with close monitoring indicating its potential for success. 

Other admission routes are governed nationally, with the VEE contributing to decision-making bodies 

but required to follow nationally regulated directives regarding access pathways. While the diversity 

of these admission routes significantly enhances the range of candidate profiles, it can also create 

confusion for prospective students and their families. To mitigate this, the VEE provides detailed 

information through its website and initiatives like the ñForum for Veterinary Studiesò which help to 

clarify the system. 

Efforts to accommodate the increasing number of veterinary students are evident through 

infrastructure expansion, increased staffing, and adjustments to teaching methods. While these efforts 

are essential to meeting the needs of the profession, they nevertheless pose significant challenges for 

both administrative and teaching teams. 

https://eve.vet-alfort.fr/course/view.php?id=778
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The VEE also strongly recognises the critical importance of mental health and student welfare, 

offering comprehensive support through resources like the Academic Tutorship program, 

psychological services, and innovative initiatives such as the ñSentinels Projectò. Despite these 

measures, challenges remain in addressing grievances and feedback, particularly from students who 

express themselves anonymously through informal social media channels outside of institutional 

frameworks. The passionate discussions on these platforms can sometimes be difficult to convey 

effectively through official student representatives during council meetings. 

Suggestions for improvement in Area 7 

The planned cohort size of 180 students necessitates sustained efforts to expand teaching spaces, 

while continuing the renovation of older buildings. 

To enhance communication and foster open dialogue, the VEE has introduced informal meetings with 

students and should increase the frequency of general assemblies. These initiatives aim to further 

enrich the dialogue for feedback and collaboration through every available means. 

Workload management remains a critical priority, requiring regular evaluations and adjustments to 

ensure a balanced academic experience that supports both long-term well-being and academic 

success.  

Mental health challenges among veterinary students are a shared concern across many veterinary 

establishments, with some national and European studies revealing concerning trends in this area. In 

response, the 4 FNVS have launched a collaborative mental health study led by professionals 

specialised in this domain. This initiative seeks to assess the mental health of students, identify the 

factors influencing their well-being and challenges, and recommend actionable improvements. The 

results, expected in early 2025, will provide a foundation for developing targeted strategies to further 

enhance student mental health support.  
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AREA 8. STUDENT ASSESSMENT 

Standard 8.1. The VEE must ensure that there is a clearly identified structure within the VEE showing 

lines of responsibility for the assessment strategy to ensure coherence of the overall assessment regime 

and to allow the demonstration of progressive development across the programme towards entry-level 

competence. 

In the VEE, the studentsô assessment strategy is proposed and defined by the Academic Council, 

following consultation of the CEVE and is implemented and reviewed by the three Teaching 

Department Councils (see Standard 1.2 and chapters 5 and 9 in the VEEôs internal regulations1.2.19). 

The core curriculum of the VEE is based on the Competences Framework (see Standard 3.1), referred 

to in Art. 1 of the Ministerial Order of December 3, 2020 governing undergraduate veterinary 

education in France. The assessment strategy is then structured to validate these competences and the 

underlying knowledge required for their acquisition, using Millerôs Pyramid (knows, knows how, 

shows how, does) as a reference. Through this approach, the VEE aims to design assessments that 

evaluate both theoretical knowledge and its practical application, ultimately leading to real-world 

clinical competence. 

The Academic Council has established key principles to guide the VEEôs assessment strategy, 

emphasising a competency-based, student-centred approach. This strategy prioritises: aligning 

assessments with learning outcomes, fostering critical thinking and practical application, promoting 

formative and self-assessment, and ensuring the certification of competences outlined in the 

Competences Framework. Under the supervision of the Teaching Departments, these general 

principles are adapted and implemented within each CU, encompassing theoretical, directed, 

practical, and clinical teaching, extra-mural clinical placements in professional settings, and personal 

work. Each CUôs syllabus, including assessment details, is available on a dedicated EVE webpage. 

By using a diverse set of methods (formative assessments, OSCEs, case-based assessments, written 

exams and MCQs, log-books and self-assessment tools, oral presentations and debates, etc.), the 

assessment strategy can address different aspects, ranging from theoretical knowledge to practical 

and clinical application. 

The overall implementation of assessments is described in the VEEôs study regulations1.2.18. For each 

CU, two exam sessions are organised (see Standard 7.5). For non-clinical CUs, the first session takes 

place during one dedicated week at the end of the semester. For clinical CUs, assessments are carried 

out during and at the end of the clinical rotation (see Standard 8.5). Decisions are made by exam 

validation boards, under the supervision of the Academic Council. Feedback from students on exams 

(student evaluations of teachings and exams of each CU), input from the exam validation boards, and 

the monitoring of student performance over the years are all considered to adjust and evolve the 

assessment implementation strategy. 

Standard 8.2. The assessment tasks and grading criteria for each unit of study in the programme must 

be published, applied consistently, clearly identified and available to students in a timely manner well 

in advance of the assessment. Requirements to pass must be explicit. The VEE must properly document 

the results of assessment and provide the students with timely feedback on their assessments. 

Mechanisms for students to appeal against assessment outcomes must be explicit. 

For each CU, the macro-competences and the competences covered within the CU, and which must 

be assessed in the exams, are presented on top of the webpage of the CU on EVE (see for instance 

here for the 2nd year CU-0213). The assessment procedure of each CU is described in its syllabus on 

EVE (see for instance the syllabus of the 4th year CU-0415). The syllabus is updated every year, and 

these updates incorporate feedback from the students through the yearly student evaluations of 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EYYj2Fx8EqxGhBYM-Y8fx3kBZhooUblAUO6sCood_0HdOA?e=t5pR57
https://www.legifrance.gouv.fr/jorf/article_jo/JORFARTI000042613253
https://eve.vet-alfort.fr/local/envasyllabus/index.php
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EdeALoQvxkhEjT6QA_QDDmIBhdgwp-9vylLf76F6mZouPw?e=mFYI6W
https://eve.vet-alfort.fr/local/competvetsuivi/pages/ucdetails.php?returnurl=https%3A%2F%2Feve.vet-alfort.fr%2Fcourse%2Fview.php%3Fid%3D522&ueid=443&matrixid=5
https://eve.vet-alfort.fr/local/envasyllabus/syllabuspage.php?id=603
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teachings and exams of the CU (see Standard 3.4). The timetable of the exams of the AY is approved 

by the Board and is made available on a dedicated EVE webpage before the AY begins.  

The processes for awarding grades, including explicit requirements for threshold assessments are 

described in the VEEôs study regulations1.2.18 (Chapter 3, Art. 8). Briefly, each CU must be validated 

independently of each other. At the end of the semester, the student is awarded with one letter grade 

per CU. This final grade may be unique in case of one single end-of-semester exam, or may reflect 

the average of grades from different assessment methods during the semester (for instance, 

intermediate exams, exams at the end of a 2-hour laboratory or desk-based work, presentation of 

clinical cases in clinical rotation including assessment of clinical and therapeutic approach, or grade 

for acquisition of a clinical skill such as ovariectomy of the cat in the 5th year). The final letter grade 

can take the following values: (i) grades A, B, C, D or E are awarded respectively for an excellent, 

very good, good, fairly good or just fair result (the CU is validated), (ii) grade F is awarded when 

student did not reach the minimum required level (the CU is not validated), and (iii) grade FX is a 

ñstand-byò grade, which will be discussed during the end-of-year exam validation board, depending 

on the studentôs overall circumstances and academic results, and will then be transformed into the 

grade E or F after discussion.  

For the 1st session exams, once the grades are provided by the teaching staff to the DEVE (1-7 days 

after the exam), grades are made individually available for students through the Hyperplanning 

software. These grades are considered provisional until the end-of-semester exam validation board 

has met. During this provisional period, the student can ask for post-assessment feedback and 

guidance for improvement to the teaching staff of the CU. As described in Standard 7.7, guidance for 

improvement is also provided by the studentôs academic tutor upon studentôs request. Furthermore, 

when a student must repeat a year, a repeat year agreement is proposed by the DEVE to be filled in 

and signed by both the student and their academic tutor (see standard 7.5). If a student wishes to 

appeal at the end of the 1st session exam, while their grade is provisional, they may contact the head 

of the CU and, if necessary, the head of the Teaching Department. Should a grade revision be 

required, it will be addressed and confirmed during the end-of-semester exam validation board. 

During the end-of-year exam validation board, when a student has two or more FX grades, thorough 

discussions are held to determine whether these FX grades should be converted to E or F. The 

deliberation is a collective process, with a vote if necessary, involving the studentôs academic tutor, 

who provides input on the studentôs personal circumstances. 

Standard 8.3. The VEE must have a process in place to review assessment outcomes, to change 

assessment strategies and to ensure the accuracy of the procedures when required. Programme learning 

outcomes covering the full range of professional knowledge, skills, competences and attributes must 

form the basis for assessment design and underpin decisions on progression. 

The overall assessment strategy is elaborated by the Academic Council, by the CEVE, and by the 

three Teaching Department Councils. More specifically, the Academic Council is responsible for 

the proper organisation, supervision and validation of studies. It proposes to the Board (which 

includes external stakeholders) the procedures for awarding diplomas for courses offered by the VEE, 

and the conditions for excluding students in case of academic failure (see VEEôs internal regulations, 

Art. 111.2.19). The CEVE is consulted on the teaching and assessment strategies for the undergraduate 

veterinary training and for continuing education (see VEEôs internal regulations, Art. 12). The 

Teaching Department Councils are responsible for proposing the assessment procedures to be 

implemented, in line with the Competences Framework (see VEEôs internal regulations, art. 27) and 

the assessment strategy defined by the Academic Council (see Standard 8.1). 

As previously described in Standard 3.4, all students must anonymously evaluate teachings and exams 

for each CU at the end of every semester. These evaluations include assessing the relevance of the 

https://eve.vet-alfort.fr/course/view.php?id=2082
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EdeALoQvxkhEjT6QA_QDDmIBhdgwp-9vylLf76F6mZouPw?e=gf1HO4
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EYYj2Fx8EqxGhBYM-Y8fx3kBZhooUblAUO6sCood_0HdOA?e=W8yz0d
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exam questions in relation to the teaching material and activities, the pedagogical tools used (MCQs, 

oral exam, é), and the overall preparation for the exam (e.g., formative self-assessments, 

intermediate exams, revision time, learning outcomes provided in a timely manner, equity, etcé)3.4.02. 

In accordance with a dedicated procedure3.4.01, the head of the CU is required to present key areas for 

improvement for the following year during a meeting of the concerned Teaching Department 

Council. Each presentation is then uploaded to a dedicated EVE webpage and making them 

accessible to all teaching staff and students. Particular emphasis is placed on the pedagogical 

alignment with learning outcomes, ensuring that the assessment methods are coherent and directly 

contribute to achieving the intended educational objectives. Feedback on logistical organization and 

scheduling is also analysed during the CEVE councils to make necessary adjustments when justified. 

Standard 8.4. Assessment strategies must allow the VEE to certify student achievement of learning 

objectives at the level of the programme and individual units of study. The VEE must ensure that the 

programmes are delivered in a way that encourages students to take an active role in creating the 

learning process and that the assessment of students reflects this approach. 

The assessment strategy used to certify a studentôs competences acquisition is based on letter grades 

(see Standard 8.2 for detailed description of each letter grade). For all CUs, the syllabus on EVE 

describes the assessment procedures in the ñValidation of learning outcomesò chapter (see for 

instance the syllabus of the 5th year CU-0515). Learning objectives are also provided for each CU 

(see for instance learning objectives of the 3rd year CU-03138.4.01) and are communicated either at the 

start of the course or at the beginning of each specific module and related pedagogical activities. They 

are ranked by priority level of acquisition: A+ for critical learning objectives where errors are and 

failure to achieve these objectives prevents overall validation, A for critical learning objectives, and 

B for important but not critical learning objectives. Exam questions for each CU (regardless of the 

type of exam, whether oral, written, or based on practical work) are directly aligned with these 

learning objectives. The priority rank (A+, A, or B) influence grading to guide students in focusing 

on essential learning areas. Student evaluations of teachings and exams specifically assess the clarity 

and relevance of learning objectives, as well as their alignment with the Competences Framework, 

teaching activities, and exam questions8.4.02.  

For almost all CUs, formative self-assessments are provided on the EVE webpage of the CU. These 

assessments are strongly recommended for students to test and consolidate their knowledge, and 

students consistently express satisfaction with them. Designed similarly to 1st session exams, they 

serve as a preparatory tool, helping students familiarise themselves with the exam format and content 

while fostering regular and independent study habits. Additionally, these self-assessments can reveal 

gaps in knowledge and provide an opportunity to revisit and reinforce concepts previously covered. 

For certain CUs, completing self-assessments is mandatory before participating in teaching activities 

(see for instance self-assessment of CU-0514).  

A bank of questions created by students and validated by teachers, called ñPédagolabò, enables 

students to create new questions and to test their knowledge. 

During the revision week before the 1st session exams week, ñrevision amphitheatresò can be 

proposed by heads of CU (on a voluntary basis) to address studentsô questions as they prepare for 

their exams. Attendance at these sessions is optional, but they are highly valued by students as they 

help reduce exam preparation stress.  

For clinical teaching activities in the 5th year, the CompetVet application (see Standard 8.5) plays a 

pivotal role in encouraging students to actively self-evaluate and track their progress in acquiring new 

skills, including specific clinical skills related to their rotation and soft skills such as interpersonal 

communication, teamwork, and organisational abilities. It also enables them to receive feedback and 

adopt a proactive approach to reflecting on the clinical cases they encountered. The application allows 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ERB1IztpQGtJorq-VsNNrbkBLVOoOK9Xfaz0rD443CsRPQ?e=H3XlwC
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EQc_0v_MdZVAjIIr98fFx_gBFYU5D0LYqkCx9-2xlOrH9Q?e=nFqDaq
https://eve.vet-alfort.fr/course/index.php?categoryid=287
https://eve.vet-alfort.fr/local/envasyllabus/syllabuspage.php?id=238
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EaQ2E3UZ6alPsVzHuP0R1lABd_YW65M9ndx5OMYzEYBKKQ?e=gBUNx1
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EVrgPiuVDPZNrGlL5qVZriwBTzJ1zZcKa5V0JI0RCMlOgg?e=PlQoH9
https://eve.vet-alfort.fr/mod/quiz/view.php?id=43125
https://eve.vet-alfort.fr/course/view.php?id=628
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feedback from multiple individuals who supervised the students during their rotations. The summary 

dashboard consolidates all this information, including the studentôs confidence level and self-

evaluation, enabling supervisors to adopt a supportive approach that fosters growth and builds the 

studentôs confidence.  

A similar, albeit simplified, approach is implemented for work placements, where the StageVet 

application3.6.07 facilitates feedback from both students and their placement supervisors. This provides 

academic tutors with detailed information to assess the quality and outcomes of these placements and 

self-reflection by the student on their experiences and activities. 

Standard 8.5. Methods of formative and summative assessment must be valid and reliable and 

comprise a variety of approaches. Direct assessment of the acquisition of clinical skills and Day One 

Competences (some of which may be on simulated patients) must form a significant component of the 

overall process of assessment. It must also include the regular quality control of the student logbooks, 

with a clear distinction between what is completed under the supervision of teaching staff (Core Clinical 

Training ( CCT)) or under the supervision of a qualified person (EPT). The clear distinction between 

CCT and EPT ensures that all clinical procedures, practical and hands-on training planned in the study 

programme have been fully completed by each individual student. The provided training and the global 

assessment strategy must provide evidence that only students who are Day One Competent are able to 

graduate. 

The assessment of the acquisition of theoretical knowledge, soft skills, pre-clinical and clinical skills 

and D1C is carried out by using a variety of approaches, in a gradual process, as described below.  

Theoretical and practical knowledge 

The acquisition of theoretical and practical knowledge is assessed by means of exams: a compulsory 

1st session exam per CU (and a 2nd session in case of failure), and additionally intermediate exams 

for some CUs. Assessment methods include written exams (multiple-choice questions, questions with 

short answers, open-ended questions with limited writing space, combinations of the previous 

methods, problem solving questions), oral exams, and practical exam at the end of a practical work 

for some CUs (for instance, Gram staining of a bacterial suspension during the bacteriology practical 

week). 

Soft skills 

The theoretical knowledges of soft skills are taught in 1st, 2nd, and 3rd years of the curriculum. They 

are assessed like other theoretical knowledges (see above). Practical application of soft skills is 

evaluated through specific activities. In the 4th year, a criteria-based evaluation grid is used to assess 

studentsô submitted work and oral presentations during a business game. Additionally, client 

communication is evaluated by analysing video recordings of simulated consultations conducted for 

educational purposes. In the 5th year, the CompetVet application is used in all clinical rotations for 

the systematic evaluation of soft skills, including professional attitude, interpersonal skills, teamwork, 

and communication. In the 6th year, soft skills are also assessed using a criteria grid8.5.08 following the 

submission of a ñnarrative of a complex and authentic situationò report8.5.09 and an oral presentation 

as part of the extra-mural training in a primary care veterinary clinic. 

Pre-clinical practical skills 

During each of the 2 semesters of the 4th year, students must (i) report to the teacher all the workshops 

they successfully completed in the CSL using the CSL manager webapp (see Standard 6.3), (ii) 

validate their knowledge through a written exam on Moodle covering biosecurity competences, (iii) 

actively validate their participation to the soft skills rotations, and (iv) successfully complete an 

imaging exam as a prerequisite for the CSL at the end of each semester. For the 1st session practical 

exam, students randomly select one medical-focused workshop and one surgical-focused workshop 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EbFO5U1cJ8NNprJ3YkohqvABCcAdAotXkBRW4lBzqeCTPw?e=S2LP3c
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EeUycM3zOfNBmosZGCyunUsBKX7OMcK7TRDzb_8YR9AQgw?e=HK84lY
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ERI9vprgYpJLu37CrU3rsz8Bt7q3O2ew0KRU6nPWGXNO5w?e=TaKM09


80 

 

 

(spanning all disciplines and all species). They must demonstrate their acquired skills in front of a 

teacher who evaluates their performance using a criteria-based grid (OSCEE-based exam). These 

procedures are fully described in the syllabus of the 4th year CU-0417 and CU-0427. 

Clinical practical skills (5th year) 

The assessment of clinical skills within each CU of the 5th year is fully described in the syllabus of 

the CU. Each student is assessed during their clinical rotation using the CompetVet application8.5.05, 

a mobile application that communicates with Moodle to consolidate all collected data on a dedicated 

dashboard. The application facilitates multiple interactions and feedback at the animalôs bedside via 

the mobile interface. Student evaluations are based on the information gathered and recorded in 

Moodle. CompetVet is structured into three components: Certif, Eval, and List.  

The ñCertifò component8.5.02 of the application assesses the list of ñmust-haveò skills required to 

achieve D1C during each clinical rotation. Students are required to log the completion of these ñmust-

haveò skills in the application, which must then be validated by an observer from the teaching staff. 

The ñEvalò component8.5.01 of the application allows observers from the teaching staff to provide 

observations and feedback on each studentôs interpersonal skills, motivation and personal 

involvement in the VTH, organisational and teamwork qualities, skills related to the mobilisation of 

acquired knowledge, technical skills and care activities, skills related to the clinical approach, and 

oral and written communication. This component also requires students to self-assess their acquired 

competences8.5.12. Observers include both academic and non-academic teaching staff (interns, 

residents, assistants, practitioners), as well as nurses for specific skills during clinical rotations. 

Observers are not required to grade students but to submit factual information via the application. It 

is the responsibility of the students to actively seek feedback from observers to diversify the 

perspectives received.  

Finally, the ñListò component8.5.13 of the application is used for students to record the clinical cases 

they encountered during their rotation (case-log). They select the most significant cases and analyse 

the clinical approach, any challenges faced, and what they learned and accomplished. 

At the end of the rotation, a teacher accesses all the information collected through the three 

components of the application and is responsible for synthesising the data, grading the student based 

on criteria-based rubrics, and providing general feedback. The teacher uses a comprehensive 

dashboard on Moodle8.5.14, and the grades are directly integrated into Moodleôs grading system8.5.15. 

Simultaneously, additional grades may be awarded based on specific disciplines or activities within 

the CU, contributing to the final grade. These assessments may include the oral presentation of 

clinical cases as well as criterion-referenced grids for specific evaluations, such as the one used for 

ovariectomy. 

Clinical practical skills in work placements (6th year) 

Extra-mural training in work placement complements and strengthens the core undergraduate 

veterinary training of the VEE of the first 5 years, by enhancing experience and professional 

knowledge in authentic situations.  

For extra-mural training in companion animals, the clinical and managerial skills acquired during 

these work placements are assessed according to the following procedures: the students must (i) 

complete a case log during the placement (Excel sheet)8.5.10, (ii) write a ñnarrative of a complex and 

authentic situationò describing a multidisciplinary complex situation (involving medical, ethical, 

communication, and managerial interconnected issues), and (iii) orally present the ñnarrative of a 

complex and authentic situationò. The validation board consists of a clinician, a management / 

communication teacher, and the EPT supervisor. The appreciation of the EPT supervisor in the 

StageVet application is also considered.  

https://eve.vet-alfort.fr/local/envasyllabus/syllabuspage.php?id=601
https://eve.vet-alfort.fr/course/view.php?id=604
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EUfS380d7glHtNhaf-hq-PkBq6uw77DYN-p7A7MOYfG7NA?e=ZwLeIL
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ETkpLiylhAREo94278ypjRQB0eqUgMRfewiPTVRb7QJchQ?e=IQ3FC4
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/Ecf-VddPZWBCq325uOyeCOUBeT51ioKVdwGAtEoX1smTiQ?e=pAMAqc
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EaBcItlcDSBLi7YEVv4ONiQBKe-29o_HNCciHVEwz19Hww?e=xsGcWO
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ERo1TPijUF5Dp3Ygguys3mEB-uCuQKvYleOGJeBnia8QOQ?e=gyAEOL
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EU4TOOa4whBGrFi5hrN4k7kB51Bmq8pllzdN2hyxk8E8OQ?e=ryd78C
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EbR0ZAeqoUpFqsN6p_o1O1kBijlNVJ0A1lujUNQ0yFmm0Q?e=oXh0hy
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EaYy__QcAi1AtsF_owrVT6oBeVWwAmjI5soJcI6NW_g8dg?e=NbUf65
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For extra-mural training in production animals, clinical skills acquired during these work placements 

are assessed according to the following procedures: the student must (i) fill in a case log during the 

work placement (Excel sheet8.5.07), (ii) fill in a skills logbook8.5.06, (ii i) write a report, and (iv) orally 

present a specific clinical case described in the report. The appreciation of the supervisor in the 

StageVet application is considered.  

For extra-mural training in equine, clinical skills acquired during these work placements are assessed 

according to the following procedures: the student must write a report describing a clinical case, and 

fill in a case log during the work placement (Excel sheet8.5.11). The appreciation of the supervisor in 

the StageVet application is also considered. 

Comments on Area 8 

The student assessment strategy at the VEE aims to be comprehensive, progressively adapted 

throughout the curriculum, and designed to validate theoretical knowledge, practical skills, and 

professional behaviour. This strategy employs diverse evaluation methods, including Moodle 

quizzes, oral presentations, OSCEs, case-based assessments, and self-assessments. The use of 

CompetVet and StageVet applications enhances the objectivity of clinical and professional skills 

assessments by consolidating observations from multiple supervisors and providing structured 

feedback. Preclinical evaluations in simulation settings and during rotations are particularly 

appreciated by students for their balance between theoretical and practical skill assessments, fostering 

interactive exchanges between students and teaching staff. Despite these strengths, several challenges 

remain. Variability in the type and complexity of clinical cases exposure during rotations impact the 

equitable assessment of clinical decision-making and skills between students. Short rotation durations 

sometimes limit the opportunity for repeated assessments, which can hinder studentsô ability to 

demonstrate improvement. Finally, the increasing cohort size places pressure on resources, 

particularly for oral and practical evaluations, requiring significant teaching staff involvement. 

Suggestions for improvement in Area 8 

To enhance the assessment process, continuous improvements are actively pursued, and several 

initiatives are already in place. The implementation of CompetVet has significantly improved access 

to grades and feedback, enabling students to monitor their progress more effectively. To build on this 

success, it is essential to encourage teaching staff to complete evaluations promptly after rotations, 

ensuring that feedback remains timely and actionable. Additionally, junior clinicians trained in 

pedagogy are already involved in assessments, and their continued and expanded participation could 

further alleviate resource constraints. Peer-assessment mechanisms and self-assessment tools are 

already part of the VEEôs practices, empowering students to take an active role in their learning. 

Efforts should continue to focus on building studentsô confidence through constructive oral feedback 

and leveraging the ñself-evaluationò feature of the CompetVet platform. The VEE is also part of the 

VetRepos project, supported by EAEVE, which offers students insights into their performance 

compared to their European peers through progress tests. After initial testing phases, reinforcing this 

initiative and fully integrating it into the self-assessment methods is a key current objective for the 

VEE. 

  

https://vetalfort.sharepoint.com/:x:/s/EAEVE.2025/ES4AUCC6nwRMu8EeZ09R__YBeH21szcnAMm_bofGHOQZZQ?e=iEpeb0
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EVAcjPW8R2NLtm5S5A_le3kBhISZ8UTgrjgwvHDfntBPTg?e=QGOIMc
https://vetalfort.sharepoint.com/:x:/s/EAEVE.2025/ETsE29TE6RhNiPZoS6ecfMEB9cmqQ_wE6kL6jp19lUR_xA?e=eOaSq8
https://www.vetrepos.eu/wp-content/uploads/2021/10/Project-Summary-VetRepos.pdf
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AREA 9. TEACHING  AND SUPPORT STAFF 

Standard 9.1. The VEE must ensure that all staff are appropriately qualified and prepared for their 

roles, in agreement with national and EU regulations and must apply fair and transparent processes for 

the recruitment and development of staff. A formal quality -assured programme of teacher training 

(including good teaching and evaluation practices, learning and e-learning resources, use of digital tools 

education, biosecurity and QA procedures) must be in place for all staff involved with teaching. Such 

training must be mandatory for all newly appointed teaching staff and encouraged on a regular basis 

for all teaching staff. Most teaching staff (calculated as FTE) involved in core veterinary training must 

be veterinarians. It is expected that more than 2/3 of the instruction that the students receive, as 

determined by student teaching hours, is delivered by qualified veterinarians. 

The recruitment of teaching and support staff is regulated at national level: diploma requirements, 

competitive recruitment process, and recruitment board composition. Members of the academic 

staff9.1.01 are teachers who are authorised to supervise a veterinary thesis in accordance with the Art. 3 

of the Ministerial Decree of December 3, 2020 on veterinary studies. Recruitment of teachers-

researchers is based on the following attested qualifications: a PhD, or an international 

(EBVS/ABVS) specialist diploma for associate professors, and an additional HDR for full professors 

(Decree n°92-171 of February 21, 1992). The recruitment is conducted through a national competitive 

examination process. During the eligibility phase, candidatesô teaching skills are assessed through a 

dossier review and an interview. The subsequent admission phase involves preparing and delivering 

a lecture within 24 hours, allowing for an evaluation of the candidateôs didactic abilities. The 

recruitment of clinicians-teachers is based on the following verified qualifications in addition to the 

DVM: a PhD, an international (EBVS/ABVS) specialist diploma, or being engaged in an international 

(EBVS/ABVS) residency programme to become a specialist. It is conducted through a national 

competitive examination process. Certified teachers (teachers in English and in basic subjects) must 

hold the national diploma of ñCertificate of Aptitude for Teachingò. More than 90% of the teaching 

staff is a veterinarian. For support staff, recruitment is based on verification of diploma and/or skills 

acquired through professional experience, in accordance with the General Civil Service Code and 

Statutory decrees. 

Transparency, fairness, and equity are guaranteed throughout the recruitment process, from the 

publication of the position vacancy, the conduct of the interview (which follows the recommendations 

of the Ministerial Recruitment Guide9.1.02 and complies with the principles of the Alfort+ label9.1.03), 

to the selection of the successful candidate. All job creations are discussed during annual strategic 

meetings with the MASAF, which notifies job ceilings each year, in alignment with the budget 

allocation. 

Within the first years after recruitment in the VEE, newly recruited teachers-researchers, are required 

to take part in the continuing education programme in pedagogical methods offered to all academic 

staff by the MASAF, according to the number of available places. The aim of this cycle is to enable 

teachers-researchers to acquire the teaching skills they need to carry out their teaching missions. This 

initial training programme comprises four full weeks of training (leading to 140 hours of initial 

training in pedagogical methods). For teaching staff, a pedagogical training programme, organised 

by the Centre for Pedagogical Engineering and Development of the Paris-Est Créteil University, has 

been set up since 2023 and enriches training opportunities with new and complementary methods 

(see Standard 9.3).  

To be recruited in the VEE, certified teachers must have received at least 1 year of pedagogical 

training and must have had at least 3 years of experience in teaching.  

A 1-day initial training program has been established since 2023 for clinicians-teachers and all non-

academic teaching staff involved in teaching activities in the VTH. This training covers pedagogical 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ER3CW7lnFrhPpYdxKX7w240BKO_dIXKezWyYw22qbGsEdA?e=8cS5hw
https://www.legifrance.gouv.fr/jorf/article_jo/JORFARTI000042613240
https://en.wikipedia.org/wiki/Habilitation_to_Supervise_Research
https://www.legifrance.gouv.fr/loda/id/LEGITEXT000006078769
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EXY5ilGfur5OkSULcGHmQvUBrsjAKt2VIi4tuVaE6VHE2A?e=I0v5c7
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EQ6_SxQzgDBGiMVTaj1q6loBUuNV_QDOhS3TLNZdeuphFg?e=nhbLoc
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methods, including practical and clinical teachings, appropriate ways to engage with students and 

teaching and assessment tools such as CompetVet (see standard 8.5). Additionally, it includes 

essential topics such as security, biosecurity and hygiene. This initial training is mandatory for new 

employees. Furthermore, an e-learning course focusing on teaching and assessment methods in 

clinical settings has been specifically developed for the 4 FNVS. This e-learning course includes 3 

modules with a strong clinical focus, requiring approximately four hours per module to complete 

(including self-evaluation). An initial training in pedagogical methods has been set up since 

September 2024 for nurses who are involved in teaching activities in the VTH. 

Since all teaching staff contributes to drafting mandatory answers to student evaluations of teachings 

and exams, which are presented in Teaching Department Councils (closing the PDCA loop; see 

Standard 3.4), they are fully aware of QA procedures.  

For support staff, a biennial training programme9.1.04 is designed by the Human Resources Department 

and approved by staff representatives. The training programme receives annually a budget (42,000ú 

in 2023 and 42,000ú in 2024), approved by the Board, and aims to provide individualised training 

and skills development throughout the employeeôs career. Since 2023, a 3-day managerial training 

programme has been set up to offer a specific training plan for supervisors. 

Standard 9.2. The total number, qualifications and skills of all staff involved with the study 

programme, including teaching, technical, administrative and support staff, must be sufficient and 

appropriate to deliver the study programme and fulfil the VEEôs mission. A procedure must be in place 

to assess if the staff involved with teaching display competence and effective teaching skills in all relevant 

aspects of the curriculum that they teach, regardless of whether they are full or part-time, teaching or 

support staff, senior or junior, permanent or temporary, teachers. Guidelines for the minimum training 

to teach and to assess are provided in Annex 6, Standard 9.1. 

Each year, the MASAF notifies the number of positions made available to the VEE, including both 

civil servants and contract staff funded by VEE resources. In the context of the increased number of 

students admitted and the creation of the new 1st year programme, the MASAF has provided 

additional staff resources to support this growth. The total number of positions made available by the 

MASAF was 331 in 20217.2.02, 340 in 20227.2.03, 347 in 20237.2.04, and 353 in 20247.2.05. Among these 

positions, the number allocated to civil servants teaching staff increased from 86 in 2021 to 95 in 

2022, 96 in 2023, and 99 in 2024. Not all available positions are filled due to factors such as vacancies 

(retirements, resignations, illnesses), and recruitment challenges. Table 9.2.1 presents the FTE 

figures, which account for these vacancies and partial occupancy of positions. 

Table 9.2.1. Teaching staff (in FTE) of the veterinary programme 

Type of contract (FTE) 2023-2024 2022-2023 2021-2022 Mean 

Academic staff 71.8 72.5 67.5 70.6 

Certified teachers 6.0 4.0 4.0 4.7 

Assistant professors 6.4 7.8 7.9 7.4 

Certified specialists 10.0 11.1 11.8 11.0 

Hospital practitioners and assistants 34.1 36.9 35.5 35.5 

Residents*  10.6 8.8 8.0 9.1 

Interns**  7.6 7.2 6.4 7.1 

Total (FTE) 146.4 148.3 141.1 145.3 

* FTE calculated based on 50% of annual workload; ** FTE calculated based on 20% of annual workload. 

Table 9.2.2. Percentage (%) of veterinarians in teaching staff 

Type of contract 2023-2024 2022-2023 2021-2022 Mean 

Permanent (FTE) 91.2% 91.5% 90.0% 90.9% 

Temporary (FTE) 100.0% 100.0% 100.0% 100.0% 

 

https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EQCUHiZnzQVFliIXDPUfz-8BWy2vua0oBzKug9mmwOlDkg?e=vU5eza
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/ET9eSnVbQppGgN6ZvqNSkP8BfaW45OpBuUmAnkTV2aYvdg?e=UckdSE
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EWrxdCFDypJNkcKL73K0mHgBPlRMoEkMo9156Esi7Cc6xg?e=ISAB9R
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EVUyW_G0fI9HnvUlKaCFTtsBJLkaGAhZau5IysIvs8dpYA?e=D03gvl
https://vetalfort.sharepoint.com/:b:/s/EAEVE.2025/EU2wOpIry9JIserSqZirjzEBeaZ8osU8MQi358Vxp3mMlg?e=W3dl6Q



































